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Chapter One 


Need, Importance And Objectives Of The Study 
1.1 Need And Importance 

As we prepare ourselves to enter the 21st century, it ran be 
said with a fan amount to certainty that the future of all nations big 
01 small, developed oi developing, democratic or autocratic, 
communist or capitalist will eventually depend upon touche is and 
the way they aie piepared and treated. Teachers give a proper shape 
to the human material that passes through srhools and colleges and 
pioduce citizens who constitute nation's biggest and most prec ions 
assets. No system of education can therefore rise above the level of 
its teachers. Good teachers are invaluable assets for nation building 
and this fact lias been recognised and highlighted in the National 
Policy of Education (1986). The National Policy of Education (NPE:j 
emphatically calls for a drastic and urgent revision in the existing 
policies and practices regarding recruitment, training and retention 
of teachers based on well tried out programmes of innovations, 
experimentations and research, This is so as the existing system of 
teacher education is alleged to be static and rigid, it is unable to 
cope with the new national goals. It provides the teacher trainees 
very little awareness of the role education can play in transforming 
the present Indian society into a truly socialist, secular and democratic 
society. As succinctly observed in the document, The Challenges of 
Education (1985) 

"We are on the threshold of the development of new 
technologies likely to revolutionize teaching in classroom but 
unfortunately, the process of updating the curricula of teacher 
education has been slow. Much of the teacher education is irrelevant 




even to contemporary requnements leave alone those of the future " 

The system of teacher preparation or training in our country 
has also come under shaip criticism, It has been criticized on the 
ground that it does not prepare teachers to meet the requirements of 
the social order. More than half of our teacher educators do not 
have the expertise and competency to become teacher educators 
for they lack the requisite qualifications, Studies in economics of 
education have indicated that the quality of out pul in an educational 
institution depends upon the quality of teachers and if the latter is 
poor, the quality of the former would also fall down, 

Teachers in the* contempoiary society, therefore, need to be 
thorough professionals, fully equipped with both high academic 
standards, pedagogical and practical skills and ethical and moral 
values. How ever, it is unfortunate that teaching is still in transactional 
stage and is experiencing serious occupational identity crisis. The 
debate on whethei teaching can be called a profession dominates 
the educational scenano in India even at the beginning of the new 
millennium, 

Teachers, often themselves are uncertain as to the nature of 
their occupation and to which category they belong-non-profossional, 
semi-professional or professionals, There is a feeling among teachers 
that they have been accorded a second class status while being given 
first class responsibilities. Teacher educators as a special group also 
seem to lack clarity on the professional identity of teaching and the 
nature of teacher education both at the pre-service and in-service 
levels. As a result, they have not developed clear mission statements 
for themselves. Such a confusion may be damaging both for teachers 
and their mentors. Therefore, it is high time, teaching is accorded 
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the status which othei professions like medicine, law etc,, enjoy. 
The dream of creating a learning society, can become reality only 
when the dream merchants (teachers) are well equipped with moral, 
piofessional, intellectual, practical and communication skills to 
convince people at laige through then efficient services. (NOT 1996) 

How-so-ever lofty the aims, how-so-ever modern and abundant 
the equipment, how-so-ever effective the administiation, how-so- 
evet modem the policy formulations, in the ultimate analysis, those 
have to be interpreted and implemented by the teachers, In the 
absence of an effective teaching force, all these will prove non¬ 
functional,'Hence the way teachers are trained and developed for 
their professional roles is crucially significant for the success of 
educational system. 

It is a pity that teachers' colleges have been functioning in 
isolation and without contacts and inter-action with other University 
disciplines. Their theoretical frame works have been pedartic and 
they have resorted to imitation of foreign concepts and practices, 
They have also shown sc anty respect for schools and what they need 
in terms of teacher preparation. The sheer weight of dead-wood and 
routine performance invariably drains away all energies of the staff 
and students in most teachers' colleges, Since the importance of 
teachers in influencing the quality of educational process and its 
products is unquestionable, the entire edifice of education is going 
to be shaky if the teachers coming out of colleges of education are 
weak and in-effective. It has been aptly highlighted in the Draft 
Approach Paper on Teacher Education (1976) as under 

"Whatever be the reasons, teacher training institutions stand 
, isolated from the main stream of national life, from the academic 
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life of the University from schools, from one another and what is 
more serious, from the very community, which they are supposed 
to seive. The isolation from the community at once requires great 
significance in view of the changed political and socio-economic 
situation in the country," 

In India, 40 out of 100 teachers or 2 out of 5 teachers are un¬ 
trained, Therefore un-trainecl teachers are a serious threat to the 
quality of education, However, the ineffective pre and in-service 
training systems are a big drain even on precious national resources, 
Not only this, then productivity is at low ebb and they are responsible 
for low standairls of education 


This brings us to the million dollai issue regarding the system 
of teacher preparation in our countiy. The system of teachei 
preparation or training in our countiy has come under sharp criticism 
at the hands of both experts and public at large. (Das and Jangira 
1 983;Singh and Singh 1986;Pillay 1987;Gupta and Arun 1988; 
Kundu 1988; Buch 1990, NCTF. 1996). Clitics have termed our 
system of teacher preparation as "Obsolete", "Bookish", "Ill- 
conceived", "Impractical", "Unplanned" and "Uninspiring" (Adaval 
1962; Parikh 1970; Bhatnagar 1976; Buch 1983; Kundu 1988; Ram 
Muithy eta I 1990). 

Teacher education institutions at all levels and of different 
categories are being run by a host of agencies, It would not be too 
much to say that they also reflect the quality and variety which 
characterize any other profession. As rightly observed by Singh 
(1996), 

"There are prestigious institutions and also "teaching shops" 
where degrees are merely sold against some deposits. There are 
installations where admission ensures a future and there are others 
where no such guarantee can either be expected or ensured, it is 
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strange then if, on the one hand, teacher education institutions have 
multiplied. On the other hand, quality of extrants alongwith the 
quality of teacher education progiamrne have deteriorated 
considerably. The pace at which the deterioration has set in has also 
been very fast". 

According to the report submitted by NCTE Review Committee 
chaired by Late Prof. M B Buch (1990), 

"Leaving aside a few University Departments and Colleges of 
Education that can be counted on finger tips, a large majority of 
teacher education colleges are effectively run for less than three 
months a year. Practice teaching is an apology. Guides rule the scene, 
learning from text books is an unknown entity. As in all other colleges, 
a large majority of faculty reproduce what they had learnt as students", 
Under these circumstances, "there is an urgent need to make a 
detailed study of State of art of teachei education curriculum and 
research on teacher education." 


Teaching is called a craft, a science, an art which follows a set 
of techniques and patterns of work or an admixture of all these. It is 
propagated as one of the oldest and noblest professions, Such an 
image of the profession depends on the importance of an ideal 
teacher's woik. Quality improvement in an educational system largely 
depends on the quality of its teachers. Gone are the days when only 
born teachers were included into the job. Today, with the expansion 
of the system in both quantity and vanety, a large, number of teachers 
with varied backgrounds have extended the profession without 
adequate and sufficient professional preparation. 


The importance of teachers is increasingly being felt in the 
teaching learning process. But there is observed a large gap between 
what is taught in the training colleges and what is actually happening 
in the classrooms. In other words, the prospective teachers fail to 
change themselves even after training. One of the major reasons for 
this sad state of affairs happens to be a lack of sustained research to 
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improve teaching behaviour through a scientifically developed 
process of teacher preparation, Most of the measures introduced 
hardly have any research base or any empirical justification for their 
implementations (Buch and Jangira 1 974), 

Teacher education can be viewed as a system comprised of 
inputs, piocess and output. The main inputs are students, teachers 
(Teacher Educators), administrators, facilities and resources, internal 
environment (Institutional culture) and external environment (the 
community) ‘The two components of the process are curriculum 
and instr uction. The output is a well trained teachei who can function 
effectively in the educational system, Every aspect of this system 
needs equal considoiation foi effective output. Moteovei, mass 
literacy goals as well as the emergence of technology have 
metamorphosed the veiy chaiacter of teacher education and its 
philosophy 

Teacher Education in India is ailing. It suffers from adhocism, 
politicisation, mediocrity and groupism, half hearted effoits at 
developing teacher compentencies among student teachers, casual 
implementation of pre-service programmes for student teachers and 
lack of followup, It is divorced horn realities of the schools, suffers 
from lack of financial support. Deteiioration of educational standards 
in schools has contributed to its downfall (Challenges of Education 
1985). 

Research in the domain of teacher education does not have a 
long past. It is only during about last few decades that research in 
this area began to pick up. Although the quantum of research in 
teacher education has been increasing progressively, it leaves much 
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to be desired in terms of the range of teacher education variables 
and quantity, By analysing the researches conducted so far, details 
of which have been given in Chapter ll ; it is found that gaps in 
knowledge have become quite conspicuous. Studies have been made 
in the institutional context but many studies are not available with 
regards to variables related to the community as well as classroom 
context in teacher education, There is very little research available 
in the area of curricular development and transactions during the 
process of teacher education Moreover, there is also a gap in process- 
product research in teacher education. The research on product or 
outcome variables like achievement, values, attitudes and skills of 
teaching etc,, is quite deficient, There are hardly any studies regarding 
the follow up of the student teachers when they assume teaching 
positions after completing their training regarding theii effectiveness 
and success in field situations. 

The trend towaids quantitative research in teacher education 
over the last two decades is a welcome feature as it shows the growing 
interest of research workers in this significant area of educational 
reseaich, Studies have appeared vis a vis context variables relating 
to colleges of education, student-teacher characteristics, curriculum, 
process product variables etc., but their impact has been meagre, 
There are areas like curriculum development, practising schools, 
classroom interaction between students and teachers educators, their 
mediating responses etc., and impact of training which still need to 
be researched, Also, educational technology as a means of improving 
effectiveness of teacher education is an area which requires 
immediate research (Singh 1996), 

The project undertaken for the present research grew out of a 
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strong realization that there exits an urgent need to study the impact 
of the colleges of education vis-a-vis their instructional and 
institutional infra-structure on the one side and characteristics of 
teacher trainees on the other. The investigators, taking cognizence 
of wide ranging criticism levied on colleges of education and their 
training methodologies, decided to study the relationship between 
three different sets of variables mentioned above vis-a-vis outcomes 
fiom teaches training colleges, with a view to arrive at some concrete 
measutes to improve the system of teacher preparation. The 
investigators, after an exhaustive review of literature and especially 
of research studies in the domain of teacher education, realized that 
not many research studies were available on the chosen topic of 
research in India and especially in the State of Jammu Kashmir, 

1.2 The Research Problem 

The Project undertaken for research read as unclei: 

A Study of the Impact of Key Institutional and Instructional 
Variables on Training Outcomes in Colleges of Education 

1.3 Objectives Of Thf Study 

1. To delineate the profiles of teacher trainees in three 

colleges of education in Jammu City with respect to 

Trainee's Background/Characteristics viz, 

(i) Age 

(ii) Sex 

(iii) Intelligence Level 

(iv) Qualifications 
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(iv) Home Background 

(v) Family Background 

(vi) Caste and Religion 

(vii) Motives for Joining the Profession 
(viii) Difficulties Experienced 

(ix) Attitudes and Values, 

2. To delineate the profiles of colleges of education in Jammu 
City with respect to Institutional Variables namely 

(i) Institutional Infrastructure 

(ii) Quality of Teaching Staff 

(iii) Institutional Planning 

(iv) Institutional Climate 

(v) Leadership Style of the Head. 

3. To delineate the profiles of teacher educators in three 
colleges of education in Jammu City with respect to 
Instructional Variables namely 

(i) Age, Qualifications, Experience, Workload, Daily 
Schedule, Problems Faced etc 

(ii) Classroom Teaching Behaviour of Teacher Educators, 

(iii) Innovative Proneness 

(iv) Teaching Strategies. 

4. To study the training outcomes of the trainees with re¬ 
spect to Variables namely 

(i) Proficiency in Teaching 

(ii) Achievement in Terms of Marks Obtained in Annual 
University Examination in Theory and Practice of 
Teaching 
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(hi) Attitudes Towards Teaching Piofession 

(iv) Value Structure 

(v) Teaching Effectiveness 

5, 1 o study inter gioup and intra group differences on 
different Institutional, Instructional and Trainee Variables 
selected for the study. 

6, To explore the relationship between Trainees' Background, 
Institutional and Instructional Variables, and Training 
Outcomes. 

7, To suggest ways and means to optimize Training 
Outcomes and Impact of Colleges of Education in Jammu 
City in the light ol findings of the study. 

1.4 Operational Definitions 

(1) Key Learner Variables 

Key learner variable were operationally defined in terms of those 
background chaiacteristics/variables of teacher trainees granted 
admission in B.Ftl. Course in the colleges of education in Jammu 
City (under the jurisdiction of University of Jammu) which are 
supposed to influence learners' achievement and progress in the 
training programme. For the purpose of present study, the following 
variable were included and designated as "Key Learner Variables", 

a. Age 

b. Sex 

c. Qualifications 
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d. Home & Family Background 

e. Intelligence 

f. Attitudes 

g. Values 

2. Key Institutional Variables 

Key institutional variables refer to those characteristics and 
variables at the level of colleges of education which are supposed to 
differentiate one college from another and give each college a unique 
identity, These characteristics also play an important role in shaping 
learner's output and progress while in the college For the purpose 
of present research, the* following variables and characteristics were 
identified and included as "Key Institutional Variables", 

a. Infrastructure and other facilities available in Colleges of 
Education e.g. building, library, play field, etc, 

b. Quality and Strength of the Teaching Staff 

c. Assignment and Evaluation System Existing in the Colleges 
of Education 

cl, Organisation of Practice of Teaching and Micro-leaching 

e. Workload and T ime Table of Teachers 

f. Institutional and Development Policies 

g. Institutional Climate 

h. Leadership Style of the Head 

3. Key Instructional Variables 

Key instructional variables refer to those variables which 
determine the quality of instruction in the class room situations. These 
variables are likely to determine the quality of instruction and the 
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teaching learning process in which both the learners' variables and 
the institutional variables have a significant role to play. For the 
present mseaich, the following variables were selected as "Key 
Irishuctional Variables". 

a. Classroom Verbal Behaviour of the Teacher Educators 

b. Innovative Proneness of Teacher Educators 

c. Teaching Strategies of Teachei Educators 

4. Training Outcomes 

Training outcomes lefoi to the output of the teacher trainees as 
a result of training imparted in a college of education foi a prescribed 
period of time, As a result of the exposure of the learner (teacher 
trainee) having specific characteristics and entry level status to the 
unique environments, infrastructure and other facilities, faculty and 
the leadership behaviour of the principal and a unique pattern of 
institutional functioning and practices (like examination and 
evaluation system, pattern of organisation of practice of teaching 
etc,), on the one hand, i,e. institutional variables and to different 
kinds of teaching learning situations to cover the curriculum which 
are influenced by the interactions between the teacher educators 
and the teacher trainees, teaching strategies followed by the. teacher 
educators, and their innovative proneness, the three sets of variables 
interact as a result of which, changes in the knowledge, skills, 
attitudes, values, behaviour and personality of teacher trainees may 
take place, These can be described as the outcomes of the training 
in the colleges of education. For the present research, the following 
variables were identified as training outcomes variables. 




(v) Intelligence 

(vi) Attitudes, and 

(vii) Values ? 

(b) What are the institutional profiles of the colleges of 
education in Jammu City with regards to institutional 
variables namely 

(i) Infrastructure and Other Facilities Available in Colleges 
of Education e.g,, Building, Library, Play Field, etc. 

(n) Quality and Strength of the Teaching Staff 

(iii) Assignment and Evaluation Systems Existing in the 
Colleges of Educ ation 

(iv) Organisation of Practice of Teaching and Micro-Teaching 

(v) Workload and Time Table of Teacher Trainees 

(vi) Institutional and Development Policies 

(vii) Institutional Climate, and 

(viii) Leadership Style ? 

(o) What are the profiles of teacher educators teaching in the. 
colleges of Jammu City with regards to their instructional 
characteristics namely 

(i) Classroom Verbal Behaviour and Interaction with the 
Teacher Trainees 

(ii) Innovative Proneness or Tendency to Innovate, and 

(iii) Teaching Strategies ? 

(d) Are there any differences in achievement of teacher 
trainees belonging to different sub-groups on the basis of 
Sex, home Background and Qualification ? 

(e) Do any changes take place in the teacher trainees after 
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a. Achievement in the Annual Examinations Conducted by 
the University of Jammu in Terms of Maiks in Theory and 
Practice of Teaching 

b. Attitudes of Trainees at the Completion of Course 

c. Values of Trainees at the Completion of Course 

cl. Teaching Effectiveness of Trainees at the Completion of 
the Couise 

e. Teaching Proficiency of the Trainees at the Completion of 
the Course 

5. Cot leges Of Education 

Colleges of Education for the present research were defined as 
institutions providing instructions for B.Ed. course in the city of Jammu 
and falling under the jurisdiction of University of Jammu duly fulfilling 
norms for affiliation of such institutions prescribed by the University. 

1.5 Questions Posed For Study 

The present investigation being exploratory in nature, it was 
not possible to formulate specific hypotheses fortesting. However, 
a few fundamental questions wen; raised, answers to which were 
sought to be elicited from the study. 

(a) What are the profiles of teacher trainees admitted in college 
of education in the City of Jammu in terms of their 
background characteristics namely 

(i) Age 

(ii) Sex 

(iii) Qualifications 

(iv) Home and Family Background 
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the completion of training in the colleges of education in 
terms of 

(i) Attitudes Towards Teaching Profession 

(iii) Value Structure 

(iv) Teaching Effectiveness, and 

(v) Teaching Proficiency ? 

(f) How can the system of teacher training in Jammu region 
be further improved with special reference to institutional, 
instructional and outcome vanables ? 

1,6 Limitations Of The Study 

The present investigation had the following limitations: 

1. Data regarding learner, instructional, institutional and 
outcome' variables was limited to the variables taken for 
study and within the confines or parameters of the 
operational definitions and tools employed for the 
purposes of data collection. 

2. I he data was available only on three colleges of education 
which had been affiliated with the University of Jammu, 
foi B.Ecl. Course till the time of data collection. Further, 
the number of teacher educators was limited to the number 
of teacher educators recruited in the three colleges of 
education. 

3. Though several new tools were prepared for study, the 
reliability and validity establishment of the tools were 
somewhat limited due to time constraints. 




4. 


The interactional effect between the learners institutional 
and instructional vaiiables vis-a-vis outcome variables 
could not be studied in-depth due to the nature of data 
where quantitative analysis could not be performed as had 
been visualized at the time of proposal formulation. 

'5 The constraints of resources and man power limited the 
scope of analysis in general, 

6. The enoimity of tools and data limited the scope of analysis 
only to some general and main trends/iosults. In some 
cases, intra group comparative analysis could not be 
undertaken due to less number of cases. 
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2.1 Review 

Research efforts in the field of teacher education in our country 
began in the early fifties of the twentieth century. In the beginning, 
as the country took great strides in the field of extending educational 
facilities for the masses, there was hardly any time to pay critical 
attention towards the system of teacher education. It was only when 
the output and quality of school education came under the critical 
gaze of policy planners and experts that attention was also directed 
towards the training of teachers and to the deficiencies in the system 
of teacher training. 

Systematic research in the field of teacher education was 
initiated in the Indian Universities to start with and researches got 
fillip with the establishment of bodies like the National Council of 
Educational Research and Training, National Council of Teacher 
Education, State Boards of Teacher Education besides under the aegis 
of the University Grants Commission. 

In an exhaustive review of researches conducted in the field of 
teacher education for the Third Indian Year Book of Education on 
Educational Research, Lulla & Singh cited 27 doctoral theses and 
19 research projects pertaining to teacher education classified into 
following categories. 

1. Recruitment Criteria, Abilities and Qualities of Teachers 

2, Pre-service and In-service Training of Teachers 
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3. Workload, Job Expectations and Difficulties Experienced 
by Teachers 

4. Procedures and Practices of Teacher Education in India 

5. Pmonality Variables of Teachers 

The reviewers observed that by and large the "studies are (1) 
repetitive, descriptive and historical in nature; (2) that there is no 
study of a single aspect of teacher education covering the entire 
country and (3) that the studies mostly ielate to primary and 
secondary education and several areas of teacher education remained 
unexplored.” 

In the Second Survey of Research in Education covering the 
period 1972 to 1978, Mehrotra while advocating systematic 
approach for classification reported 62 research studies in the area 
of teacher education classified as under, 

1. Contextual Variables - (History, development of teacher 
education, Surveys of its present status, future plans etc.,) 

2. In-put Variables - a range of studies on student teachers, 
and teacher characteristics (status of teachers, aptitude, 
occupational choice, selection, prediction abilities, 
intellectual abilities, personality characteristics role of 
training, needs, problems of workload etc.) 

3. The Process of Teacher Education -TEIs overall studies, 
environment for learning, Educational Technology (E.T.), 
curriculum, teaching practice, programmed learning, 
teaching methods. 




4. Out-put of Teacher Education - Miscellaneous studies like 
evaluation, follow up studies, wastage, problems of job 
satisfaction etc, 

It was also observed by the reviewers that the research studies 
were not much relevant in the Indian context, Further, there was a 
need to undertake more scientific and accurate studies. 

The Third Survey of Research in Education published in 1986 
coveting the peiiocl 1978 to 1903 cited 68 Ph.D. level studies on 
teacher education. According to Dave (1 986), while 53% researches 
were on the topic teacher behaviour and teaching strategies and 
other teacher factors remaining 46% studies belonged to the 5 other 
categories. Further, "not even a single study concerned factors 
affecting teaching outcomes." 

The numbei of research studies on teacher education rose to 
370 by the year 1 988, out of which 169 studies had been conducted 
during the period 1981-1980. 

In the latest discussion document prepared by Ihe National 
Council for Teacher Education (NCTE 1996) entitled " Curriculum 
Framework Fot Teacher Education", while discussing research and 
innovations in the field of teacher education, it has been observed 
as under; 

"No doubt, researches on teacher education have been and 
are being conducted in universities, national level institutions and 
other establishments, but their utility for the teacher educator or the 
classroom teacher remains rather low. The situation is compounded 
by non-availability of appropriate dissemination mechanisms, like 
journals, publication of findings in different forms. Majority of the 
researches are undertaken to obtain a degree and hence the focus 
on its possible utility and relevance gets misplaced, There is a definite 
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requirement of bringing in research methods and methodologies in 
appropriate form in teacher education at pre-service and in-service 
programmes. Researches must tespond to policy issues, curriculum 
issues, evaluative procedures and practices, training strategies, 
classroom practices etc, The areas of teacher preparation for special 
education of gifted children and children from groups with specific 
cultuial, social and economic needs can no longer be ignored. 
Surveys and studies also need to be encouraged. These may be 
exploratory or diagnostic in nature. The new initiatives and 
innovations need to be encouraged and studied." 

On the basis of an intensive suivey of researches in teacher 
education undertaken in India during the last decade and a half, the 
investigators have come across a number of studies which seem to 
be related in someway or other to the research study at hand. For 
the purpose of convenience, these research studies have been 
categorized into 13 categories and have been given in Table 2,1. 
Studies which can be classified in more than one category have also 
been shown in the respective categories, 

Table 2.1 


Classification Of Researches In Teacher Education In India 


S. Area 

No. 

Studies 

1, Practice of 
Teaching 

Asha Kumari (1977), D Damodar (1977), 

B K Sohoni (1977), S M Pandey (1980), 

S B Mohanty (1 984), T Raj (1984), 

D S Deo (1 985), M M Shah (1986), 

Gupta etal (1992), 

2. Teaching 
Effectiveness 

R N Mehrotra (1973), R Chander (1976), 

S V Singh (1976), B K Sohoni (1977), 

J Atreya (1979), N K Jangirad 981), 

N K Jangira (1982), S Mishra (1985), 

R Hans (1986), D Prakashan (1986), 

D K Tharyani (1986), N Dogra (1986), 

B K Passi (1986). 
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S. Area 

No. 

Studies 

3 Teach ei 
Attitude 
and Motives 

E Marr & Sabharwal (1 968), 

S P Ahluwalia (1 974), S A Saran (1 975), 

R Chander (1976), R C Hodda (1 976), 

K D Sukhwal (1977), Y P Aggarwal (1980), 
GCPI (1981), B Upadhaya (1984), 

R C Sharma (1984), N Singh (1 985), 

R D Mehta (1985), S Mishra (1985), 

M K Srivastva (1986), R B Rao (1 986), 

G G Patil (1988), U Reddy (1994), 

K V Raman (199 7), R Mundhe (1998). 

4. Values 
of Teachers 

J Atreya (19 79), B Upadhaya (1984), 

R D Mehta (1985), R B Rao (1986), 

M K Srivastva (1986), Archana Srivastva (1994), 

S A Diwaker (1997), G C Pardhan (1997). 

5, Innovations 
in Teacher 
Education 

D C Joseph (1972), G N Bhardwaj (1974), 

D CJoshi (1974), H Singh (1977), 

M S Patel (1979), B C Gupta (1982), 

Q L Bagga (1983), J B Valand (1983), 

S B Mohanty (1984), E R Ekbote (1986), 

D C Aradhya & R R Kangovi (1 996), 

S B Mohanty (1998), J S Rajput (1999) 

6. Oigamsational/ 
Institutional 
Climate 

M Bhatnagar (1979), V K Raina (1984), 

A K Gupta (1984), D Prakashan (1986), 
Nasreen Ara (1986), 

7. Leadership 
Behaviour 

J Atreya (1979), Nasreen Ara (1986), 

8. Teaching 
Behaviour 

S K Mitra (1976), jangira & Dhoundiyal (1981), 

R C Sharma (1984), Prabhakar Singh (1985), 

V G Kulkarni (1997). 

9. Micro Teaching 
and Teaching 
Competence 

R C Das (1976), S M Joshi (1977), 

M L Sharma (1 980), G S Paikaray (1981), 

M S Lalitha (1981), N K Jangira (1982), 

K K Sharma & R Bhattacharjee (1984), 

M S Bawa (1984), S K Bhatia (1984), 
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S. Area 

No. 

Studies 


U P Chathley (1 984), D Prakashan (1986), 

C S Dave (1987), K S Joseph (1997), 

10. System of 
Evaluation in 
the Colleges 
of Education 

R C Srivastava (1970), S P Sukhia (1973), 

V K Kohli (1974), D Damodar (1977), 

B H Baloo (1994), 

11. System of 
Teacher 
Education 

K J Joseph (1 967), K Arora & S P Gupta (1969), 

M Josephine (1978), D D Yadav (1980), 

K Hemambujam (1983), R Reynolds (1994), 

N Prabha (1994), P T Ashton (1996), 

B Reinert (1996), V K Raina (1996), 

V Ushasri (1996), U Rao (1998), 

G L Arora & A Singh (1 998), Wideen (1998), 

12. Models of 
Teacher 
Education 

T KJayalakshmi (1985), A Das (1986), 

B C Das (1986), CS Dave (1987), 

E K Cochran (1994), S K Behari (1996). 

13. Training 
Output/ 
Outcomes 

1 B Verma (1968), T B Dubey (1981), 

M Sharma (1982), S Gupta (1982), 

K M Srivastava (1982), Gopal Charyulu (1 984), 

R D Mehta (1985), N S Donga (1987), 

R P Singh (1996), S P Gupta (1997), 

Sushila Singhla (1999). 


On the basis of metanalysis of research studies conducted in 
the field of teacher education viz-a-viz the present study, the 
following conclusions can be drawn; 

1, Research Studies in the field of teacher education in the 
State of J&K are meagre in number and there are hardly 
any published studies to throw light on different aspects 
of teacher education in the State. Further, empirical studies 
involving the use of sophisticated tools and tests are almost 
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non-existent, 


2. Regarding Studies conducted in the field of teacher 
education elsewhere, it can be said that while there are 
individual studies on teacher trainees, colleges of 
education curriculum and practices being followed in 
colleges of education, practice of teaching and 
achievement, there are hardly any studies in which key 
learnei variables have been studied in relation with key 
institutional and key instructional variables like the ones 
selected in the present research. Further, the changes in 
the teacher trainees in terms of attitudes, effectiveness and 
values have not been studied as a result of training process, 
Lastly, studies conducted elsewhere are fragmentary and 
descriptive and no specific conclusions can be drawn on 
the impact of teacher training. Due to the variations in 
methodology of research, sampling, tools and variables 
studied, results are not comparable, Not only this, there 
have been very few attempts to collect scientific data 
regarding classroom behaviour, innovativeness etc, of 
teacher educators. 

The present study, therefore, is likely to be significant 
not only from academic point of view but also from 
research point of view. It is hoped that results from the 
study would contribute to fresh insights in the field of 
teacher education regarding the relationship between key 
learner variables, institutional, instructional and output 
variables as far as colleges of education are concerned, 
Another significant feature of the present study happens 
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to be that a number of new tools for the measurement of 
some key learner institutional/ instructional, and output 
variable would eventually be available which can be 
employed by prospective researchers in the field of teacher 
education, Finally, the present study would become a 
precurser for other empirical studies to be undertaken in 
the state of Jammu & Kashmir in the field of teacher- 
education, 
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Methodology And Design Of The Study 

3.1 Methodology 

The method adopted for the present investigation can be 
described as normative or descriptive statistical in nature in which 
use of inferential statistics has been made to study the relationship 
between key learners, institutional and instructional variables, 

3.2 Research Conspectus 


The conspectus of research for the present study has been shown 
diagramatically in Fig 3.1. 

Fig. 3.1 


Diagram Showing Conspectus Of Research 
For The Research Study 

Learner Institutional 

Variables Variables 


Training 

Outcome 

Variables 



25 






3.3 Sample 


The sample selected for the present study comprised of 500 
teacher trainees and 50 teacher educators in three colleges of 
education in Jammu City. However, due to incomplete data, non¬ 
availability and related factors, the final sample was reduced to 450 
in case of teacher trainees while the number of teacher educators 
was reduced to 34, Besides the above, a sample of 200 in service 
teachers was selected for establishing the reliability and validity of 
tools specially prepared for the present study, 


The details of sample are given in Table 3,1 

Table 3.1 

Sample For The Study 


S. No. 

Target Groups 

Proposed 

Actual 

1. 

Colleges of Education 

3 

3 

2. 

Teacher Trainees 

500 

450 

3. 

Teacher Educators 

50 

34 

4, 

Principals 

3 

3 

5. 

In-service Teachers 

200 

200 


3.4 Data Collection 

Data regarding the following aspects/variables was collected 
as necessitated by the design of the study. 
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1. Data regarding key learner's variables namely, 

(i) Age 

(ii) Sex 

(iii) Qualifications 

(iv) Background (a) Home (b) Family 

(v) Caste 

(vi) Religion 

(vii) Intelligence 
(viii) Attitudes 

(ix) Motives for Joining the Course 

(x) Problems Faced 

(xi) Values 

(xii) Teaching Proficiency 
(xiii) Teaching Effectiveness 

2. Data regarding key institutional variables namely, 

i. Institutional Infrastructural Facilities in the Colleges of 
Education 

ii. Profiles of Teacher Educators with Regard to Educational 
Qualifications, Fields of Specialisation, Training / 
Orientation Courses Attended, Workload and Day-to-Day 
Problems 

iii. Assignment and Evaluation System in the Colleges of 
Education 

iv. Organisation of Practice of Teaching and Micro-teaching 

v. Time Table and Research and Development etc, 

3. Data regarding key instructional variables namely, 

i. Classroom Teaching Behaviour of Teacher Educators 

ii. Innovative Proneness of Teacher Educators 
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Teaching Strategies of Teacher Educators 


4. Data regarding training outcome variables namely, 
i. Achievement in Annual University Examinations of 
Teacher Trainees in 

a, Theory and 

b, Practice of Teaching 

li. Attitudes of Trainees After the Completion of Training 

iii, Values of Trainees at the Completion of Training 

iv, Teaching Effectiveness After the Training, 

v, Teaching Proficiency After the Training 

3.4 Procedure 

The present investigation was conducted in six phases: 

Phase I 

The first phase was concerned with the planning and study 
of literature related to the present investigation, The 
researches conducted in the area of teacher education were 
scanned vis-a-vis the. topic to enable the researcher to 
consolidate and up date the research studies, 

Phase II 

This phase was concerned with the development of tools, 
The following tools were specially constructed for the 
study. 

1. Proforma for Profiles of Teacher Trainees 

2, Proforma for Profiles of Teacher Educators 
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3 Schedule for Profiles of Colleges of Education 

4. Teaching Strategies Inventory 

5. Innovative Proneness Inventory 

6. Institutional Climate Inventory 

7. Projective Test of Individual and Social Values 

Phase III 

The data regarding trainees, instructional and institutional 
variables and training out comes were collected in two 
phases. Data regarding, the background characteristics of 
trainees, teacher educators and colleges of education were 
collected in the beginning of the session while the data 
on training outcomes was collected at the end of the 
course. 

Phase IV 

In the fourth phase, all the tests and tools were scored by 
using scoring keys. In the case of tools in which scoring 
was not required, responses were transferred to a separate 
sheet for interpretation and master sheets were prepared 
for computer computations. 

Phase V 

In the fifth phase, data processing using statistical tools 
was carried out. This was followed by interpretation of 
results. 

Phase VI 


Phase six was concerned with report writing. 




3.6 Tools Used 


In order to collect the data as mentioned under item 3.4, the 
investigators employed a number of tools. Infact, as many as 12 
tools were employed for the purpose of data collection as per the 
design of the study keeping in view objectives of the study. These 
have been shown in Table 3.2 according to the objectives of the 
study, 


Table 3.2 


Tools Used In The Study As Per Objectives 


Objectives 

Tools Used 

1 .To delineate the profiles of the 
trainees in three colleges of 
education in Jammu City with 
respect to trainee's background/ 
characteristics e.g. age, sex, 
intelligence,family background 
religion etc. 

i Proforma for Teacher Trainees. 

ii Intelligence Test by Mishra. 

iii Teacher Attitude Scale 

iv Projective Test of Individual 
and Social Values by A. Hafeez 
and S. Shakeela.Begum(1964) 

v Teaching Effectiveness Scale by 
Gupta and Kapoor (1983) 

vi Teaching Proficiency Scale byJ.S, 
Grewal (1974). 

2,To delineate the profiles of the 
colleges of education in Jammu 
City with respect to Institutional 
variables namely:- 

i, Institutional Climate Inventory 

ii Institutional Planning 

iii Infrastructure of Institution 

iv Quality of teaching Staff 

v Leadership Style Questionnaire 

i Institutional Climate Inventory 

ii Leadership Style Questionnaire 
by H M Singh 

iii Schedule for Profiles of Colleges 
of Education 
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Objectives 


Tools Used 


3.To delineate the profiles of 
teacher educators in the three 
colleges of education in Jammu 
City with respect to variables 
namely:- 

i Classroom teaching behaviour 
of teacher educators 

ii Innovative Proneness of teacher 
educators 

iiiTeaching strategies of the 
teacher educators 


i Teaching Effectiveness Scale by 
Gupta and Kapoor (1983) 

ii Innovative Proneness Inventory 

iii Teaching Strategies Inventory 

iv MIER class-room Interaction 
Analysis Technique by Gupta & 
Sharma (1980) 


4.To study the training outcomes 
in the colleges of education in 
Jammu City with respect to 
variables namely:- 

i Trainee's achievement in terms 
of marks obtained in annual 
University examination in 
theory and practice of teaching 
conducted by the University of 
Jammu. 

ii Attitudes towards leaching 
profession. 

iii Values structure 

ivTeaching effectiveness of the 

teacher trainees 

v Teaching proficiency of the 
trainees 


i Achievement marks in theory and 
practice of teaching of teacher 
trainees in final University 
examinations 

ii Teacher Attitude Scale 

iii Teaching Effectiveness Scale by 
Gupta and Kapoor (1983) 

iv Projective Test of Individual and 
Social Values by A. Hafeez and 
S, Shakeela Begum (1964) 

v Teaching Proficiency Scale 
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The following tools were specially constructed for the 
present study:- 

1. Proforma For Profiles Of Teacher Trainees 

This proforma was designed to elicit information 
regarding personal data, home background, family 
background, education and other demographic details 
of teacher trainees enrolled in the colleges of education. 
It also contained a special section on motives behind 
joining the course and problems encountered in day 
to day studies. A copy of the tool has been given in 
Appendix A (Pg. 319). 

2. Proforma For Profiles Of Teacher Educators 

This tool was prepared to elicit information from teacher 
educators related to their educational qualifications, 
fields of specialisation, work load, orientation courses, 
seminars and workshop attended, activities with in and 
outside the classroom and problems encountered in day 
to clay functioning and motives behind joiningas teacher 
educators etc. A copy of the Proforma has been given 
in Appendix B (Pg.324). 

3. Schedule For Profiles Of Colleges Of Education 

This schedule was designed to collect information 
related to infrastructure and other details about college 
facilities and inputs related to:~ 

a. Institutional Components namely, (i) Physical 
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Infrastructure, (ii) Administrative Staff, (iii) Teaching/ 
Academic Staff, (iv) Subordinate Staff, (v) Grants / Aids, 
b. Assignments and Evaluation System in the College 
c Practice of Teaching (Organisation and Supervision) 

d. Micro Teaching (Organisation and Supervision) 

e. Difficulties / Problems in Different Spheres 

f. General Information regarding R and D, Promotion and 
Publicity, Collaboration and Financial Assistance etc 

g. Quality of Teaching Staff in Terms of Educational 
Qualifications, Experience, Orientation Programmes/In¬ 
service courses, Workload, Publications and 
Contributions, etc. 

h. Time Table 

A copy of the tool has been given in Appendix C (Pg, 329). 

4. Teaching Strategies Inventory 

This inventory was specially prepared to identify and 
study the strategies being adopted by teacher educators 
in their day to day teaching with regards to (a) 
Preparation of Lectures (b) Presentation of Content (c) 
Teacher Pupil Interaction (d) Methodology of Teaching 
(e) Feedback and Pupil Evaluation (f) Use of Audio 
Visual and Allied Aids, (g) Follow up and Remedial 
Programmes (h) Classroom Management. 

The inventory contains 75 items. A copy of the tool has 
been given in Appendix D (Pg. 357). 
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5. Teacher Attitude Scale 


This attitude scale consists of 70 items which are 
concerned with various issues relating to teaching 
profession, education and teaching, This scale has five 
response categories ranging from "strongly agree 11 to 
"stiongly disagree". A copy of the tool which was 
specially prepared for the present research study has 
been given in Appendix E (Pg.366). 

6. Innovative Proneness Inventory 

This tool consisting of 45 items was specially developed 
for the present research study with a view to identify 
and study the innovative proneness of teacher educators 
or degree of Innovativeness in the context of (i) 
Classroom Teaching, (ii) Methods of Evaluation, (iii) Use 
of Audio Visual Aids, (iv) Classroom Behaviour/ 
Activities and (v) Study Habits. 

The tool takes 30 minutes to administer. A copy of the 
tool has been given in Appendix F (Pg.375), 

7. Institutional Climate Inventory 

The aim of this tool which was specially prepared for 
the present research study is to study the quality of 
institutional climate in a college of education through 
responses on 90 items related to some significant aspects 
of institutional functioning namely:- 
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i, Participation in Institutional Programmes 
n. Decision Making and Planning 

iii. Academic Atmosphere 

iv. Sports System 

v. Style of Institutional Functioning, etc. 

The tools can be administered both to teacher trainees 
and teacher educators and takes about 25 minutes for 
completion. A copy of the tool has been given in 
Appendix G (Pg. 380). 

Besides the above tools, the following tools were also, 
employed for data collection in the present study. 

1. Intelligence Test by Mishra (1 988) 

2. Leadership Style Questionnaire by H M Singh (1981) 

3. Teaching Proficiency Scale by Grewal (1 974) 

4. MIER Classroom Interaction Analysis Technique by 
Gupta and Sharma (1980) 

5. Teaching Effectiveness Scale by Gupta and Kapoor 
(1983) 

6. Projective Test of Individual and Social Values by A 
Hafeez and S Shakeela Begum (1964) 

A short description of the above tools is given below. 

1. Non-verbal Test Of Intelligence 

This test was developed and standardized by Dr. Karuna 
Shankar Misra in 1988. Non-Verbal Test of Intelligence con¬ 
sist of 60 items and each item contains four different figures 




responses. These items are divided into five different test cat¬ 
egories namely Test 1, Test 2, Test 3, Test 4 and Test 5. The 
scoring on these items involves giving a score of one for 
every correct while a zero is awarded to each incorrect an¬ 
swer. The total time required for this test is 35 minutes. A 
copy of the tool has been given in Appendix J (Pg. 411). 

2. Leadership Style 

The Leadership Style Questionnaire is based upon Halpin 
and Winter's instrument to yield scores on two major 
dimensions namely (a) Initiating Structure, and (b) 
Consideration. The tool reveals to what extent the 
educational administrator is structure-oriented and to what 
extent he is consideration-oriented. The tool consist of 
100 items and its reliability and validity has been duly 
established. A copy of the tool has been given in Appendix 
M (Pg. 427) 

3. Teaching Proficiency Scale 

This scale was developed and standardized by J S Grewal 
(1974). Teacher Proficiency Scale consists of seventy one 
items. Each item contains three possible responses to mea¬ 
sure the extent of the proficiency of the teachers, The tool 
requires 30 minutes for administration to the trainees. The 
scoring of the items is done on three point scale carrying 
weightage of 3,2 and 1, The reliability of the test was found 
to be 733. The items in the tool belong to the teaching skills 
as AV aid, student participation, lesson planning etc. A copy 
of the tool has been given in Appendix K (Pg, 420), 
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4. MIER Classroom Interaction Analysis Technique 

This tool was developed by Dr. A K Gupta & Dr. S.K. Sharma 
in 1980 , It consists of 10 categories in terms of which the 
classroom interaction between the teacher and the taught 
can be classified namely praise, question (narrow) question 
(broad), lecture (narrow), lecture (elaborative), lecture (gen¬ 
eral duration and digression) criticism, student response, stu¬ 
dent talk (initiation) and silence and confusion, Seven of 
these categories pertain to teachers' behavioi while the rest 
pertain to pupils' behavior. A significant advantage of the 
modified system is that it enables the classification of the 
teachers verbal behavior pertaining to questioning and lec¬ 
ture into finer divisions. 

An observer using this tool is required to record the teaching 
behavior occurring under a particular category out of the 10 
categorize every three seconds. Laterthese tallies aie counted 
and a matrix is constructed which shows the chain of the 
events in sequential form. Later the frequencies under dif¬ 
ferent cells are utilized to delineate the indices which throw 
light on the nature of teaching behavior and interaction in 
the class. A copy of the tool has been given in Appendix L 
(Pg.426) 

5. Teaching Effectiveness Scale 

This scale was developed and standardized by Dr. Arun K, 
Gupta and Dr. Kapoor in 1983. Teaching Effectiveness Scale 
consist of 63 items and each item contain five different pos- 
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sible responses each one of which has a weightage ranging 
from one to four as per scoring scheme. The test - retest 
reliability of the scale was reported by the investigators to be 
.881. This tool requires a time of 40 to 45 minutes for filling 
of the questionnaire. The items in the tool can be scored to 
yield scores with regard to teaching dimensions namely 
(i) Instructional Strategies, (ii) Classroom Management, 
(iii) Personal Disposition, (iv) Temperamentand Tendencies, 
(v) Evaluation and Feedback, (vi) Interpersonal Relations, 
(vii) Job Involvement, (viii) Initiative and Enthusiasm and 
(ix) Professioani Values. The co-efficients of reliability were 
found to be + .995 to +.41 7 with majority of co-efficients 
being higher than +.600 

This loo! was administered on 450 trainees twice i.e. once at 
the starting of the session and once at the end of the ses¬ 
sion. A copy of the tool has been given in Appendix I (Pg 
395). 

Projective Test Of Individual And Social Values 

This scale was developed and standardised by A. Hafeez 
and S Shakeela Begum (1964). The objective of this 
Scale of Values is to elicit information regarding the 
personal and social values and instrumental and 
terminal values professed by teachers, teacher trainees 
and teachers educators. The tool consists of 136 pairs 
of values from which choices can be made by the 
individual depending upon his preferences. The tool 
takes nearly 40 minutes for completion. The respondent 




is required to tick one of the words in each of the pairs 
in the test which, according to his perception, describe 
him/her fully and accurately. The Projective Test of 
Individual and Social Values has been used previously 
in a number of research studies for delineating the 
personal and social values of different groups of people. 
The test is a reliable and valid tool with co-efficients 
ranging between +0.89 to +0.34. The validity and 
reliability of the test have been established on 283 
subjects. Details of standardisation have been given by 
Mehta (1974]. A copy of the tool has been given in 
Appendix H (Pg,391) 

3.7 Statistical Techniques 

The statistical techniques employed by investigators keeping in 
view the objectives of study and tools have been shown in Table 3.3. 

Table 3.3 

Statistical Techniques Used In The Study As Per Objectives 


Objectives 

Tools Used 

Statistical 
Technique Used 

I.To delineate the 
profiles of thetrainees 
in three colleges of 
education in Jammu 
City with respect to 
trainee's background/ 
characteristics e.g. 
age, sex, intelligence, 
family background 

i Proforma for Teacher 

Trainees 

ii intelligence Test by 
Mishra, 

iii Teacher Attitude Scale 

iv Projective Test of 
Individual and Social 
Values 

v Teaching Effectivenss 

i Frequencies and 
Percentages 

ii Measures of 

Central Tendency 

iii Measures of 

Dispersion 

iv Contrast Group 
Analysis (Critical 
Ratios) 
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Objectives 


religion etc. 


2. To delineate the 
profiles of the 
colleges of 
education in Jammu 
City with respect to 
Institutional 
variables namely:- 

i Institutional Climate 
Inventory 

ii Institutional 
Planning 

in Infrastructure of 
Institution 

iv Quality of teaching 
Staff 

v Leadership Style 
Questionnaire 

3. To delineate the 
profiles of teacher 
educators in the 
three colleges of 
education in Jammu 
City with respect to 
variables namely:- 

i Classroom teaching 
behaviour of teacher 
educators 

ii I n n o v a t i v e 
Proneness of teacher 


Tools Used 


Scale 

vi Teaching 
Proficiency Scale 

i Institutional Climate 
Inventory 

ii Leadership Style 
Questionnaire by H 
M Singh (1981) 

iii Schedule for Profiles 
of Colleges of 
Education 


Statistical 
Technique Used 


v Graphs 


i Frequencies and 
Percentages 

ii Measures of Central 
Tendency 

iii Measures of 
Dispersion 

iv Contrasted Group 
Analysis (Critical 
Ratios) 

v Graphs 


i. T e a c: h i n g 
Effectiveness Scale 
by Gupta and 
Kapoor (1983) 

ii. I n n o v a t i v e 
Proneness Inventory 

iii Teaching Strategies 
Inventory 

iv MIER Class-room 
Interaction Analysis 
Technique by Gupta 
& Sharma (1980) 


i Frequencies and 
Percentages 

ii Measures of Central 
Tendency 

iii Measures of 
Dispersion 

iv Contrasted Group 
Analysis (Critical 
Ratios) 

v Graphs 

vi Matrix Analysis and 
Indices of Class 
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Objectives 

Tools Used 

Statistical 
Technique Used 

educators 


room Teaching 

iii Teaching strategies of 


Behaviour, 

the teacher educators 



4. To study the training 



outcomes in the 

i. Achievement marks 

i Frequencies and 

colleges of education 

in theory and practice 

Percentages 

in Jammu City with 

of teaching of teacher 

ii Measures of Central 

respect to variables 

trainees in final 

Tendency 

namely:- 

University 

iii Measures of 

i T r a i n e e ' s 

Examination 

Dispersion 

achievement in terms 

ii. Teacher Attitude 

iv Contrasted Group 

of marks obtained in 

Scale 

Analysis (Critical 

annual University 

iii T e a c h i n g 

Ratios) 

examination in 

Effectiveness Scale. 

v Graphs 

theoiy and practice of 

iv Projective Test of 

vi Measures of 

teaching conducted 

Individual and Social 

Association namely 

by the University of 

Values 

Correlation 

Jammu 

iv Teaching Proficiency 

Coefficient (r) 

ii Attitudes towards 

Scale 


teaching profession, 



iii Values structure 



ivT e a c h i n g 



effectiveness of the 



teacher trainees 



v Teaching proficiency 



of the trainees 



5.To study intergroup 

i, Tools above and 

i Measures of Central 

and intragroup 

specified earlier 

Tendency 

differences on 


ii Measure of 

different institutional, 


Dispersion 

instructional anc 


iii Correlation 
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Chapter Four 


Profiles Of Teacher Trainees 

4.1 Introduction 

A significant criticism against the system of teacher education 
in India relates to low quality of teachers being churned out from 
the colleges of education. These teachers, it has been observed, 
are unable to fulfil their role expectations and are deficient in 
values, attitudes, performance and efficiency. As a result, the 
effectiveness of the whole system has deteriorated. 

Such an allegations against teachers coming out of colleges 
of education cast, doubts firstly, on the quality of training being 
impaited in the colleges of education. Secondly, these point to 
the poor quality of entrants in the colleges of education, Since 
the present research study aimed at assessing the impact of on 
the trainees of B. Ed. training, it was considered important to 
delineate the profiles of teacher trainees in the colleges of 
education of Jammu City in the first instance in terms of Key 
Learner Variable. The present Chapter describes these profiles 
and throws light on the status of entrants in the colleges of 
education with regards to their attitudes values and teacher 
effectiveness, The chapter also describes the motives behind 
joining B.Ed. course and the difficulties being experienced by 
the trainees. 

4.2 Methodology 

1. Sample 

The sample for the delineation of profiles of teacher trainees 
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consisted of all 500 teacher trainees studying in all the three 
colleges of education under the jurisdiction of Jammu City, Out 
of the three colleges of education, two colleges of education were 
operating in private sector while one was a government run 
college. Due to incomplete data and non-availability of students, 
the final data was available on 450 students. 

2. Data Collection 

The following collection of data regarding teacher trainees 
was necessitated for delineating the profiles 

i. Data Regarding Age, Sex, Qualification, Home and 
Family Background, Religion, Caste, Mother Tongue etc, 

ii. Data Regarding Attitudes of Teacher Trainees Regarding 
Teaching as a Profession 

iii. Data Regarding Motives for Joining Teaching as a 
Profession 

iv. Data Regarding Values 

v. Data Regarding Intelligence 

v, Data Regarding Problems Being Faced by the Trainees 

3. Tools Used 

For the collection of data, the following tools were employed, 

i. Proforma for Profiles of Teacher Trainees. 

ii. Attitude Scale for Teacher Trainees. 

iii. Non-Verbal Test of Intelligence by Mishra 

iv. Projective Test of Individual and Social Values by A. 
Hafeez and S.Shakeela Begum. 
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Out of the above tools, the proforma for profiles of 
teacher trainees, scale of attitudes for teacher trainees 
and projective test of values for teacher trainees were 
specially prepared for the present study, Before 
administering the tools, the investigator established the 
test-retest reliability and validity of the two tools. The 
results have been given in Appendix N (Pg. 434) 

4.3 Results 

1. Sex Wise Distribution 


Out of total sample of 
450 there were 58% female 
candidates (N -261) and 42% 
male candidates (N = 187), 
Thus a higher number of 
female trainees sought 
admission in B.Ecl,, full-time programme as compared to male 
trainees, This indicates the higher popularity of teaching as a 
profession among female trainees as compared to their male 
counter parts, 


Setwise Percentage of Students 


P Male 
MIMli a 2% 


a Female 
58 % 



□ Male P Female 


Home wise Percentage of Students 


0 Urban 
42 % 


2. Home Background 

Out of 450 trainees, as 
many as 58% belonged to 
rural area (N-262) while 
candidates (N-18Q) 

belonged to urban area, It 
indicates a higher proportion of teacher trainees from rural area 



i Urban ■ Rural 
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as compared to urban am a in B.Ed., programme in Jammu 
colleges. 

3. Type Of Family 

Nearly 50% 

candidates in the total 
sample of 450 were found 
to came from joint families 
(N * 223) while rest i.e. 
50% t andidati's *N -» 227uvere from nuclear families, It indicates 


f v\ f 0( !5 



jo ;,M'! ■ bncYaTl 


Posl 

Graduate» 
Ui 



Graduates 

08 % 


that ( ant I id,ites ttom joint as well as nuclear families crave equally 

for teaching as a profession, 

Quiifiratiomvttr PrrrrnUfip olStudfnb 

4. Qualifications 
Out of the total sample 
of 450 teacher trainees, 
88% candidates (N=* 397) 
were graduates while the 
rest 12% (N“53) were post 
graduates. Out of graduates 55% (N«249) were from science 
background i.e., B.Sc , lids indicates that science students 
constitutes three fourth strength among graduates in B.Eck, 
programme. This is due to the fact that students with science 
background can easily manage to get government service. 


jSJPnjl Graduates ■ Graduates 


L. 


R*H(sf(Miva»r Distribution ofStud*nt» 

sw, Muslim 

8 5 * *■*» 


Hindu 

er*» 


| a sikh 
■ Muitim 
□ Hindu 


5. Religion 

88% candidates 
(N = 393) in the total sample 
of 450 were Hindu while 
out the rest 12%, as many 



as 8% = 40) wore Sikh while 4% (N = 1 7) trainees were Muslim 

respectively. This indicates that a majority of candidates 
undergoing tear her training in Jammu colleges belonged to Hindu 
community profess Hindu religion. 

6. Age 

Out of 450 teacher, 80 
% candidates i.e. 360 
belonged to 20-24 years age 
group, 8% (N = 3 6) 

belonged to the age group 
ol 24-28 years while the lost 1 2% (N - 54) were above the age of 
29 years, I his indicates that nearly 88% trainees belong to the 
age groupof 20-28 years. The trainee doing full time B.Ed. course 
has an average age of twenty two years. 

7. Accommodation 



f ntv,< nv*.! 1 , 


AtctmimmJallan 

w. 



O P.eSWvM 
■ HcikI 
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51% (N-231) 

candidates out of the total 
sample were found to be 
staying in the rented houses 
in Jammu City while 23% 
candidates (N = 102) stayed 
with their parents, 1 7% students (N- 78) were putting up in the 
hostels, the rest i.e,, 9% students (N -39) were staying with their 
relatives. T his indicates that almost 75% students are nonresidents 
in Jammu City and are forced to say in rented accommodation 
since they come from far off places. This highlights the need to 
provide more hostel facilities for B.Ed. trainees in Jammu City, 
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8. Income Background 


36% trainees in the total sample (N-450) were found to 

come from homes with an 
annual income ranging 
between Rs. 25,000- 
Rs.50,000, while 25% 
trainees (N = 1 1 2) were 
found to come from families 
with an annual income below Rs, 25,000, as many as 30% 
candidates (N ■= 1 36) come from families with an annual income 
ranging between Rs.50,000 and Rs.75,000 per annum. 7%' 
trainees (N « 33) were? found to come from homes with an annual 
income ranging between Rs.75,000 - Rs. 1,00,000 and the rest 
i.e., 2% of candidates (N*»7) were from the families with annual 
income above Rs. One lakh. This indicates that more than half of 
the trainees come from lower middle and middle strata of society, 
Thus, the proportion of trainees coming from high income group 
is less, 'Ibis implies that teaching as a profession attracts students 
from lower middle and middle strata of society, 

9. Linguistic Background 

Out of the total sample of 450 teacher trainees, 66% 

candidates (N = 295) came 
from Hindi speaking 
families, 16% trainees 
(N»74) came from Dogri 
speaking families while 8% 
students (N - 3 5) had 


l Kashmiri 


Q Punjabi 
8% 

□ Other 

2V, 


Language 

P Pahari 

3 V. Q Coja 
16% 



i Hindi 
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Punjabi as their mother tongue, 5% candidates (N = 22) had 
Kashmiri as their mother language while only 3% of trainees 
(M = 14 ) were from Pahari speaking families, This signifies that 
almost two third of B.Ecl., trainees in Jammu are from Hindi 
speaking family background. 

10. Caste 

88% (N = 396) of candidates out of the sample of 450 were 

fiom general or upper caste 
background, 7% candidates 
(N = 31) were from OBC 
families, The rest i.e. 5% 
trainees (N=»22) were from 
SC/ST families. This 
indicates more than three fourth of the students enrolled in B.Ed. 
college in Jammu come from the upper caste families. 

11. State Wise Affiliation 

47% candidates (N=»212) out of the total sample of 450 

trainees were found to be 
residents of H.P, State, 
while 45 % trainees 
(N = 203) were found to be 
the residents of J&K State, 
5% candidates (N =*2 7) 
came from Punjab State while the remaining 3% candidates 
(N - 14) were from Rajasthan. This clearly shows that nearly half 
the candidates in the B.Ed., full-time programme are the resident 
of J&K State. 


SUtevviie AllllUtion 
FUjislin 



Punjab 

5% 
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12. Family Size 


Out of the total sample of 450 tiainee 45% candidates 

(N = 201) were found to be 
coming from small families 
(i.e. having 3-5 members) 
where as 37% candidates 
(N = 1 6 6) we re from 
medium sized families (i.e. 
having 6-8 members). The 
rest i.e 19% trainees (N = 83) were found to come from families 
having more than 9 members. This indicates that nearly half of 
the 13,Fd, trainees come from smaller families. 

13. Parents' Educational Background 

Regarding education of the parents, as far as fathers are 
concerned, almost 39% fathers of the trainees (N = 175) were 
found to have an educational qualification of graduation and 
above, while nearly 38% (N= 169) fathers were matriculate/higher 
secondary passed. As many as 11 % father's (N = 50) were middle 
passed under matric, while 10% fathers (N«45) were found to 
be uneducated. 


Parent 

Graduates/ 

PG 


Under/Matric 

Middle 

Unedu¬ 

cated 


N 

% 

N 

% 

N 

% 

N 

% 

Mother 

80 

18% 

139 

31% 

103 

22% 

128 

28% 

Father 

175 

39% 

169 

38% 

50 

11% 

45 

10% 


As far as mother's background of B.Ed. trainees is concerned, 


family Member 


□ Medium 
37% 





□ Small 
44 % 




0 Large 
19 % 
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nearly 28% mothers (N = 128) were found to be uneducated, while 
22% were (N = 103) middle/under middle passed, 31 % (N = 139) 
were found to be matriculate/ higher secondary passed while 
almost 18% (N=80) mothers were found to have passed their 
graduation or post graduate examination. Thus while 53% mothers 
had educational qualification upto higher secondary or less, 49% 
fathers were having their educational qualification as matriculation 
and above. 

14. Parental Occupation 



52% parents (N ==235) 
were found to be employed in 
govt or semi govt service while 
40% parents (N = 185) were 
found to be either self 
employed or employed in 


Private service, 7% (N >=30) parents were lead 
15. Problems/Difficulties Faced 
Out of the total sample of 450 trail 


ISmt'OiiFLr JnstmiEc of Fditratirn 
Divihien t f I.ibian, TV.nimcutatinn 
& Infonnatjon (N.C.E.R.TJ 

Acc, No./..i./iA.O,. 

Dote. l . l , . J . r-.Cl 


fidaies 


(N -= 190) were found to be facing problems of busy schedule of 


Five Problems in Order of 
Magnitude Faced by the Trainees 


S.No. 

Problem 

Frequency 

1 . 

Facing problems of busy schedule of study 

190 

2. 

Facing problems of very little leisure time 

179 

3, 

Few hours of library facilities 

147 

4, 

Little availability of entertainment 

134 

5, 

Lack of proper facilities for study 

120 
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study, 80% trainees (N = 1 79) were having difficulties due to 
very little leisure time, 66% of candidate (N = 1 47) were found 
to be troubled with very few hours for library consultation, 
Similarly 61% candidates (N = 134) were found to be unhappy 
due to little availability entertainment avenues. 52% trainees 
(N = 120) were found to face the problem of lack of proper 
facilities for study. This indicates that B.Ed., full time programme 
is a hectic schedule and a lot more is required to be done to 
mitigate the difficulties being faced by the students, 

16 . Conclusions 

From the above data, it can be concluded that 

i. A majority of trainees in the teachei training colleges 
are females (58%). The ratio of girls to boys is nearly 
6:4 in Jammu City. 

ii. 58% trainees come from rural back ground and the rest 
42% come from urban back ground. 9 out of 10 teacher 
trainees belong to Hindu caste families. The teacher 
trainees from joint and nuclear families were found to 
be equally distributed among the teacher trainees 
population in the three colleges of education. 

iii. Nearly 50% or half of teacher trainees were found to 
come from the homes where either the father or the 
mother had qualification upto higher secondary or less. 
Parents of half of the trainees were found to be 
employed in the government or semi government 
services. 40% of the parents of the teacher trainees were 
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engaged in the private business and the rest were 
leading a retired life, 

iv. More than three fourth of the trainees were graduates 
with Science background (B.Sc.) and only one fourth 
were post graduates, Thus, the paucity of tiained 
teacher in science subjects is likely to be filled in with 
the availability of teachers specialising in Science in 
the coming years. 

v. 8 out of 1 0 teachers trainees belonged to the age group 
of 20-24 yeais and the rest were found to be in higher 
age group, The average of a trainee was found to be 22 
years, 

vi. Half of the teacher trainees were found to be residing 
in the rented accommodation in Jammu City, 23% of 
the trainees stayed with their parents, Less than 20% of 
students were putting up in the hostels. More than 50% 
of the trainees were not the residents of J&K State. Hostel 
facilities have been found to be inadequate to 
accommodate students who might need the same. 

vii. 3 out of 4 teacher trainees in the colleges of education 
in Jammu City were found to be from Hindi speaking 
families while the rest had Dogri, Punjabi and Kashmiri 
as their mother tongues. 

viii. The major problems/difficulties faced by the teacher 
trainees in order of magnitude were due to 
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a. Busy Schedule 

b. Vety Little Leisure Time 

c:. Few Hours of Library Facilities 

d. Little Availability of Entertainment and 

e. Lack of Proper Facilities of Study 

It is therefore, suggested that management of teacher training 
colleges need to devote more attention towards the solution of 
the significant problems faced by the trainees. 

4.4 Motives Behind Joining The Course 

A list of 12 possible motives behind joining the full time 
B.Ed. course was presented to the teacher trainees who were asked 
to opt three motives in ordei of magnitude which prompted them 
to join the full time B.Ed. course, The strength of each motive 
was quantified in terms of weightage scores where under a weight 
of three was allotted to 1 st ranked motive while weights of 2 and 
1 were assigned to motive No, 2 and 3 respectively, The weights 
earned by each item for the total group were added. The results 
have been shown in Table 4 1. 




Table 4.1 


Overall Weightages Assigned To Different Motives Of 
Teacher Trainees Joining B.ED. Courses 


Motives 

1st 

Choice 

2nd 

Choice 

3rd 

Choice 

Total 

Motive No. 1 

42(14) 

8(4) 

23(23) 

73(41) 

Motive No. 2 

390(130) 

110(55) 

33(33) 

533(218) 

Motive No. 3 

369(123) 

174(87) 

42(42) 

585(252) 

Motive No. 4 

135(45) 

168(84) 

30(30) 

333(159) 

Motive No. 5 

33(11) 

30(15) 

7(7) 

70(33) 

Motive No. 6 

63(21) 

62(31) 

17(17) 

142(69) 

Motive No, 7 

24(8) 

46(23) 

13(13) 

83(44) 

Motive No, 8 

120(40) 

170(85) 

79(79) 

369(204) 

Motive No. 9 

18(6) 

12(6) 

16(16) 

46(28) 

Motive No. 10 

48(16) 

50(25) 

84(84) 

182(125) 

Motive No, 11 

108(36) 

64(32) 

101(101) 

273(169) 

Motive No, 12 

0(0) 

6(3) 

1(1) 

7(4) 


Table 4,1 shows the overall strength of each motive 
calculated on the basis of ranks given by 450 teacher trainees, 
From the above Table, five most prominent motives in order of 
magnitude have been identified in Table 4.2. 









Table 4.2 


Strength Of Responses Of Five Motives 
In Order Of Weightage 


Motives 

Total 

Weightage 

Ranking 

1 joined B.Ed. course because 1 am 

interested in it 

585 

1 

1 joined B.Ed. course for increasing 
my professional qualification 

533 

2 

1 joined B.Ed. course for acquiring 
better qualification 

369 

3 

1 joined B.Ed. course because my 
parents wanted it 

333 

4 

1 joined B.Ed. course for joining 

government job 

273 

1 


Thus, it can be seen that interest in teaching coupled with 
the motive to improve professional qualifications and join 
government job happen to be important motives of the trainees 
to opt for B.Ed. Course under University of Jammu. In other words, 
it can be said that the B.Ed, course still happens to be an important 
course for vocational rehablitation of both men and women after 
their graduation. The course has, therefore, good market value. 

4.5 Attitudes 

The responses given by the teacher trainees on Attitude Scale 
were converted into scores and on the basis of the same, a 
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frequency distribution was drawn which has been given in fig. 
4.1 after smoothing of frequencies was carried out. 


Fig. 4.1 

Frequency Distribution Of Attitude Scores 



The smoothed figure shows that the attitude towards teaching 
profession can generally be described as normally distributed 
among the population of teacher trainees, This implies that the 
group of teacher trainees taken up for study has attitude scores 
scattered along the continuous with both high and low attitude 
scores. Even though, the mean score tends towards the higher 
side and the curve is somewhat negatively skewed, it can be 
expected that among the teacher trainees, attitudes are bound to 
be positive since they have chosen the profession of their own 
choice and some kind of positive leaning is bound to be there 
towards teaching profession even before entering the colleges of 
education. 
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4.6 Intelligence 

Fig. 4.1 

Frequency Distribution Of Intelligence Scores 
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hg, 4.2 shows the frequency distribution of scores obtained 
by the teacher trainees on Non-Verbal Test of Intelligence. It can 
be seen from the shape, of distribution that the teacher trainees 
belong to both high and low intelligence gioups and that the 
shape of curve resembles normal probability curve. Nonetheless, 
the frequency distribution also reveals that the distribution is 
somewhat negatively skewed which means that the overall mean 
intelligence score is higher than the one that can be expected on 
the basis of normal probability. 

This can be explained when vve find that intelligence and 
achievement are two correlated variables and students who have 
reached the post graduation stage are likely to have somewhat 
higher intelligence level in general, 

4.7 Overview 

On the basis of analysis of information collected from teacher 
trainees studying in the three colleges of education in jammu 
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city, the following conclusions can be drawn. 


1 The average age of the trainees undergoing B.Ed, is 
twenty two years with girls outnumbering the boys roughly in 
the ratio ot 6:4. f urther, trainees from rural areas outnumber the 
trainees from urban homes roughly in the same ratio. Almost nine 
out of ten trainees are graduates rest being post graduates, More 
than half the trainees happen to be Science graduates. Further, 
nine out of ten tiarnees are Hindus and 75% of these belong to 
upper caste families. More than half of the trainees undergoing 
B.UI. training come from lower middle and middle stratas of 
society. Almost two-third of B.Ed. trainees belong to Hindi 
speaking families even though nine of ten trainees enrolled in 
B.Ed. colleges in jammu belong to Jammu and Kashmir and 
I Itmaehal Pradesh states while candidates from Punjab, Rajasthan, 
Haryana and other states also seek admissions in B.Eck Eight out 
of ten trainees come from small or medium sized families where 
both father and mother are educated and employed either in 
government, semi-government or private service. 

1 he study also reveals that almost half of the teacher trainees 
undergoing B.Ed. training in Jammu colleges stay in rented 
accommodation while only 1 7% students put up in hostels during 
B.Ed, training. This highlights the need to provide more hostels 
in Jammu city. 

The motives behind joining B.Ed. course by the trainees 
happen to be (1) Interest in the Course (2) Acquiring of Professional 
and Better Qualifications and (3) Joining Government Job. The 
trainees in general exhibit positive attitude towards education 
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and training which is understandable because of their bias or 
disposition towards teaching profession, The trainees undergoing 
B.ffd. course have been found to possess average or higher than 
average intelligence level, 

The major problems/difficulties faced by teacher trainees in 
older ol magnitude have been identified as (a) Busy Schedule (b) 
Very Little Leisure Time (c) Meagre Library Facilities (d) Meagre 
Avenues of Entertainment and Recreation and (e) Lack of Proper 
Facilities for Study. These problems need to be considered 
seriously by teacher educators and management of the colleges. 
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Profiles Of Colleges Of Education 







Chapter Five 


Profiles Of Colleges Of Education 
5.1 Introduction 

It is probably correct to observe that the destiny of a nation is 
shaped in colleges of education where nation's teachers are trained- 
teachers who would eventually shape the future citizens. Today, when 
doubt is being cast on the effectiveness of our teacheis, a good degree 
of blame is also being directed to the manner in which these teachers 
are being trained in the colleges of education, Critics have? described 
colleges of education as isolated institutions which aie neither related 
to the realities existing in the schools nor are geared to tfie needs of 
the future 1 . These institutions are devoid of leadership and innovations 
and they seldom provide the necessary institutional climate in which 
nation builders can be effectively trained, There exists therefore, an 
urgent need to study the ground realities and restructure the system of 
teacher education. (NCTE 1996, NPE 1986) 

A review of studies conducted in the field of teat ht‘r education 
reveals that no empirical evidence is available regarding the state of 
affairs in the colleges of education in J&K state? in general and in 
Jammu Province in particular.In the present study in which training 
outcomes are supposed to be studied in relation to institutional and 
instructional variables, study of the colleges of education with respect 
to their infrastructure and facilities, quality of the faculty, institutional 
functioning, timetable and workload, evaluation and assignments, 
organization of teaching practice and micro-teaching, leadership style 
and institutional climate was intended as an important objective of 
the study. The present chapter describes the profiles of the colleges of 
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education in terms of the variables outlined above. 


5.2 Data Collection 

The piofiles of colleges of education were delineated on the 
basis of detailed information collected from all the three colleges of 
education in Jammu city. While, two colleges were established in the 
private sector, one college had been established by the government, 

5.3 Tools Used 

For the purpose of data collection, a Schedule For Profiles of 
Colleges of Education was specially prepared by the investigator The 
tool, a copy of which has been given in the Appendix C (Pg, 329) 
contained items to elicit infoimation regarding infrastructure and other 
facilities available in the college viz. building, library, playfield etc., 
qualifications and strength of the faculty, their workload, assignment 
and evaluation system in the college, organisation and supervision of 
practice of teaching and micro teaching, time table and policies 
regarding publicity, collaboration etc. In addition, information regarding 
institutional climate of the colleges of education was also collected, 
For measuring institutional climate of the colleges of education, the 
investigator specially prepared a tool named Institutional Climate 
Inventory, (described in Chapter 3) 

Data on leadership style in the colleges of education was also 
collected, In order to measure the leadership style of the Principal, a 
tool namely Leadership Style Questionnaire standardized by H M Singh 
was employed, A copy of the tool lias been given in the Appendix M 
(Pg 427), 
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5.4 Procedure 


The responses to the different items in the schedule were 
transcribed on a master sheet for the three colleges of education to 
facilitate comparison and interpretation, A table showing these 
comparisons in graphical form was also prepared, The responses on 
the Institutional Climate Inventory were next scored in terms of 
different dimensions as per the scoring scheme and scores for the 
three colleges were noted for comparisons, in a similar manner, the 
Leadership Style Questionnaire was also scored as pei its scoring 
scheme and in terms of the dimensions of leadership behavioui to 
facilitate comparisons. 

5.5 Results 

1. Enrolment 

Table 5,1 indicates, year wise, enrolment in B.Ed. Course in the 
three colleges of education viz two colleges in the private sector and 
one college in governmental sector. In the colleges of education in 
the private sectoi, (College A and B), the intake is in accordance with 
the number permitted by the Jammu Univeisity, The intake in the 
government college (College C) was fixed at 250 even though there 
was a shortfall in government sponsored candidates in the sessions 
1991-92 and 1992-93. 
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Table 5,1 


Yearwise Enrolement In 

B,Ed. Course In Different Colleges of Education 



Information collected regarding the building and hostel facilities 
in colleges of education tevealed that: 

(a) All the three colleges of education were housed in their 
own buildings. 

(b) Two college of education in the private sector (College A 
and B) shared their campuses with other institutions for 
educational purposes where as one college in the 
governmental sector (College C) shared its campus with 
State Institute of Education. However, it was shortly due to 
move to a new campus exclusively to be used for B.Ed 
course. 

(c) All buildings occupied by the three colleges of education 
have provisions for: 
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i. Principal's Room 

ii. Office 

iii. Staff Room 

iv. Seminar Room 

v. Lectuie Room 

vi. Audio Visual Aids Room 

vii. Play Ground. 

viii. Dispensary 

ix. Drinking Water Facility 

x. Toilets and Urinals 

xi. Canteen 

xii. Telephone Facility 

One college in the private sector (College B) lacked the 
facility of a water cooler to provide cold water to the 
tiamees. 

(d) Out of the thiee colleges of education, two colleges in the 
private sector (College. A and B) had the facility for student 
transport whereas the college of education in the 
governmental sector (College C) lacked the facility of 
transportation fortraine.es, 

(e) The rooms of all the three colleges of education were found 
to have proper black boards, electrical fans and fittings, 
proper ventilation and proper seating arrangements, 

However, classroom projection facilities were observed to be 
present in one college of education in the private sector (College A) 
out of the three colleges of education. 
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3. Practice Teaching Schools 


The two colleges of education in the private sector had a 
practising school attached with them. However the college of education 
in the government sector did not have any practice teaching school 
attached to it. Out of practice teaching schools in the private sector, 
one is a Senior Secondary School and the other is a High School, 


4. PlayGrounds 

All the three colleges of education were found to have facilities 
tor games like badminton, volley ball and basket ball. However, none 
of the colleges had provision of large ground for organising major 
games/sports. Further, none of the colleges had a provision of indoor 
games. 


5. Hostels 

f wo colleges in the private sector (College A and B) were found 
to have provisions for students' hostel in rented and self-constructed 
buildings in which nearly 40% of students' population could be 
accommodated, However, in one college of education in governmental 
sector (College C) only 16% students could be accommodated in 
hostels, Thus the hostels were found to be available for more students 
in the private sector, This is understandable since the private colleges 
admit more students from outside the J&K State for whom they are 
supposed to provide hostel facilities. The government college of 
education admits only State subjects and mostly the government 
sponsored candidates who have their relatives or families in the city 
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itself with whom they reside. 


6, Administrative Staff 

Data collected from the three colleges of education revealed 

that. 

a. One college of education in the private sectoi (College A) 
and one college in the governmental sector (Collage C) had 
a Principal in the pay scale of Rs, 4500-7300. However, 
one college of education in the private sector (College B) 
had a Principal in the pay scale of Rs. 3 700-5900. 

b. In all the three colleges of education, the Administrative 
Staff comprised of: 

(i) One Office Superintendent in the pay scale of Rs, 1500- 
2000 . 

(ii) One Head Assistant in the grade of Rs. 1300-2600. 

(lii) One typist in the pay scale of Rs. 1200-1500, 

(iv) One clerk and one cashier in the pay scale of Rs, 930- 
1500, 

(v) One Medical Supervisor in the pay scale of Rs. 1500- 
2040. 

One college of education in the private sector (College A) 
had the following additional administrative staff: 

(i) One Administrative Officer. 

(ii) Two Hostel Superintendents. 

(hi) Two Personal Assistants. 


67 




7. Teaching And Research Staff 


Information collected regarding teachingand research staff from 
the thiee colleges of education revealed that: 

(a) One college of education in the private sector (College A) 
and one college of Education in the governmental sector 
(College C) had 12 lecturers each in the pay scale of Rs. 
2200-4000 where as one college of education in the private, 
sector (College B) had 10 Lecturers in the same pay scale. 
The teacher pupil ratio in the government college (College 
C) was 1:20 while in the college in the private sector 
(College A and B) it ranged between 1:16 and 1; 18. 

(b) One college of education in the private sector (College A) 
had appointed one Research Officer and 3 Research Scholars 
in the research wing in the pay scale of Rs, 2200-4000 to 
conduct educational research projects. 

(c) Out of all the three colleges of education, only one college 
in the private sector (College A) had a counsellor in the pay 
sc ale of Rs. 1700-2900. 

8. Subordinate Staff 

Information collected from the three colleges of education 
regarding subordinate staff indicates that: 

(a) One college each in the private and government sector 
(College A and C) had two peons in the pay scale of Rs. 
745-1025 whereas one college in private sector (College B) 
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had 4 peons in the pay scale of Rs. 500-800. 


(b) All the three colleges of education had one chowkidar, 
driver, gardener and sweeper each respectively in the pay 
scales of Rs. 745-1025, Rs, 1120-2170, and Rs, 630-940. 

(c) All the three colleges of education had two cooks in theii 
hostels in the pay scale of Rs, 775-1850. 

On the basis of obtained results, it can be said that all the three 
colleges of education weie found to have requisite physical 
infrastructure in terms of building, classrooms, library etc, 

All the three colleges of education were found to possess the 
requisite teaching staff and non teaching staff as per the University 
Noims, 

Some deficiencies have been found in all the three colleges with 
regard to hostel facilities and student amenities like cold drinking 
water and provision of facilities for major games for students. 

Only one college in the private sector (College A) had a higher 
secondary school attached as a practising school. The same college, 
was also the only one institution to provide classroom projection 
system for students, an auditorium and a well defined component of 
research as a part and parcel of the institution. 

9. Assignment System 

As far as assignments are concerned, in all the three colleges of 
education, assignments were found to be allotted to B.Ed. students in 
accordance with the University norms i.e., one assignment and two 
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internal assessment tests. 


(a) The assignments foi trainees in all the three colleges of 
education were being prepared by the subject teachers, 
However, in one college in private sector (College A), these 
were being moderated by a committee of teachers. 

(b) In one college in private sector (College B) and one college 
in the government sector (College C), the assignments were 
the same for all students and were changed from session to 
session, However, in one college in private sector (College 
A), students were divided into groups and each group had 
a different set of assignments and these were changed every 
year. 

(c:) Assignments given to the trainees in all the three colleges 
of education were essay type involving thought provoking 
questions, These were given after regular intervals of time 
accordingto a prefixed programme. However, in one college 
in private sector (College A), the short answer type 
assignments were also allotted to students for more extensive 
coverage of the syllabus, 

(d) In all the three colleges of education, the assignments were 
termed compulsory for all the candidates and were required 
to be submitted after their completion. Usually, a time 
period of 15-20 days was allowed for completion and those 
students who could not complete in time were given 
extension to enable them to submit the same. 

(e) In two colleges of education (College B and C), the 
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assignments were duly checked and marked by the subject 
teachers but were not returned to the students, In one 
college, however, (College A), the assignments were being 
returned to the students who were allowed to discuss their 
performance with the teachers before being collected again 
by teachers to preserve as a part of college record for internal 
assessment/inspection. 

Thus, on the basis of collected data, it can be said that the system 
of students' assignment is regular, and part of routine and all colleges 
follow this without much deviation since the University guidelines 
are fairly clear in this respect. 

10. Organisation And Supervision Of The Practice Of Teaching 

On the basis of information collected with regards to the practice 
of teaching component, it can be concluded that: 

(a) In one college of education in the private sector, (College 
B) and one college of education in government sector 
(College C), the practice of teaching component was being 
organised in the city high school whereas in one college of 
education in the private sector (College A) it was organised 
at its own experimental school as well as in neighbourhood 
schools. 

(b) In two colleges of education (College B and C) the teaching 
practice component was organised during the middle of 
the session but in one college of education in the private 
sector (College A), the practice of teaching was organised 
on two occasions - one in the middle and the second time 
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towards the end of the session. 


(c) In all the three colleges of education, model demonstration 
lessons were being delivered before the start of actual 
practice of teaching. Moreover, students were divided into 
groups of 20-25 students each and were supervised by the 
teachers of the colleges of education. 

(d) In the government college of education (Colleges C) and 
one college in private sector (College A), audio-visual aids 
weie arranged jointly by the students as well as by the 
college authorities. 

(e) In two college of education, one in the government sector 
(College C) and the other in private sector (College B), the 
remarks made by the supervisors about the lessons were 
being communicated both oially and in writing. However, 
in one college of education in the private sector (College 
A), remarks were criterion type rating scale based on 
specific areas of evaluation. 

(f) Regarding the number of lessons to be delivered in each 
subject (including criticism and final lessons), it was found 
that in all the three colleges of education, their number 
was prescribed by the Jammu University i.e. 10 lessons in 
each subject, in addition, one criticism lesson and one final 
lesson had to be delivered by every student in each of the 
two leaching subjects, 

(g) In all the three colleges of education, during practice of 
teaching, guidance facilities were made available to the 
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trainees for removing their personal and academic 
difficulties, in selection of books and study materials and 
for making audio visual aids. However, in one college of 
education in the private sector (College A) students were 
exposed to different gadgets of modern educational 
technologies like tape recorders, slide projectors, 
computers, OHPs etc. 

On the basis of collected data, it can be concluded that teaching 
practice is being carried out as one of the essential components of 
B.Eel course but its effectiveness varies fiom college to college, In 
one college of education in private sector (College A) emphasis on the 
use of modern aids of educational technology is laid for effective 
output. Moreover, assistance in making teaching aids is also rendered 
to student teachers, 

11 . Organisation And Supervision Of Micro Teaching 

Data regarding the organisation and supervision of micro teaching 
lessons collected from the colleges of education revealed as under:- 

(a) In all the three colleges of education, the number of total 
lessons required to be delivered for micro-teaching by each 
teacher trainee is 15 (as prescribed by the University 
authorities). 

(b) In one college of education in the private sector (College 

B) , the practice session of micro teaching was organised 
whenever the college authorities felt like conducting it while 
in one college of education in the government sector (College 

C) , micro teaching was organised either in the middle of 
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the session or at the end. But in the third college of education 
in the private sector (College A) it was always organised in 
the middle of the session but prior to the commencement 
of macro teaching session. 

(c) Audio-visual aids for delivering micro teaching lessons were 
arranged by the trainees jointly with the authorities of the 
college of education in private sector (College A), while in 
the other college of education in the private sector (College 
B) and government college (College C) these aids were 
arranged only by the trainees. 

(d) In all the three colleges of education, the number of trainees 
under one supervisor ranged in number between 18 and 
25 . 

(e) In one college of education in the private sector, (College 
A) and one college of education in the government sector 
(College C), the selection of content was made by the 
teachers as well as the students. But in one college of 
education in the private sector (College B) content foi micro 
teaching was selected only by the teacher trainees 
themselves. 

(f) In all the three colleges of education, the number of micro 
skills to be inculcated among the students were those 
prescribed by the University i.e., 

(i) Skill of Reinforcement. 

(ii) Skill of Probing Questions. 
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fun Skill ofStimul us Variation. 

(iv) Skill of Lecturing. 

On the basis of obtained results, it ran be rone luck'd that micio 
teaching is being c arried out in all the three colleges of education in 
acc ordance with the University regulations though in one college of 
education in the private seetoi College A), it is prefixed in the Schedule 
before* macro teaching so as to result in belter integration. 

12. Cif-MRAi Information 

far Out ot the thief* colleges of education, in one college of 
educ ation in the private seetoi, 'College A) detailed 
information was made available to students in the different 
areas of insoarch such as methods of communication, 
teaching learning process, examination reforms etc*. 
Moreover, different government sponsored research projects 
were being carried out by the staff in addition to their 
tear hing work. 

(b) I he admission tor the* college of education ire the 1 
government sector (College C) was being made through the 
Competent Authority Entrance Examinations of the J&K Stair* 
Government, where as the admissions for colleges of 
education in the private sector were being made through 
advertisement in local and national news papers*. 
Depending upon their marks in last qualifying examinations, 
the admissions were being made. However, all admissions 
were got approved from the University authorities, in 
accordance with the provisions in the University Statutes. 

* Sirue Oniralim) by the University of Jammu. 
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(c) Only in one college of education in the private sector 
(College A) latest books, magazines, journals of national 
and international level weie being regularly received by 
the library in sufficient numbers. On the other hand, few 
books and magazines at national level were mostly being 
received at the college of education in the government sector 
(College C) where as the third college of education in the 
private sector (College B) did not have a well planned method 
to procure books and magazines of national and international 
level, 

(d) All the three colleges of education required more assistance 
for further growth and development from the government 
in the form of concessional rates for advertisement, grants 
from UGC/NCERT sources and grants for providing in- 
service training courses. 

13. Quality Of Teachers 

On the basis of the information collected regarding the quality 
of teachers from the colleges of education, it can be concluded as 
Linder 

(a) In one college of education in the private sector (College 
A), above 15% of the staff were Ph.D's while in the second 
college of education in the private sector 10% of the staff 
were Ph.D's. In the college of education in the government 
sector (College C), about 50% of the staff were Ph.Ds, 
Therefore, College C was having teachers with highest 
qualifications. 
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(b) In one college of education in the private sector (College 
A), more than 50% of the staff was having a teaching 
experience ranging between 10-1 5 years while in the second 
college of education (College B) in the private sector, 50% 
of the staff was found to have a teaching experience between 
10-1 5 yeais. However, in the college of education in the 
government sector (College C) more than 75% of the staff 
had teaching experience ranging between 10-15 years. 
Hence the teachers in the government college had maximum 
teaching experience. 

(c) One college of education in the private sector (College A) 
frequently deputed its staff for orientation programmes, 
workshops and in-service courses. While the second college 
of education in the private sector (College B) rarely deputed 
its staff for orientation programmes, workshops and in- 
service. courses. The college of education in government 
sector (College C) however, sometimes deputed its staff 
such courses. 

14. Time Table And Work Load 

From the information collected regarding time table and work 
load, it can be concluded as unden- 

(a) In the three colleges of education, the working hours 
schedule was found to be 6 hours, 

(b) One college of education in the private sector (College A) 
and one college of education in the government sector 
(College C), were having more than 6 periods schedule 
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with each period of a duration of 40 minutes. The second 
college of education in the private sector, (College B) had 5 
periods in their time table of 40 minutes duration each. 

(c) The time table in all the three colleges of education was 
changed from session to session and in one college of 
education in the private sector, (College A) and in the college 
of education in the government sector (College C), it was 
made with mutual interaction between staff and Principal. 
In the other college of education m the private sector 
(College. B) it was framed only by the Principal. 

(cl) In one college of education in the private sector, (College 
B) and in one college of education in the government sector 
(College C), less than 6 periods per week were allotted to 
co-curricular activities where as in one college of education 
in the private sector (College A) 6 periods were allotted to 
co-curi icular activities per week, 

15. INSTITUTIONAL ClIMATE 

In order to measure the institutional climate of the three colleges 
of education, the investigator employed a special tool known as 
Institutional Climate Inventory. Scores obtained on Inventory were 
scored in terms of three dimensions which are 

1, Supportive Climate 

2, Democratic Climate 

3, Structured Climate 




Thuty students from each college were randomly selected and 
the mean scores obtained by each college on the three dimensions 
have been represented in Table 5,2. 


Table 5.2 

Mean Scores On Different Dimensions 
Of Institutional Climate 


Name Of The 
College 

Supportive 

Democratic 

Structured 

College A 

163.9 

141.7 

131.1 


(122) 

(106) 

(98) 

College B 

162.3 

140.9 

131,5 


(122) 

(106) 

(98) 

College C 

153.8 

138.2 

127.5 


(122) 

(106) 

(98) 


Fig. 5.1 

Comparison of Mean Scores of Three Colleges 
on Different Dimensions of Institutional Climate 



Dimensions 


qcollegea 
ta college b 
□ college c 


On the basis of Table 5.2 and Fig 5.1, it can be said that 










1, The two colleges of education in the private sector provided 
almost similar supportive environment, the degree of 
supportive environment in the government college of 
education is somewhat less compared to the same in the 
private colleges of education. However, all the colleges of 
education had mean scoies on supportive dimensions which 
were higher than the theoretical mean on the Scale i.e. 
122 . 

2, The two colleges of education in the private sector were 
found to be almost similar as far as democratic climate is 
concerned. However, the mean scores on democratic 
climate in the government col lege of education is somewhat 
less as compared to the same in the private colleges of 
education. This suggests that the private colleges of 
education provide somewhat more democratic functioning 
as compared to the government college of education. At 
the same time, it can be said that the mean scores obtained 
by all the three colleges of education are higher than the 1 
average score of 106 for democratic climate, 

3, The mean score on structured climate in the private col leges 
of education is almost similar and somewhat higher than 
the same in the case of government college of education. 
This suggests that the amount of structuredness in the 
government colleges of education is somewhat less as 
compared to same in the private colleges of education, 
while the mean score on structured climate on the Inventory 
is 98, the obtained mean scores range between 127.5 and 
131.1 which shows that the amount of structuredness in 
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general in the colleges of education is considerably higher 
than the average level. 

In a nutshell, it can be concluded that the. colleges of education 
in the city of Jammu can be described as highly structuied institutions 
with inclination towards supportive and democratic climate. However, 
the colleges of education in govei nmcnt sector have been found to be 
less supportive, democratic and structured as compared to the two 
private colleges. 

16. Leadership Style 

'I ho 1 oadership Style Questionnaire adapted by H At. Singh (1 OH 11 
was administered on the three Principals of Colleges of education, 
This questionnaire is based upon I lalpin and Winter's instrument to 
yield scores on two major dimensions namely (a) Initiating Structure, 
and (b) Consideration. The tool reveals to what extent the educational 
administrator is structure-oriented and to what extent he is 
consideration-oriented. 

I he Questionnaires filled by the Principals were scored with the 
help of scoring keys. The results show that while one Principal was 
categorized as highly structure oriented with low consideration 
(College A). The second Principal could be described as one with 
high initiating structure with high consideration (College 8)* The third 
Principal (College C) was categorized as one with low initiating 
structure and high consideration. Initiating structure refers to the 
leaclei's behaviour in delineating the relationships between himself 
and the members of his work group and in endeavouring to establish 
well-defined, patterns of organization, channels of communication 
and methods or procedure. Consideration refers to behaviour indicative 
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of friendship, mutual respect and warmth in the relationship between 
the leader and the members of his staff. 

In general, it can be said that administrators working under a 
powerful management where structures are already well developed 
show a high orientation towards structure in their leadership style. At 
the same time, they develop somewhat low consideration which is 
reflected in their inter-personal relationships. It appears that colleges 
of education in Jammu arc well structured institutions with patterns 
of hieituchy well defined. At the same time the leaders need to develop 
better initiative to change some of the established structures to improve 
college functioning. In addition, Principals in colleges of education 
need to be more consideration-oriented which can be reflected in 
their behaviour towards colleagues based on mutual trust, friendship, 
warmth, and appreciation of others leading to better interpersonal 
relationships in institutional settings. 

5.6 Comparative Profiles 

In older to facilitate comparison among the three colleges, the 
above results have been summarised in graphical terms in Table 5 J 
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Table 5.3 

Comparative Profiles of Colleges of Education In Terms of 
Institutional Components 


Variables 

College 
No. A 

College 

No. B 

College 
No. C 

Building 

[Print ipal Room, Office, Staff Room, 

A V Room, Playground, Canteen, 
Toilets etc ] 

r 

O 

1=1 

Cl ass Room 

[Mat k Board, Electric Fan, & 

Sitting Arrangement, etc.] 

.... I 

. J 


O 

T R ANSPOR t AT ION FaCIUTILS 

raw 

□ 

A 

tinsiH 

Adminis 1KA1 1 VI S rAf F' 

[Primi|>al, Office Supdl., Head Assts, 
typist, Clerk, Medical Officer etc.] 

55 

• 

o 

FI 

Tt aching Si All 
[Lecturers] 



CHI 

Research Staff 

[Research Scholars & Research 

Officers] 


D 

A 

SliliOKDINAtE S 1 AIT 
[Peons, Chowkidars, Drivers, 
Sweepers, Gardeners, Cooks etc. 

□ 

□ 

ma 

Assignminis 

[No. of Assignments] 


■/ 

♦ 

Framing ol Assignmlnts 
[Committee of Teachers/Subject 
Teacher, Essay Type, Objective Type, 
Thought ProvokingType Questions, etc.] 

»' • 




Key 

A Poor/No 
@ Satisfactory 
■n Cood/Yes 

♦ According to University Norms 
>£ Very Good 
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s. 

No. 


Variable? 


College College Collece 
No. A No. B No. C 


AimiMtNi oe Assignments 
[S iimc to .ill <ir group of Students, 
Change* from Session to Session etc.] 

Evaluation of Assignments 

[Checked and marked by subject 
teat hers, not returned to trainees Ptr.] 

Practice of Teaching 

(No of Lessons] 

Moth i DfMONSTRAriONOi I.issons 

[Given by feat hers, experts, use of 
A V aids, etc,] 

Organisafion of Lessons 
(I n own Sc hools, nearest Sc hools, 
Organised in middle/beginning/end of 
Session etc.) 

Use of A V Aios 

(Made by students, provided by 
institution, use of latest erlucation.il 
tec hnology, etc ] 

Evaiuaeionof Lessons 

(Supervised by group int barge, 
remarks are \vritten/nral/< riterion 
type on spec the areas elt.] 

Micro Lessons 

[No. ol Mic ro Lessons) 

Organisation or- Micro Lessons 
[I n the middleA)eginning/end of 
Session and in the same College etc.] 



1. 4 Acc. to Uni. Norms 

2 . m Good 

3. y£ V, Good 

4. ^ Innovative 

5. y Conventional 







Variables 


Usf < )i A V Ams 
[Made hv Mudi'nts, provided by 
institution, too of latest eduraliona 
ter hnologv Hr ] 

tvAtuATios or LrssoMS 

(B> grouping im barge and peers, 
remarks are fualwritten/r ritericm 
l>[ie etc ] 

WnkK I ( 11.(1 Mf Trv i If R 

fni'( a i ( ti* n ' PAV 

Timi T auu 

|\o of I’m tods In I nne 1 able] 

VVnRUM. He >■ r KS In Tut 
fiMi. Tabu 

pRH'AKAllflN Of T(M| ; TaBU, 


College College College 

No. A No. B No. C 


No. Of Pi KIDDS FOR 
Con rrk'uiar Acri\ iTir s P/W 


1. m Good 

2, V. Good 

A a- Innovative 

4. V Conventional 

5. + Heavy Work Load 

6 . 3 Less Work Load 

7 » Adequate Work Load 

8 . Six Periods 

9. > Less than Six Periods 

10 . H Above. Six Periods 

11. A Six Hours 

12. -1 Made by Principal 

13. *— Made by Principal/Teachers 

14. Changed From Session to Session 
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5.7 Overview 


On the basis of information summarised in Table 5.3, it can 
be said that the three colleges of education possess an infrastructure 
which can be described as ranging between satisfactory and good. 

It can also be observed that the three colleges of education are 
following University norms as far as assignment system and 
organization of teaching practice and micro teaching are concerned 
though College A, tin private sector) has been found to excel its 
counterparts as far as innovations and supeivision of practice 
teac hmg, micro teaching and use of audio-visual aids are concerned. 

'I his can be appienated since in that college there exists a Research 
Wing in which now experiments are carried out in which teacher 
educators partic ipate along with regular research staff. 

3he results obtained in present study highlight some basic 
deficient ies in the colleges of education in Jammu City with respect 
to I. Provision for hostel facilities for students, 2, Provision for 
transpoit facilities, 3. Provision of facilities for games and sports. 
4. Provision for adequate library facilities, 5. Provision for recreation 
and leisure time ac tivities. G. Provision of opportunities for research 
and experimentation. 7. Provision for orientation courses and 
workshops for teac her educators. 8, Lack of innovation in teaching. 
9. Lack of participation in programmes of adult and continuing 
education, environment and population education etc,, and 10. 
Lack of professional publications and articles. 

Further, while the three colleges of education have been found 
to be adequately conforming to University norms yet the functioning 
in at least two out of the three colleges of education is largely 
conventional and devoid of innovations and new practices in 
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agreement with emerging trends. For example, the use of modern 
educational aids and educational technology, flexible and diverse 
methods of teaching and assessing students and organisation of 
workshops and seminars are fairly limited, Similarly, the 
supervision of practice teaching is also of routine and conventional 
type which may fail to enthuse and inspire the trainees. Further, 
the institutional climate of the institutions and the leadership styles 
in the three colleges of education requires to undergo a change 
towards democratic functioning, and supportive culture based on 
progressive policies for trainees. For this puipose, the Heads of 
these institutions need to undergo some training/re-orientation 
programmes so as to modify their styles of functioning. It can, 
therefore, be suggested that these areas of deficiency need to be 
looked into for possible improvement by the college authorities so 
that the college functioning can be restructured in the light of 
findings, 
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Chapter Six 


Profiles Of Teacher Educators 
6,1 Introduction 

Just as it is said that no people can rise above the level of 
teachers (NPE 1 986), it can be said that no teacher ran rise above 
the level of teacher educators. Teacher educatois happen to be the 
voiy soul of the process of teacher preparation and they form the 
most vital instructional input in a college of education. Therefore, 
it was considered important to delineate their profiles in terms of 
some key variables, these aie background variables i.e, age, 
qualifications, experience, workload, daily schedule of activities, 
classroom teaching behaviour, teaching strategies and innovative 
proneness respectively. In the present chapter, Profiles of Teacher 
Educators have been presented in four sections. In Section A, 
profiles based on personal or background factors along with details 
of workload, daily responsibilities and academic activities have 
been presented. In Section B, the Classroom Teaching Behaviour 
of Teacher Educators has been analysed. While in Section C, details 
of Instructional Strategies of Teacher Educators have been discussed, 
In the last section i.e,, Section D, details of Innovative Proneness 
of Teacher Educators have been given. 

A. Profiles Of Teacher Educators 

1. Sample 

Thirty four teacher educators in the three colleges of education 
formed the sample for delineating profiles of teacher educators. 
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Out of thirty four educators 9 were males while the rest were 
females. 

2. Data Collection 

Data concerning the personal or background factors of 
teacher educators namely age, sex, qualifications, experience, 
workload, daily responsibilities or schedule and academic activities 
performed in the college was collected from the teacher educators, 
hoi this purpose, Proforma for Profiles of Teacher Educators was 
employed by the 1 investigators. Details of this proforma have been 
given in Chapter 3 (Pg.3 fi. 

A copy of the tool has been given in Appendix B (Pg.324) 

3. Procedure 

The responses to different tools given by the teacher educators 
were transferred to a master sheet. These responses were converted 
into a percentage figures for each item in the respective tool. Data 
was interpreted accordingly to delineate the profiles of teacher 
educators. 


4, Results 
(a) Sex 

Out of 34 teacher educators, 26% were males while 74% 
were females. Thus, the females were found to out 
number males in Jammu colleges of education by a ratio 
of 3:1. 
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(h) Age 


88% female teacher educators belonged to the age group 
of 20 yoais to 49 years while 66% male teacher educators 
belonged to the age group of 50 to 63 years. On the 
whole, 74% teacher educators were found to lie in the 
age group of 29 to 49 years. The average age of female 
teachers was 40 years while the average age of male 
teachers was 49 yeais. Matured teacher educators can 
theiefore, be said to be teaching in the colleges of 
educ ation in Jammu City, 

(c) Quai incations 

48% female teacher educators were found to have 
obtained as their qualifications M.A. or M.Sc. degree 
with M.Ed. while 44% male teacher educators had an 
M.A. or M.Sc. with M.Ed. degree. On the whole, 47% 
teacher educators out of 34 had an M.A, or M.Sc. and 
M.t'd, degree. Nearly one-third teacher educators were 
Hlt.D's. Thus, it can be seen that 77% teacher educators 
had optimum qualifications prescribed for becoming a 
teacher educator. Out of the remaining teacher educators, 
6% had M.Ed. degree with B.A. or B.Sc. while 18% had 
post graduate degree (M.A. or M.Sc.) with a B.Ed. To 
conclude, it can be said that the teacher educators serving 
in the colleges of education have optimum and adequate 
qualifications to teach. This is a positive finding. 
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(d) Experience 


78% male teacher educators were found to have a 
teaching experience of 16 years or more; 68% female 
teacher educators had a teaching experience of 1 5 years 
or less. On the whole; 12% teacher educators had a 
teaching experience of 5 years or less while 45% had a 
teaching experience of above 16 years, Thus, senior 
teacher educators can be said to be leaching in the Ihiee 
colleges of education in Jammu City. 

(e) Workload 

The workload of the teacher educators was found to range 
between 6 and 46 hours a week with almost 70% teacher 
educators working between 1 4 and 30 hours, 44% female 
teacher educators wore found to have an average 
workload of 14 to 21 hours per week. Against this, only 
11 % male teacher educators were found to have similar 
workload. On the other hand, 44% male teacher 
educators were found to have an average workload of 22 
to 33 hours per week while only 32% female teacher 
educators were found to have a similar workload, The 
average working hours of male teacher educators were 
21 hours while the average working hours of female 
teacher educators were 24 hours. Thus, female teacher 
educators were found to be burdened with more work 
load as compared to their male counter parts. 
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(f) Daily Schedule/Responsibilities 


A comparison of the daily responsibilities entrusted to 
male and female teacher educators have been Riven in 
the Fable 6.1 


Table 6.1 

Comparison Of Daily Responsibilities Of 
Male And Female Teacher Educators 



Males* 

Females* 

Pupil Attendance* 

26 

74 

Official Records 

67 

78 

House Examinations 

67 

ao 

Staff Room Responsibilities 

44 


Pupil Counselling 

38 

68 

Writing in Journals & Magazines 

44 

48 


Figures represent Percentages 


It can Ih* soon from the Table that a significantly higher 
peic outage of female teacher educators reportedly discharge 
responsibilities regarding pupil attendance, official records, house 
examinations, staff room responsibilities and pupil counselling, 
However, less than half of male and female teacher educators 
reported writing in journals and magazines as a part of their daily 
academic activity. It is interesting to know that the responsibility 
of male teacher educators towards pupil attendance, pupil 
counselling and staff room activities is very less as compared to 
the same by female counterparts thereby indicating somewhat casual 
approach of male teacher educators towards these responsibilities. 
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(g) Daily Academic Activities 


Responses given by the male and female teacher educators 
on a check list containing 30 items pertaining to daily 
academic activities have been given in Table 6.2 

Table 6.2 


Academic Activities Performed In Daily Routine By Teacher 
Educators (Male & Female) 


s. 

No. 

Academic: Activities 

Sex 


Some-* 

times 

Rarely* 

nd 

a 

1 

Individual Attention to 

M 

56 

44 


_ 


Students 

F 

48 

52 

- 

- 

2, 

Removing Students' 

M 

56 

44 

- 

- 


Difficulties 

F 

80 

20 

- 

- 

3. 

Lee luring 

M 

89 

11 

- 

- 



F 

92 

8 

- 

- 

4. 

Disc ussion with Students 

M 

33 

67 

- 

- 



F 

32 

64 

4 

- 

5. 

Seminar 

M 

22 

56 

22 

- 



fl 

20 

32 

28 

20 

6, 

Questioning 


67 

33 

- 

- 



H 

64 

28 

8 

- 

7. 

Interaction with Students 

I ' i 

78 

22 

- 

- 



n 

60 

32 

Q 

- 


* Figures represent Percentages 
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S. Academic Activities 

No. 


8. Laboratory Projects 


9. Classroom Demonstiation M 11 


10. Guidance & Counselling M 11 


11. Piartice l eaching 


Sex Frequ-* Some-* Rarely* 


12. MicroTeaching 


13. Students Observation M 56 44 


16. Dictation of Notes 


17, B.B. Writing 


ENTLY 

TIMES 


- 

33 

67 

- 

28 

56 

11 

56 

33 

24 

68 

8 

11 

89 

- 

16 

84 

- 

33 

44 

12 

76 

20 

4 

33 

44 

12 

72 

28 

- 

56 

44 

- 

32 

40 

28 

33 

67 

- 

32 

56 

12 

67 

22 

11 

72 

20 

8 

44 

45 

11 

36 

40 

24 

78 

22 

. 

96 

4 

* 
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s. 

No. 

Academic Activities 

Sex 

Frequ-* 

EMTLY 

Some-* 

TIMES 

Barely* 

Not* 

At All 

18. 

Use* of A.V. Aids 

M 

11 

67 

22 

- 



F- 

12 


16 

4 

19. 

Book Reading 

M 

- 

44 

56 

- 



F 

4 

36 

44 

16 

20. 

Students' Presentation 

M 

1 1 

89 

- 

- 



F 

16 

68 

16 

- 

21. 

Ability Grouping 

M 

11 

89 

- 

- 



F 

16 

56 

24 

4 

22. 

Role Playing 

M 

11 

44 

45 

- 



F 

0 

40 

44 

8 

23. 

Remedial leaching 

M 

- 

78 

22 

- 



F 

12 

60 

28 

- 

24, 

Fnvuonmental Programme 

M 

- 

22 

78 

- 



[■ 

- 

24 

52 

24 

25. 

Team Teaching 

M 

- 

56 

44 

- 



F 

16 

48 

28 

8 

26. 

Group Discussion 

M 

11 

89 

- 

- 



F 

8 

80 

12 

- 

27. 

Computer Related Activities 

M 

22 

33 

33 

12 



F 

20 

32 

32 

16 


Figures represent Percentages 


95 








S, Academic Activities 

No. 

Sex 

Freqo* 

emy 

Some-* 

times 

Rarely* 

Not* 
At All 

26, Adult Education 

M 

11 

33 

44 

12 


F 

4 

16 

60 

20 

29. Examination 

M 

56 

44 

- 

- 


F 

44 

40 

16 

- 

}(). Wilting in Magazines 

M 

11 

44 

45 

- 



8 

44 

48 

- 


Figures represent Percentages 


Out of 30 academic activities performed by the teacher 
educators in the colleges of education, the ten most frequently 
performed activities by the male and female teacher educators are 
summarized in Table 6.3 and are described below:- 
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Table 6.3 


Most Frequently Performed 
Academic Activities Of Teacher Educators 


S.No. 

Academic Activities 

Rank 

1 . 

Lecturing 

1 

2. 

Black Board Writing 

1 

3. 

Removing Students' Difficulties 

2 

4. 

Planning Future Activities 

3 

5. 

Interacting With Students 

3 

6. 

Questioning 

4 

7. 

Practice of Teaching 

5 

8. 

Micro Teaching 

6 

9. 

Individual Attention 

7 

10, 

Examination 

8 

11 . 

Students Observation 

9 

12. 

Dictation of Notes 

9 

13. 

Discussions 

10 

14. 

Writton/Verbal Tests 

10 


From the data presented in Table 6.3 it can be inferred as 
under;- 


(i) The activity most frequently performed by the teacher 
educators (91 %) in the colleges of education was found 
to be 'Lecturing'. However, female teacher educators 
slightly surpassed their male counterparts in lecturing. 

(ii) An equally frequently performed activity by the group of 
teacher educators happens to be 'Blackboard Writing 1 , 
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However, 96% female teacher educators resorted to 
blackboard writing in class as against 78% male teacher 
educators, This indicates that female teacher educators 
are in the habit of writing on blackboard more often 
than their male counterparts. 

(m) The second most frequently performed activity of teacher 
educatois in the colleges of education was found to be 
‘Removing Student's Difficulties' in class room. 
However, 80% female teacher educators were found to 
remove doubts and difficulties of students while teaching 
as against only 56 n /o male teacher educatoi s. This shows 
that female teacher educators are more frequently 
involved in removing difficulties of students as compared 
to their male counteiparts. 

(iv) The third most frequently performed activity of teacher 
educators in the colleges of education was found to be 
'Planning Future Activities'. However, 67% male teacher 
educators were found to plan future activities as against 
72% female teacher educators. Thus, female teacher 
educators as a group have been found to plan future 
activities more frequently as compared to their male 
counterparts. They are likely to be more organized. 

(v) The fourth most frequently performed activity of teacher 
educators was found to be 'Interaction with the Students', 
However, 78% male teacher educators were found to 
frequently devote time for interaction with students as 
against 60% female teacher educators. This shows that 
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teacher-taught interaction of female teacher educators is 
considerably less than that of their male counterparts. 
On the other hand they tend to devote more time in 
classroom lecturing and blackboard writing than in to 
interacting with students. 

(vi) The fifth most frequently performed activity of teacher 
educators was found to be participation in the 'Practice 
of Teaching'. However, 76% female teacher educators 
wore found to be involved in practice teaching activities 
as against only 33% male teacher educators. This shows 
that female teacher educators are more frequently and 
actively involved in the process of practice teaching 
activities than their male counter parts. 

(viij The sixth most frequently performed activity of teacher 
educators was found to be participation in 'Micro 
Teaching'. However, 72% female teacher educators were 
found to be participating in the activities of micro¬ 
teaching as against only 33% male teacher educators. 
This shows that male teacher educators take less interest 
in organizing micro-teaching than their female 
counterparts. 

(viii) Both male and female teacher educators were found to 
resort to 'Questioning', as the sixth most frequently 
undertaken activity, in the classroom, 

(ix) The seventh most frequently performed activity of teacher 
educators in B.Ed, Colleges was found to be giving 
'Individual Attention' to students. However 56% male 


99 




teachei educators were found to provide individual 
attention to students as against 50% female teacher 
educators, This indicates that male teacher educators pay 
more individual attention to students in class room 
leaching than their female counterparts. 

(x) The eight most frequently performed activity by teacher 
educators was found to be 'Examination Duties'. 
However, 56% male teacher educators were found to be 
involved in duties related to examination as against 44% 
female teacher educators. This indicates that male teacher 
educators participate more in examination duties than 
their female counterparts. 

(xi) The ninth most frequently peiformed activity by teacher 
educators was found to be 'Observation of Students'. 
However 56% male teacher educators were found to 
devote time for observation of students in different 
activities as against 32% female teacher educators. This 
indicates that male teacher educators tend to spend 
considerable amount of time in observing students in 
various activities as compared to the female teacher 
educators who seem to be less keen to observe students 
in different activities, 

(xii) The ninth most frequently performed activity of teacher 
educators was 'Dictating Notes' in the class. However, 
44% male teacher educators were frequently found to 
dictate notes in class as against 36% female teacher 
educators. Thus, female teacher educators showed 
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somewhat lesser tendency to dictate notes and thereby 
spoon-feed trainees as compared to their male 
counterparts. 

(xiii) The tenth most frequently performed activity of teacher 
educators was found to be organising 'Discussions' in 
the class. However, marginal difference was observed 
between male teacher educators and female teacher 
educators which indicates that discussion as routine 
activity is not adopted frequently in the class. 

(\iv) ‘The tenth most frequently performed activity of teacher 
educators was found to be conduct of 'Written and Verbal 
Tests' in the class. However, insignificant difference was 
observed between male and female teacher educators 
regarding this activity, 

From Table 6,3, it is also possible to identify activities which 
are least preferred by teacher educators as part of their daily 
academic programme. Some of those activities are 

a. Undertaking l.aboratory/Experimental Projects 

b. Paiticipation in Projects Related to Adult Education & 
Environmental Education 

c. Book Reading 

d. Organizing Seminars 

e. Role Playing 

f. Classroom Demonstrations 

g. Remedial Teaching 

h. Team Teaching 

i. Computer Related Activities 

j. Writing in Journals/Magazines 
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k. Use of Audio Visual Aids 

l. Holding Group Discussions 

The 1 above represent some deficient areas which need to be 
brought to the notice of teacher educators so that they can give 
more attention towards these areas for increasing their effectiveness 
and impact. Infact, they could easily minimise their emphasis on 
lecturing and other conventional activities which are monopolized 
by teacher educators to include some trainee/ learner centered 
behavior from categories mentioned above to become moie dynamic 
and effective. 

(h) Problems Faced 

Data given in fable 6.4 highlights the five most acutely faced 
problems by the male teacher educators, female teacher educators and 
by all teacher educators in the colleges of education in Jammu City. 


Table 6.4 

Problems Faced By Teacher Educators 


Problems 

Male 

Female 

Total 

Veiy little leisure time 

67 

92 

85 

Very little chances of entertainment 

44 

76 

68 

Inadequate library facilities 

44 

52 

50 

Less encouragement by authorities 

33 

20 

24 

Restrictive atmosphere 

22 

12 

15 


It can be seen that the problems relate to insufficient leisure 
time and avenues of entertainment, inadequate library facilities in 
the colleges, lack of encouragement by authorities and restrictive 
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atmosphere in the colleges, These problems are mainly indicative 
of hectic schedule in the colleges of education something which is 
also felt by teachei trainees. Similarly, lack or inadequacy of library 
facilities is also a common problem faced by students and teacher 
educators. Lack of encouragement by authorities and restrictive 
atmosphere are being faced as problem mostly by male teacher 
educators. The problems mentioned earlier are however felt more 
intensely by the female teacher educators. 

B . Class Room T eaching Behaviour Of T eacher Educators 
6.B.I. Introduction 

Classroom instruction does not merely involve handling the 
trainees and study material. One of the vital aspects of classroom 
instruction relates to the creation of vital teacher-pupil relationship 
and a communication structure which would enable students to 
learn in the class. The chain of all activities which the teacher 
performs in a class room constitutes his classroom behaviour. 
Moreover, in this process of teaching learning, he/she interacts 
with students in a group as well as on individual basis leading to 
students' responses and learning. Teachers' behaviour in the 
classroom can further be divided into two categories "verbal and 
nonverbal". Even though nonverbal behaviour like gestures, eye 
contact, etc., are important components of teaching behaviour in 
classroom situations, verbal behaviour of the teacher is of primary 
importance since language is the basis of communication between 
him and the pupil. 

The interaction of the teacher and the taught is one of the 
most important aspects of educational process at all stages of 
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education. Infact, teaching is basically an interaction between the 
teacher and the pupils. In other words, teaching leads to the 
establishment of reciprocal contacts between the teacher and the 
students and the product of these contacts is nothing but learning 
and development on the part of both, the teacher and the taught. 

According to Me. Nergency and Carner (1981), teacher 
behaviour may be regarded as a function of the characteristics of 
the teacher, his environment and the task in which the teacher 
engages.In the words of Gammage (1 971), "The interaction of the 
teacher and the learners is one of the most neglected. The extent, 
the type and quality of interaction determines not only the 
effectiveness of the learning situations but the attitudes, interest 
and in part even the personality of the pupils". 

The techniques for studying and analysing classroom verbal 
behaviour are based upon the principle of recording reciprocal 
contacts or interaction which can be received as a series of events 
which occur one after the other between the teacher and the taught. 
A systematic and a scientific analysis of the classroom interaction, 
can explain the variations that exist in the chain of classroom events. 

Classroom teaching behaviour of a teacher refers to those 
acts between the teacher and the taught which occur in the 
classroom during the process of teaching. Some teachers are 
democratic in approach while some may be authoritarian. So the 
teacher's approach sets the pattern of pupil behaviour in the 
classroom. 

As a result of pioneering research work by Ned Flanders and 
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his associates (1970) in their efforts to scientifically measure the 
nature and quality of classroom teaching behaviour and patterns of 
communication, it is accepted that teacher's verbal behavioui 
happens to be an important classroom variable that influences 
achievement, development of personality, creativity and other 
abilities and behaviour ofthe pupils (Gupta 1980). 

The application of the technique of "interaction analysis" 
enables researchers to study classroom teaching behaviour and 
communication strategies by observing and keeping track of events 
that occur during classroom teaching. Other events are taken into 
consideration only when they help the interaction. This technique 
helps an individual teacher or a group of teachers to develop, modify 
and control their classroom teaching behaviour to meet scientific 
objectives of instiuction. The technique of interaction analysis is 
helpful fora researcher who is trying to explain the variation which 
occur in the chain of classroom events. These explanations are 
meant to focus on the teaching behaviour, classroom interaction 
between the teacher and the learners and educational outcomes, 
This technique therefore enables him/her to crystallize strategies 
so that effective learning can take place. 

The teacher educator is the king pin of the teaching learning 
activities on which whole teacher education process is based. Since 
teacher educators are "trainees of trainers", it is expected that they 
would be experts in the art of creating meaningful teaching learning 
situations in their classrooms to interact with the trainees and lead 
to their behaviour modification on desirable lines. Not only this, 
teacher educators are supposed to be role models for future 
teachers. In any case, there can hardly be any controversy that 


105 




their classroom verbal behaviour constitutes a powerful instructional 
vai idble and knowledge of this component would greatly enhance 
ourempirical knowledge on the classroom performance of teacher 
educators About this aspect there exists a paucity of knowledge 
since teacher educators have traditionally been considered too 
sacrosanct to be exposed to rigorous observations in classrooms of 
which they aie despots. The investigator in the present reseaich 
aimed to study their class room verbal behaviour as an important 
instructional component. 

6.B.2. Methodology 

1. Sample 

Thuty four teacher educators from thiee colleges of education 
in Jammu city vveie taken up for study of their class room verbal 
behavioui. The sample was further divided into six subgroups 
namely: 


a. Female teacher educators. 

b. Male teacher educators, 

c. More experienced teacher educators (with experience of 
more than 10 years). 

cl. Less experienced teacher educators (with experience of 
less than 10 years), 

e, More qualified teacher educators (M.A./M.Sc, M.Ed. 
Ph.D). 

f, Adequately qualified teacher educators (M,A/M.Sc., 
M.Ed.) 


106 




2. Tool 


The tool used for the present study was MIER Interaction 
Analysis Techniques (MIET) developed and standardized 
by Gupta (1 980), This tool which is a modified version 
of the famous Flander's Interaction Analysis Technique 
MIAT consists of 10 categories as shown below : 


Category 1 

Praise 

Category II 

Narrow questions 

Category III 

Broad questions 

Category IV 

Narrow lecture 

Category V 

Broad lecture 

Category VI 

Directions and Digression 

Category VII 

Criticise 

Category VIII 

Students' response. 

Category IX 

Students' initiation 

Category X 

Silence/Confusion 


A copy of the tool has been given in Appendix L (Pg, 426), 

3, Procedure 

The investigator visited the three colleges of education and 
observed the active class room teaching of teacher educators for 
two different observations of 5 minutes duration each. In this 
manner, a sample of teaching behaviour for 10 minutes was taken 
of each teacher educator, One tally was recorded every three 
seconds in terms of codes without disturbing the class room in 
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accordance with the direction in the "Observation Manual". 

Later, these codes were converted into tallies and frequencies 
and transferred to a 10X10 matrix. For each teacher educator, a 
matrix was obtained after combining the two sets of observations. 

Next, these matrices were converted into master matrices of 
each sub group of teacher educators. The master matrix belonging 
to each subgroup were later reduced to one mastei matrix for all 
teacher educators, Finally, the classroom behaviour of each sub¬ 
group of teacher educators as well of the total group were 
interpreted by deriving indices and drawing flow diagram. The 
indices worked out are also given in Appendix O (Pg. 435). 

4. Class Room Verbal Behaviour Of Teacher Educators: 
Results 

On the basis of the data on classroom teaching behaviourof 
teacher educators, the result can be drawn as 







(a) Teacher educators have been found to resort to talking 
or lecturing in the class to the extent of 92.2% of their 
total time. Thus, almost whole of the period is utilised 
by the teacher educators in lecturing. However, this 
percentage varies from 8 7.2% in the case of more 
qualified teacher educators to 94.2% in the case of 
adequately qualified teacher educators with other sub¬ 
groups falling between the two values. This indicates 
that qualified teacher educators have a lesser tendency 
to talk in the class as compared to their counterparts, 
On the whole, the classroom behaviour of teacher 
educators is teacher centered and teacher educators have 
been found to over verbalize. This is a somewhat negative 
finding as monopolizing talking in the classroom is 
decried upon as being non participative or interactive, 

(b) The average time consumed in the class for pupil talk in 
the teaching of teacher educators is only 4.4%. However, 
this percentage varies from 2,3% in the case of male 
teacher educators to 8.1 % in the case of more qualified 
teacher educators. This indicates that male teacher 
educators do not generally allow students to talk, respond 
or initiate talking in the classroom, On the other hand, 
more qualified teacher educators of either sex have been 
found to provide comparatively more opportunities for 
pupil response in their classrooms. This is also a negative 
finding as it indicates little opportunities for the trainees 
to interact with their teachers in the classroom, 


(c) 2.7% of the total classroom teaching time of teacher 




educators in the colleges of education is consumed either 
in silence or confusion. This indicates that during 
teaching, there is some times silence and confusion also. 
However, this percentage varies from 2.3% in the cases 
of female and comparatively less qualified teacher 
educators to 3.5% in the cases of male and more qualified 
teacher educators. This period may not be considered as 
purposeful activity. 

(d) The ratio of indirect to direct class room behaviour of 
teacher educators in the three colleges of education was 
found to be 1:23. However, this ratio varies from 1:13 
in the; case of more qualified teacher educators to 1:37 
in case of male teacher educators with all other subgroups 
falling in between these values, This indicates that while 
teaching, emphasis by teacher educators is more on direct 
influence than on indirect influence with the former being 
23 times the latter. This is also a negative finding as 
indirect influence is considered superior to direct 
influence at higher levels of learning. (Flanders) 

(o) The tendency of teacher educators to respond to students 
questions and feelings in the classroom ranged between 
22.5% in case of adequately qualified teacher educators 
to 7.7% in case of high qualified teacher educators of 
either sex, As a group, teacher educators, on an average, 
were found to respond to the questions in 5.3% cases, 
This indicates that time consumed by educators in 
encouragement and praise while teaching is very less, 
Thus teacher educators as a group seem to be immune 
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to students feelings and ideas in the classroom. This is 
again a negative finding. 

(f) The teacher educators as a group have been found to 
create only minimal conditions conducive to pupil 
initiation as evidenced by the value of the index (20.0%). 
However, this percentage varies from 2.2% in case of 
moie experienced teacher educators to 22.5% in case of 
adequately qualified teacher educators. This indicates 
that moie experienced teacher educators exhibit a 
tendency of discouraging pupil initiation in the class. 
On the other hand, adequately qualified teacher educator 
of either sex are likely to provide more opportunities foi 
pupil initiation in their classroom interaction. 

(g) The percentage of questioning with respect to over all 
teachei behaviour in the class was found to vary between 
1.8% in case of male teacher educators to 7.0% in the 
case of more qualified teacher educators. On an average, 
teacher educators resorted to questioning 3.7% of time 
while teaching content in the classroom which shows 
absence of questioning as a teaching strategy in their 
classroom teaching behaviour, Thus their lecture is likely 
to be continuous. 

(h) As a group, teacher educators in the three colleges of 
education have been found to employ to open questions 
in their classroom leaching behaviour only 1 out of 100 
times. This frequency was found to vary from 0 (incase 
of male, less experienced and more qualified teacher 
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educators) to 0.26% in case of female teacher educators. 
This indicates that male, less experienced and more 
qualified teacher educators do not show any tendency of 
putting elaborative or open ended questions while 
teaching, Moreover, teacher educators as a group have 
been found to devote negligible efforts in asking 
elaborative questions while teaching. This again is a 
characteristic aspect of their teaching behaviour. 

(i) The* propoition of narrow lecturing in over al I classroom 
teaching of teacher educators was 27.0%. However, this 
proportion had been found to vary from 23.4% in the 
case of less experienced teacher educators to 33.8% in 
the case of male teacher educators. This indicates that 
male teacher educators tend to deliver narrow factual 
lecturers significantly more as compared to the less 
experienced teacher educators. This also implies that 
bookish and narrow lecture comprises approximately one 
third of total teaching at the B.Ed. level. 

(j) The proportion of elaborative lecturing among the teacher 
educators as a group in the three colleges of education 
was found to be 69,1 %. However, this proportion varies 
from 64.4% in the case of male teacher educators to 
73,8% in the case of less experienced teacher educators. 
This indicates that the less experienced teacher educators 
have a tendency to resort to more elaborative lecture as 
compared to the male teacher educators, The fact that 
three fourth of teacher's educators lecturing is of 
elaborative type is a positive finding which shows that 
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at least two third teachers educators do not restrict 
themselves to bookish, narrow, factual lecture at B.Ed, 
level 

(k) f he tendency to use closed questions to open questions 
among teacher educators in the colleges of education 
was found to be 1:3 i.e. for every three closed questions 
they tend to ask one open question. Whereas, on the 
whole, the percentage of asking question in the class is 
very meagre. However, this ratio varies from 1:5 in the 
case of female teacher educators to nil in the case of 
male, less experienced and more qualified teacher 
educators. This indicates that the male, less experienced 
and more qualified teacher educators don't use open 
questions at all in the whole teaching as compared to 
the female counterparts, 

5. Conclusions 

On the basis of the obtained data, the following can be said:- 

a, Teacher educators have been found to consume 90% of 
their total time in lecturing or giving information. This 
shows that there is no interaction in their class rooms 
while teaching. Therefore, teacher educators need to 
change their style and minimise dominance and 
monopolisation of lecturing in the classrooms, 

b. Less than 5% of total time of the teacher educators is 
devoted to pupil talk i.e. responses by group of teacher 
trainees in the college of education. This implies that 
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teacher trainees don't get adequate opportunities to 
actively participate in the teaching - learning process 
with the result that the communication in the classroom 
is only a one way process. Therefore, more time needs 
to be given to students for active participation while 
teaching, 

c. Teacher educators in the three colleges of education have 
been found to exert more direct influence while teaching. 
They should rather make an effort to exert indirect 
influence Therefore, teacher educators need to change 
theii teaching strategies in class in order to change theii 
approach. 

d. The percentage of questioning with respect to over all 
teacher behaviour in the class was found to be less than 
5 7a, This indicates that teacher educators have very less 
tendency to ask questions as means to motivate, clear 
doubts or to develop lessons in the training colleges. 
Therefore, teacher educators need to devote considerable 
efforts for improving their questioning skills. They need 
not only to use narrow factual questions but also 
elaborative, open ended questions involving 'how' and 
'why' to enable trainees to think, organise and use higher 
order skills. 

e. Almost three fourth of the period or total time is consumed 
in elaborative lecturing by teacher educators in the 
colleges of education. This indicates that teacher 
educators don't confine themselves to narrow, factual 
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or bookish knowledge. This is a positive feature of their 
teaching. 

f. Teacher educators have been found to devote 5% of their 
total time in praise or encouragement. This shows that 
there is very less use of positive reinforcement in making 
teaching learning process more effective at the B.Ed., 
level. Therefore, teacher educators need to use more of 
positive reinforces or study boosters in order to develop 
desirable pupil behaviour among teacher trainees. Their 
ideas and feelings need much more acknowledgment and 
appreciation. They need to be greatly encouraged to come 
out of their shell and participate actively in teaching. 

g. Teacher educators have been found to consume 12% of 
the.it total time in giving general directions in class which 
are not directly related to the concept or content part. 
Therefore, teacher educators have to reduce this span of 
giving general direction while teaching and focus on 
interaction or student initiation for effective modifications 
of trainee's behaviour, 

In defence of teacher educators it can be said that the syllabus 
prescribed by the University being extensive and the number of 
working days being limited, teacher educators tend to lecture in 
their classrooms as there is hardly sufficient time to complete the 
syllabi, Also, the samples of classroom verbal behaviour of teacher 
educators were collected for a short duration of ten minutes each 
on two occasions when teacher educators were mostly in the process 
of content delivery or lecture. Hence, some of the findings in the 
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conclusions regarding absence of a particular teaching behaviour 
especially those related to pupil behaviour are bound to be noticed. 

Nonetheless, there exists an urgent need to reeducate and 
retrain the teacher educators so that their classroom teaching 
behaviour can be modified in the light of latest trends towards 
participative and trainee centered learning in the classroom. 

C. Teaching Or Instructional Strategies Of Teacher 
Educators 

6.C.1 Introduction 

To impart instruction is the most important function of a 
teacher and this holds good even for a teacher educator, Experts 
agree that the role of a teacher educator happens to be a vital one 
since he/she is supposed to lead trainee teachers to a level of 
competence from where they can successfully handle children under 
their care In schools. Not only has a teacher educator to ensure 
that the trainees entrusted to him/her have a mastery over the content 
of th e s u b j ect a I on g w i th a maste ry ove r th e m eth od o logyofteaching 
but he/she has also to ensure that the trainee has a sound foundation 
of educational thought and practice. The teacher educators are also 
instrumental in shapingthe personality and social behaviour of the 
trainees, inculcating values and developing attitudes and skills etc. 
in the process. For this the teacher educators are supposed to judge 
from time to time how trainees under them are growing and 
learning for which they are required to compare their performances, 
competencies and progress from time to time within the framework 
of the instructional goals set for the trainees by the Colleges/ 
University, For this, every teacher educator has to develop and 




deploy specific methods or strategies where by objectives of teacher 
education will be achieved in and through the process of 
instructions in the class room, Thus, the success of a teacher 
educator would depend to a large extent upon his/ her instructional 
strategies, 

By "instructional strategies", is meant a spectrum of methods, 
techniques and approaches which can help a teacher to attain his/ 
her instructional objectives in classroom situations. Instructional 
strategies can be defined as net work of devices employed to 
accomplish coitain defined set of learning objectives. Instructional 
strategies imply an application of psychological, sociological and 
scientific piinciples and knowledge in instructional situations for 
achieving the specific objective of learning, While developing 
instructional strategies for his clay to day teaching, a teacher is 
likely to incorporate the theories of learning, principles of 
communication, principles of interest, motivation and participation 
of learners. Instructional strategies and technology are therefore, 
linked with the effectiveness and efficiency of the leaching learning 
process. Instructional strategies are developed by analysing the. 
needs of learners, designing the curriculum, developing the lessons 
and media implementation of instruction and finally evaluating 
the progress of the students as also their terminal abil ities. (Kumar 
1996) 

Instructional strategies not only differ from different age levels 
and for learning situations. The qualification level, experience, 
type of training, marital status and family background of a teacher 
may influence his/her instructional strategies. Similarly, 
instructional strategies may vary from institution to institution 
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depending upon the instructional policies, socio-economic 
background of the students enrolled and level of resources of an 
institution, Realizing the importance of instructional strategies for 
a modern teacher educator, the investigators decided to assess the 
range of instructional strategies of teacher educator in the colleges 
of education in Jammu City. 

6.C.2. Methodology 

As mentioned earlier in chapters and 6, instructional or teaching 
strategies of teacher educators were studied with the help of a specially 
piepared tool namelyTeachingStrategies Inventory. This inventory consists 
of seventy five items sub divided into eight dimensions namely (a) 
Reparation of Lectures (b) Presentation of Content (c) Teacher Pupil 
Intel action (d) Methodology of Teaching (e) Feed back and Pupil Evaluation 
(f) Use of Audio Visual and Allied Aids (g) Follow up and Remedial 
Programmes (h) Class room Management. 

A copy of the tool has been given in Appendix D (Pg.357) 

Responses given by the teacher educators on each item of the 
Teaching Strategies Inventory were first tiansferrecl to a master 
sheet. Next, the frequency of checking each item was counted and 
converted into a percentage figure to facilitate interpretation of 
data for the total group. No subgroup differences were studied as 
the sample was very small for meaningful comparisons. 

6.C.3. Results 

The results have been given in Table 6,6 which shows the 
percentage of checking out each statement by the group of teacher 
educators. 
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Table 6.6 


Table Showing The Instructional 
Strategies Employed By Teacher Educators 


Items 

Frequency of* 
Employment 

Items 

Frequency of* 
Employment 

Items 

Frequency of* 
Employment 

1 , 

100 

2. 

88,2 

3. 

88.2 

4, 

70.6 

5 

76.5 

6, 

73.5 

7. 

67.6 

8, 

82.3 

9. 

94.1 

10 . 

85.3 

11. 

79.3 

12. 

82 2 

13. 

178 

14. 

23.5 

15. 

85.2 

16, 

85.3 

17. 

73.4 

18. 

67.6 

19, 

58.8 

20. 

73.5 

21. 

78.1 

22. 

23.5 

23. 

85.2 

24. 

97.7 

25, 

76.3 

26, 

85,2 

27 . 

91.2 

28. 

100 

29. 

50 

30. 

79.4 

31. 

82,2 

32. 

100 

33. 

77 

34. 

67.6 

35. 

29,4 

36. 

85.2 

37. 

55.8 

38. 

94 

39. 

37.2 

40. 

82.3 

41. 

23.6 

42. 

100 

43, 

73.5 

44. 

64,7 

45, 

55,8 

46, 

82.3 

47, 

100 

48. 

94.1 

49. 

67.6 

50. 

97.1 

51. 

100 

52, 

70,6 

53, 

82.3 

54, 

70.5 

55. 

94,1 

56. 

91.1 

57. 

85.3 

58, 

91.1 

59. 

100 

60, 

64.6 

61. 

50 

62. 

11,8 

63. 

88.1 

64. 

32.4 

65. 

66.7 

66. 

44 

67, 

82.3 

68. 

29.4 

69. 

97,1 

70. 

85.2 

71. 

97 

72. 

97 

73. 

73.5 

74. 

100 

75. 

97.1 


Figures Represent Percentages 
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6.C.4. Conclusions 


From fable 6.6, Lhe following conclusions can be made item 
wise 1 - 


Item 1 

100% teacher educators in the colleges of education in 
Jammu city have been found to prepare their lectures before 
going to the class, This is a positive finding as it indicates 
that the teacher educators prepare themselves before 
delivering the lectures and that they take their classroom 
teaching assignment seriously. 

Item 2 

88,2% teacher educators in the colleges of education of 
Jammu city have been found to add latest information on 
the topics to be taught in the class where as 11.8% teacher 
educators do the same sometimes or rarely. This indicates 
that the teacher educators, by and large, up-to-date their 
knowledge with latest information on the content to be 
taught in the class. This is a positive finding. 

Item 3 

88.2% teacher educators in the colleges of education in 
Jammu City have been found to consult a number of books 
in preparing lectures where as 11.8% teacher educators do 
the same some times or rarely. This indicates the that teacher 
educators, by and large, give comprehensive knowledge 
by consulting a number of books. This is again a positive 
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finding which shows that multiple sources are consulted 
before delivering lectures in the class. 

Item 4 

70.6% teacher educators in the colleges of education of 
Jammu city have been found to prepare notes to be given 
during teaching where as 29,4% teacher educators do the 
same sometimes or rarely. This indicates that the teacher 
educators give blue print of the material taught in the 
classroom for the benefit and guidance of the students . 
Even then, there is a scope for improvement in this area as 
nearly 30% teacher educators do not seem to work hard in 
this area , 

Item 5 

76.5% teachei educators in the colleges of education of 
Jammu city have been found to formulate outline of their 
lectures before going to the class where as 23.5% teacher 
educators do the same sometimes or rarely. This indicates 
that the systematization of content is kept in mind by the 
teacher educators before delivering lectures in the class. 
Even then, the teacher educators need to improve upon this 
strategy as nearly one out of four teacher educators lays 
less stress on this . 


Item 6 

73.5% teacher educators in the colleges of education in 
Jammu city have been found to modify or alter their lecture 
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notes for future use wheie as 26,5% teacher educators do 
the same sometimes or rarely. This indicates thatthe teacher 
educators modify and accumulate information according 
to the content taught in the class from session to session. 
Even then, there is a scope for improvement in this area as 
nearly one fourth teacher educators do not engage 
themselves seriously towards up dating their lectures notes 
year after year. 

Item 7 

67.6% teacher educators in the colleges of education in 
Jammu city have been found to give some thing new or 
additional while teaching the same topic where as 32.3% 
teacher educators do the same sometimes or rarely. This 
indicates some kind of inertia on the part of teacher 
educators to make special efforts to enrich their teaching. 

Item 8 

82.3% teacher educators in the colleges of education in 
Jammu city have been found to motivate the students before 
starting their lectures where as 1 7,6% teacher educators 
do the same sometimes or rarely. This indicates that the 
teacher educators base their teaching on the psychological 
principles of motivation. This is a positive finding. 

Item 9 

94.1% teacher educators have been found to teach by 
writing a brief out line of the content on the black board 
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where as 5,9% teacher educators by- and large do not make 
adequate use of black board tor explaining the concept, 
This is a positive finding which indicates that the effective 
use of Blackboard is made by the teacher educators. 


Item 10 

85.3% teacher educators in the colleges of education in 
Jammu city have been found to relate previous knowledge 
of the students with the new knowledge where as 14,7% 
teacher educators do the same sometimes or rarely. This is 
a positive finding indicative of efforts towards forming 
linkages between teaching, 

Item 11 

79.5% teacher educatois in the colleges of education in 
Jammu city have been found to develop their lectures with 
the active participation of the students where as 20.6% 
teacher educators do the same sometimes or rarely. This is 
a positive finding which indicates that the teacher educators 
by and large, make education a two way process by making 
students active participants rather than passive listeners. 

Item 12 

82.5% teacher educators in the colleges of education have 
been found to use the skill of closure after discussing each 
important topic in the lecture. However, 17.6% teacher 
educators do the same sometimes or rarely. This is again a 
positive finding which indicates that the teacher educators 




by and large, use skill of closure for making teaching 
effective. 


Item 13 

82,2% teacher educators in the colleges of education in 
Jammu city have been found not to dictate notes in the 
class while teaching where as 17.8% teacher educators 
dictate notes while teaching in the class sometimes or rarely. 
This is a positive finding which indicates that the teacher 
educators, by and large, do not encourage spoon feeding 
while teaching and don't encourage students to depend upon, 
their notes, 

Item 14 

76.3% teacher educators in the colleges of education in 
Jammu city have been found to use overhead projectors for 
the delivery of lectures some times or rarely where as 23.5% 
teacher educators use OHP for their lectures frequently. 
Thus, 3 out of 4 teacher educators still need to incorporate 
the use of educational technology viz, OHP in their day to 
day teaching. 

Item 15 

85.2% teacher educators in the colleges of education in 
Jammu city have been found to encourage interaction with 
the students while teaching where as 14.8% do the same 
sometimes or rarely. This is a positive finding which 
indicates that the teacher educators, by and large, do give 




emphasis upon interaction with trainees. 


Item 16 

85.3% teacher educators in the colleges of education in 
Jammu city have been found to be democratic in approach 
towards students while teaching. On the other hand, 14.7% 
teacher educators do the same rarely or sometimes. This is 
again a positive finding which indicates that the teacher 
educators, by and large, are not authoritarian in approach 
while teaching. 

Item 17 

73.4% teacher educators in the colleges of education in 
Jammu city have been found to use lecture method while 
teaching where as 26.5% teacher educators do the same 
rarely or sometimes. This indicates that the scope for 
improvement is there in this strategy as one out of every 
four teacher educators does not use other methods of 
teaching than the conventional lecture method. 

Item 18 

67.6% teacher educators in the colleges of education in 
Jammu city have been found to use discussion method while 
teaching where as 32,4% teacher educators do the same 
sometimes or rarely. This indicates thatthere exists a need 
to orient teacher educators to make teaching more effective 
by following discussion method. 
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Item 19 


58.8% teacher educators in the colleges of education in 
Jammu city have been found to develop their lessons with 
the help of students where as 41.1 % teacher educators do 
the same sometimes or rarely. This indicates thatthe teacher 
educators, by and large, do not employ this strategy of 
teaching and there is a need to educate teacher educators 
to break monotony in the class by involving students and 
thereby make their teaching more effective. 

Item 20 

73.5% teacher educators have been found to vary their 
techniques of teaching so that their students do not get 
bored. This indicates that teacher educators are conscious 
about bringing in variations in their teaching. 

Item 21 

70.1% teacher educators in the colleges of education in 
Jammu city have been found to employ pleasant and 
approving gestures while teaching where as 21.9% teacher 
educators do the same sometimes or rarely, This indicates 
that teacher educators, by and large, as a group use pleasing 
gestures while teaching. Still, one out of four teachers 
educators needs to incorporate this strategy while teaching. 

Item 22 

23.5% teacher educators in the colleges of education in 
Jammu city have been found to use OHP in most of the 




lectures while teaching where as 76,5% teacher educators 
do the same rarely or sometimes. This indicates that three - 
fourth teacher educators rarely employ OHP while leaching, 
Therefore, there is a need to orient teacher educators with 
the new educational technology by making more frequent 
use of OHP in their daily class room teaching. The results 
are similar to the results under item 14. 

Item 23 

85.2% teacher educators in the colleges of education have 
been found to create democratic environment during class 
room teaching where as 14.8% teacher educators do the 
same sometimes or rarely. This is a positive finding which 
indicates that the teacher educators, as a group, maintain 
democratic and free atmosphere in the class. 

Item 24 

97.7% teacher educators in the colleges of education in 
Jammu city have been found to encourage students to ask 
questions during lectures where as 2,9% teacher educators 
do the same sometimes or rarely. This is again a positive 
finding which indicates that the teacher educators, as a 
group, permit questioning while teaching which goes a long 
way in raising the quality of education, 

Item 25 

76.3% teacher educators have been found to administer 
class tests in order to assess the effectiveness of teaching. 
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On the other hand, 28.5% teacher educators do the same 
sometimes or rarely, This indicates that the teacher 
educators employ the strategy of class testing in order to 
obtain feedback to assess the effectiveness of teaching. Even 
then, there is a scope for improvement in this area as nearly 
30% teacher educators do not use class room tests for 
receiving valuable feedback from their students. 

Item 26 

85.2% teacher educators have been found to personally 
check the assignments given by the students where as 14,8% 
teacher educators do the same sometimes or rarely. This is 
a positive finding which indicates that the teacher educators, 
as a group, pay proper attention to check the assignments 
of students. 

Item 27 

91.2% teacher educators in the colleges of education in 
Jammu city have been found to provide feedback to the 
students after the class tests where as 8.8% teacher educators 
do the same rarely or sometimes. This is a positive finding 
which indicates that nine out often teacher educators give 
feedback to students after evaluation in order to improve 
their performance and to clarify their doubts. 

Item 28 

100% teacher educators in the colleges of education in 
Jammu city have been found to identify the learning 
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difficulties of the students, This is a positive finding which 
indicates that all the teacher educators give attention towards 
the doubts and difficulties of students and use different 
methods to solve their academic problems 

Item 29 

50% teacher educators in the colleges of education in 
Jammu city have been found to use techniques like quizzes 
to evaluate the outcome of teaching where as 50% teacher 
educators do the same sometimes or rarely, This indicates 
that only half of the teacher educators in the colleges of 
education use quizzes to receive feed back aboutteaching. 
Thus, there exists a need to use quiz as a strategy of effective 
teaching among teacher educators half of whom do not 
employ this strategy. 

Item 30 

79,4% teacher educators have been found to maintain 
personal record of classroom conducted tests where as 
20.6% teacher educators do the same sometimes or rarely. 
This is a positive finding which indicates that teacher 
educators, as a group, generally maintain adequate records 
of the students tests for the purpose of giving feedback. 

Item 31 

82.4% teacher educators in the colleges of education in 
Jammu city have been found to use different assessment 
techniques (like oral test, objective type test, open book 
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type etc.), to test pupils mastery over content where as 
1 7.6% teacher educators do the same sometimes or rarely, 
This is a positive finding which Indicates that the teacher 
educators employ diverse assessment techniques for the 
assessment of teacher trainees. 

Item 32 

100% teacher educators in the colleges of education in 
Jammu city have been found to discuss the question paper 
after the tests foi the benefit of the students, This is a positive 
finding as this strategy goes a long way in clarifying the 
content matter to the students. 

Item 33 

97.1 % teacher educators have been found to notify tests in 
advance in class to give sufficient time for preparation to 
the students where as 2.9% teacher educators do the same 
sometimes or rarely, This is a positive finding which 
indicates that the teacher educators, as a group, give 
sufficient time for preparation for the tests in order to 
evaluate students. 

Item 34 

67.6% teacher educators in the colleges of education in 
Jammu city have been found to enrich teaching through 
the use of audio-visual aids where'as 32.3% teacher 
educators do the same rarely or sometimes. This indicates 
that more than half of the teacher educators use educational 
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technology for making their lessons and teaching effective 
Still, this strategy needs improvement by orienting teacher 
educators as one-third teacher educators do not give 
adequate emphasis on the same. 

Item 35 

The results obtained under this item are similar to that 
under item 22 

Item 36 

85.2% teacher educators in the colleges of education have 
been found to make a lot use of black board whereas 14.8% 
teacher educators do the same sometimes or rarely. This is 
a positive finding which indicates that theteacher educators, 
as a group, do not restrict themselves only to talking but 
explain their concepts with the help of the blackboard for 
better clarification, 

Item 37 

55.8% teacher educators in the colleges of education in 
Jammu city have been found to explain lectures by means 
of flow tables and graphs where as 44.2% teacher educators 
do the same sometimes or rarely. This indicates that nearly 
half of the teacher educators do notmake use of graphs or 
tables. Therefore, this strategy requires further improvement 
at the level of teacher educators. 
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Item 38 


94,1 % teacher educators in the colleges of education in 
Jammu city have been found to draw diagrams wherever 
necessary to explain certain concepts where as 5.9% teacher 
educators do the same rarely or sometimes. This indicates 
that the teacher educators, as a group, make use of diagrams 
to explain content matter before their students. This is a 
positive finding. 

Item 39 

3 7,2% teacher educators have been found to prepare charts 
and models to explain certain concepts where as 61.7% 
teacher educators do the same sometimes or rarely. This 
indicates that the teacher educators, as a group, hardly 
prepaie charts and models for teaching in the class, 
Therefore, there is a scope of improvement in this strategy 
of teaching as six out often teacher educators do not employ 
this strategy. 

Item 40 

82.3% teacher educators in the colleges of education in 
Jammu city have been found to encourage students to 
prepare audio-visual aids to under stand the subject matter 
where as 1 7,6% teacher educators do the same rarely or 
sometimes. This is a positive finding. 

Item 41 


23.6% teacher educators have been found to use videoATV 




to make teaching more effective where as 76,4% teacher 
educators do the same sometimes or rarely, This indicates 
that three-fourth of the teacher educators do not make 
adequate use of TV/video while teaching. Therefore, there 
is a need to orient teacher educators in this strategy to 
incorporate educational technology in their routine 
teaching, 

Item 42 

1 00% teacher educators in the colleges of education have 
been found to point out the weaknesses of the students in 
their tests and make sure they don't repeat it. This is a 
positive finding which indicates that the teacher educators, 
as a group, make efforts to improve the performances of 
the students by identifying their weaknesses and helping 
them to overcome them. 

Item 43 

78,5% teacher educators in the colleges of education in 
Jammu city have been found to check the subject matter 
notes of the students with a view to improve the same 
where as 21.5% teacher educators do the same sometimes 
or rarely. This indicates that the teacher educators, do put 
in efforts in order to improve the content or the knowledge 
base of the students but still this practice requires to be 
followed by all the teacher educators. 

Item 44 

64.7% teacher educators have been found to devote extra 
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time to students who are not able to follow the classroom 
lectures where as 35.3% teacher educators do the same 
rarely or sometimes .This indicates that there is a need to 
orient teacher educators to adopt this practice on a wider 
scale to benefit the students as nearly three out of ten 
teacher educators do not employ this strategy. 

Item 45 

55.8% teacher educators have been found to take extra 
classes for the weak students on their own to make up their 
own deficiencies. This indicates that more than half teacher 
educators do have some kind of remedial action programme 
for the benefit of teacher trainee . 

Item 46 

82.3% teacher educators in the colleges of education in 
Jammu city have been found to grade their learning material 
according to the difficulty level before giving it to the 
students where as 1 7.7% teacher educators do the same 
sometimes or rarely, This is a positive finding which 
indicates that the teacher educators, adjust their content to 
the comprehension level of the students in order to present 
the learning material to the students. 

Item 47 

100% teacher educators in the colleges of education in 
Jammu city have been found to provide guidance to the 
students as and when they approach them. This is a positive 
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finding which indicates that the teacher educators / as a 
group, give guidance and counselling to solve the problems 
of the students. 

Item 48 

94.1 % teacher educators have been found to enrich the 
learning material for the bright and gifted students where 
as 5.9% teachers educators do the same sometimes or rarely. 
This is a positive finding which indicates that the teacher 
educators, as a group, do not ignore bright students in the 
class and provide additional material to students for 
enriching theii knowledge. 

Item 49 

67.6% teacher educators in the colleges of education in 
Jammu city have been found to take tutorial classes for the 
benefit of students to solve their academic problems where 
as 32.4% teacher educators do the same sometimes or 
rarely. This indicates that even though six out ten teacher 
educators take tutorial classes to solve the academic 
problems of students yet there is a need to educate teacher 
educators to adopt this practice on a larger scale for the 
benefit of teacher trainee. 

Item 50 

97.1% teacher educators have been found to insist on 
discipline in the class where as 2.9% teacher educators do 
the same sometimes or rarely. This is a positive finding 
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which indicates that the teacher educators as a group value 
discipline and enforce the same among the students. 

Item 51 

100% teacher educators in the colleges of education in 
Jammu city have been found to insist on self discipline 
amongthe students. This indicates that the teacher educators 
as a group favour self discipline among the students rather 
than enforcing external control. 

Item 52 

70% teacher educators in the colleges of education have 
been found to discourage students from talking during the 
lecture where as 29.4% teacher educators do the same 
sometimes or rarely. This indicates that seven out of ten 
teacher educators don't allow students to talk during the 
lectures in order to avoid distraction in the teaching. 

Item 53 

82.3% teacher educators in the colleges of education in 
Jammu city have been found to address students by names 
where as 1 7.6% teacher educators do the same sometimes 
or rarely, This indicates thatthree out of four of the teachers 
educators individualize teaching process by addressing 
students by their names. This is a positive finding. 

Item 54 

70.5% teacher educators in the colleges of education in 
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Jammu city have been found to reprimand students for their 
mistakes/lapses very frequently while 29,5% teacher 
educators do the same sometimes or rarely. 

Item 55 

94.1 % teacher educators in the colleges of education have 
been found to discourage non serious talk or digression in 
class where as 5,9% teacher educators do the same 
sometimes or rarely. This indicates that the teacher 
educators, as a gioup, limit the freedom to deviate from 
the frame work of the content taught in the class. This is a 
positive finding, 

Item 56 

91.1% teacher educators in the colleges of education have 
been found to avoid discussing anything else except the 
subject matter with the students in the class where as 8.9% 
teacher educators do the same sometimes or rarely. This 
indicates that the teacher educators, as a group, avoid 
digression in the class while teaching , This is again a 
positive finding from the point of view of academic 
sei lousness. 

Item 57 

85.3% teacher educators have been found to discourage 
late coming in the class where as 14.7% teacher educators 
do the same sometimes or rarely. This indicates that the 
teacher educators as a group enforce punctuality among 
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the students. This is a positive finding, 

Item 58 

91,1 % teacher educators in the colleges of education have 
been found to discourage students from going out during 
the lecture where as 8 9% teacher educators do the same 
sometimes or rarely, This indicates that the teacher 
educators, as a group, try to maintain decorum of the class 
and avoid non serious movement while teaching is in 
progress, 

Item 59 

100% teacher educators in the colleges of education in 
Jammu city have been found to insist on regularity in the 
class. This indicates that the teacher educators, as a group, 
discourage absence from the class. This is a positive finding. 

Item 60 

64.6% teacher educators have been found to decide the 
seating Older in the class where as 35.3% teacher educators 
do the same sometimes or rarely. This indicates that six 
out of ten teacher educators show interest in managing 
seating arrangements for teaching effectively. 

Item 61 

50% teacher educators in the colleges of education have 
been found to encourage non formal seating pattern where 
as 50% teacher educators do the same sometimes or rarely, 
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[ hus neai ly hall of the teacher educators permit flexihiliK 
m sitting pattern in the class. 

Ittm 62 

1 1 8%teachei edm alois have been found to dislike student-- 
lea\ ini’ the class whenever they tael like vvheie as 86 . 1 % 
teat her eduratois do the same sometimes oi raiely 1 his 
indit ates that the teachei educatois as a group do c ibsetve 
decorum while teaching in the class. 1 his is a positive 
tine ling. 

Itfm 6 3 

88 2% teacher educator in the college of education in 
Jammu c iiy have been found to dislike non foi mal mode ol 
address on the pait of the students where as 1 1.8 % teacher 
educators do the same sometimes or rarely . I his indicates 
that the teac her educatois, as a group, do not allow students 
to aiIdiess them informally or in anymannei they like. 

Irt\\ 64 

.32.4% teachei educatois in colleges ot education in Jammu 
city do not insist on meeting deadlines in their teaching 
while the rest i.e. 67 6% is teacher educators do so 
frequently. Thus, almost one-third teachers may not be very 
paiticulai to complete their assignment/evaluatinn woik 
within prescribed time limits. 
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Itfm 65 


f)h 7% teacher (‘due alois have been found to prepare a list 
ot piobable/pussible questions which can be asked by the 
students in the class and also prepaie answers for such 
questions whoie as 44.1 % teacher educators do the same 
sometimes or rarely. This indicates that though six out ot 
ten teat hei eduratois piepaie then lessons and mlated 
questions thoroughly before giving lectuies still theie is a 
ne(»d to irnpmve this stiategy toi eftedive teaching at the 
level of teacher educatois. 

ITtM 66 


44.1 "A, teachei educators m the colleges ot education m 
lammu ( itv have been found to note clown the questions 
post'd by the students wheie as 55,9% teacher educatois 
do the same sometimes or raielv. This indicates that the 
teat her educ ators need to takt' student's queries or questions 
moie set lously. 

I rc-M 67 

67 i% teacher educators have been found to point out 
difficult words/terms and explain their meanings to the 
students where as 17,7% teacher educatois do the same 
sometimes or rarely. This is a positive finding which 
indicates that the teacher educators, as a group, explain 
technical and difficult/complicated terms/concepts for better 
comprehension . 




Item 68 


29.4% teacher educators in the colleges of education in 
Jammu city have been found to use rewards and punishment 
to students where as 70.6% teacher educators do the same 
sometimes or rarely .This implies that the teachers educators 
need to use the psychological principles of reward and 
punishment for promote learning more extensively and 
effectively in their teaching strategies. 

Item 69 

97.1 % teacher educators in the colleges of education have 
been found to analyse the reasons responsible for the 
weakness of students and give guidance to them accordingly 
where as 2.9% teacher educators do the same sometimes 
or rarely. This is a positive finding which indicates that the 
teacher educators, as a group, provide individual attention 
to students in analysing and removing their doubts and 
weaknesses. 

Item 70 

85.2% teacher educators have been found to praise and 
appreciate students who give correct responses in class 
room where as 14,8% teacher educators do the same 
sometimes or rarely. This is a positive finding which 
indicates that the teacher educators, as a group, give positive 
reinforcement in classroom situations to boost student's 
participation. However, the finding is somewhat 
contradictory to the finding under item 65. 
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Item 71 


97.1 % teacher educators in the colleges of education have 
been found to accept the ideas and suggestions offered by 
the pupils in the class, Thus, the teacher educators as a 
group make education a two way process and are democratic 
in nature. This is again a positive finding 

Item 72 

97.1 % teacher educators in the colleges of education in 
Jammu city have been found to adoptthe technique of pause 
to let students think over the asked questions during teaching. 
On the other hand, 2,9% teacher educators do the same 
sometimes or rarely, This indicates that the teacher 
educators, as a group, use pauses to make teaching learning 
effective as nine out of ten teacher educators adopt this 
strategy of teaching. 

Item 73 

73.5% teacher educators in the colleges of education have 
been found to repeattheir questions as a habit to help the 
students to understand them better in the class. On the 
other hand, 26.5% teacher educators do the same 
sometimes or rarely . This indicates that seven out of ten 
teacher educators adopt this technique of repetition for 
promoting understanding of questions, Still, this strategy 
requires to be adopted on a larger scale for the benefit of 
the trainees. 
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Item 74 


100% teacher educators in the colleges of education in 
Jammu city have been found to frame questions keeping in 
view the individual differences of the students. This is a 
positive finding which indicates that the teacher educators, 
as a group, frame questions keeping in mind the mental 
level of the trainees. 

Item 75 

97.1 % teacher educators in the colleges of education in 
Jammu city have been found to vary the techniques of 
teaching so that the students do not feel bored in the class. 
On the other hand, 2.9% teacher educators do the same 
sometimes or rarely. This is a positive finding which 
indicates that the teacher educators, as a group, employ 
various methods of teaching in order to retain the interest 
of the trainees while teaching. 

6.C.5. Overview 

In the light of the conclusions based on the responses of teacher 
educators to different items on the Instructional Strategies Inventory, 
it can be said with confidence that more than 80% of the teacher 
educators teaching in the colleges of education in Jammu City make 
use of the following instructional strategies in their day-to-day 
teaching 

1. They prepare their lectures before going to the class 

2. They add latest information on the topic to be taught. 
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3. They consulta number of books in preparingtheir lectures. 

4. They motivate the students before starting their lecture, 

5. They write a brief outline on the content to be taught on 
the blackboard. 

6. They relate the previous knowledge of the students with a 
new content to be taught. 

7. They employ the skill of closure after discussing each topic. 

8. They encourage interaction with the students while teaching. 

9. Their approach to the students while teaching is democratic. 

10. They encourage students to ask questions during their 
lecture, 

11. They check the assignments given to the students. 

12. They provide feedback to the students after the class tests. 

13. They identify the learning difficulties of the students. 

14. They employ different assessment techniques to encourage 
mastery over content. 

15. They discuss the question papers after the test for the benefit 
of the students. 

16. They make extensive use of blackboard while teaching. 

1 7, They explain their lectures by means of illustrations. 

18. They encourage students to prepare audio-visual aids. 

1 9. They point out weaknesses of the students in their tests. 

20. They grade the learning material according to difficulty level 
of the students. 

21. They provide guidance to the students as and when 
approached, 

22. They enrich the learning material for the bright/gifted 
students, 

23. They insist on discipline in the class and also stress self 
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discipline. 

24. They like to address students by their names. 

25. They do not allow non serious talk or digression in the 
class. 

26. They do not discuss any thing else except their subject in 
the class. 

27. They discourage late comers in the class and also discourage 
students from going out during lectures. 

28. They insist on students punctuality and regularity in the 
class. 

29. They do not tolerate disrespect and casualness on the part 
of students. 

30. They explain difficult words and terms to the students. 

31. They guide the students by diagnosing their difficulties and 
by removing that weakness, 

32. They praise and appreciate students who give desirable 
responses. 

33. They accept the ideas and suggestions offered by the 
students. 

34. They give pause while questioning to encourage thinking 
on the part of the students, 

35. They frame questions keeping in view individual differences 
among students. 

36. They vary their teaching techniques to minimise boredom. 

At the same time, it can be said that the teacher educators, as a 
group, do not encourage students to prepare audio-visual aids to better 
understand their subject matter. They also do not allow the students 
present in the class to leave the class on their own, 
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D. Innovative Proneness Of Teacher Educators 


6.D.I. Introduction 

Are teacher educators stereotyped and hackneyed in their day 
today teaching or do they innovate or change their teaching 
methodology/approach so that it does not degenerate into a run of 
the mill stuff, To what extent are teacher educators "innovative 
prone" or show a tendency to do something novel, new or creative 
to make their teaching more attractive, different and effective. To 
know and study this component or aspect of their teaching, the 
investigator developed a special tool Innovative Proneness Inventory. 
This has been described in Chapter 3 (Pg, 35). 

6.D.2. Methodology 

Innovative Proneness Inventory was administrated on 34 
teacher educators in the three colleges of education in Jammu City. 
Responses given on each item by the group were transferred on to 
a master sheet and consolidated. The responses on each item were 
converted into a percentage figure to convey the response direction 
of the group of teacher educators on that item. Results were 
interpreted item wise. However, subgroup differences were not 
studied since the number of teacher educators in the subgroup was 
very less for meaningful generalizations, 

6.D.3. Results 

The results have been given in Table 6.7 which shows the 
frequency of checking out of each item in the Innovative Proneness 
Inventory by the total group. 
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88.2 6 feat nm educators in the colleges of 
education nave been found to report that they often 


fUS 







think, in in inn, r lunges in their teaching. This 
imlu atm that in the training colleges, stagnation 
sn Sf'.i* lung i 4 ' In anil large nnt allowed to continue 
at tin* nt )<*,h her educ ators. 


Item 2 

too t*-,u n**t i-*iur at*a** in the colleges ot education in 
laniimi t its has** reported that they prefer to teach in 
* tmouge »•*’(* met and etfertive methods, This 
ntdir •«»*<-. fnaf !»mi hi*! «*dut alms am alvvavs on tin 1 look 
init tm mimii' 11v*• *nftiwifSs ot tmic hmg lot the t(Mf her 

trainee*,, | his 3s a posslise tmrhng. 

Item 3 

did I'm* her «'iiui at*ns ha\e been found to encourage 
stiidmUs to 1 'Ti‘i * material from different sources for 
Ihtm ’•tod;, I in. shon % that spoon funding is minimized 
m Jr.mum* t r +3•** ami students am encouraged to 
i oiii*i ! material'm studies trmn different sources. 

Item 4 

rG. r i".> tear her educators have been found to provide 
opportunity to students to participate in discussions and 
debates. Hus indicates that in addition to class room 
let tyres debates and discussions which are important 
mean*, ot self expression and interaction are utilised by 
nearly three out of four teacher educators. 
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Item 5 


1 00% teacher educators in the colleges of education of 
Jammu City have been found to rephrase or reward 
students' response in order to promote learning. This 
shows that comprehension of knowledge is given due 
place in teaching learning process and rewarding or 
simplifying the statements or content is an important 
teacher educator strategy. 

Item 6 

85.2% teacher educators in the colleges of education of 
Jammu City have reported that they encourage students 
to come up with creative ideas to solve problems at hand. 
This shows that teacher trainees are equipped with the 
skill of reinforcing problem solving responses so that 
they can handle unforeseen situations on their own. This 
is a positive finding towards innovative behaviour. 

Item 7 

1 00% teacher educators in the colleges of education in 
Jammu city have been found to motivate students to 
seek and collect information that is relevant to the 
content. This indicates that an urge to explore knowledge 
is created among the trainees atthe colleges of education 
level. 

Item 8 

64.7% teacher educators in the colleges of education 
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have reported that they employ the technique of "brain 
storming" to involve students in creative writing. This 
indicates that nearly two-third teacher educators utilize 
this innovative technique in day to day teaching learning 
process. Nevertheless, this strategy needs to be more 
widely deployed by teacher educators, 

Item 9 

82.3% teacher educators have been found to teach certain 
topics through discussion in place of routine lecture. 
This shows that trainees are involved actively in the 
teaching learning process in the class rooms and 
knowledge is imparted in a more dynamic manner as 
compared to passive conventional lecture. 

Item 10 

55.8% or nearly half of teacher educators have been 
found to encourage students to contribute articles and 
write-ups in the college magazines. This shows that 
creative writing is encouraged among trainees by nearly 
50% teacher educators, It seems that teacher educators 
are not yet fully aware of the importance of creative 
writing as a means of developing self-expression and 
talent. They need to improve upon their strategy in this 
regard to adopt it more frequently. 

Item 11 

100% teacher educators have reported that different types 
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of tests were being used by them in order to assess the 
outcomes of their teaching. This indicates that evaluation 
of outcomes by using multifarious techniques of 
evaluation is utilised to make teaching more effective. 
This is again a positive finding as far as innovative 
teaching strategies are concerned. 

Item 12 

88.2% teacher educators in the colleges of education in 
Jammu city have been found to encourage students to 
indulge in creative writing. This indicate that besides 
their usual programmes, students are engaged by teachers 
to develop creative writing skills. This is a positive finding 
similar to the finding under item 10. 

Item 13 

88.2% teacher educators in the colleges of education 
have been found to encourage students to come up with 
novel ideas for displaying their content material. This 
indicates that the teacher educators are largely convinced 
of the value of developing effective presentation skills 
among teacher trainees. 

Item 14 

94.1 % teacher educators in the colleges of education 
have been found to assign different activities to students 
in accordance with their talents. This indicate that needs 
and interests of students are taken into consideration 
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while planing assignments for students. This ensures that 
individual attention is provided to the teacher trainees 
by and large, 

Item 15 

61.7% teacher educators in the colleges of education 
have been found to adopt team teaching to deliver 
contents of the syllabus. This indicates thatteam teaching 
technique is still not widely practiced as an innovative 
strategy by the teacher educators. This skill needs proper 
adoption so that it can be more effectively deployed in 
teaching learning process at the B.Ed. level, 

Item 16 

61.7% teacher educators in the colleges of education 
have been found to hold quiz competitions in class rooms 
to make learning lively and dynamic, This indicates that 
"Quiz" as an innovative strategy is not being frequently 
deployed by teacher educators in teaching process. Thus, 
there exists a need to develop skills in organizing quizzes 
in classroom situations among teacher educators. 

Item 17 

97% teacher educators in the colleges of education have 
been found to take periodical class tests as part of 
innovative learning activities. This indicates that periodic 
class tests as means of receiving feed back and evaluating 
comprehension of learning are being widely utilized by 
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almost all teacher educators. 


Item 18 

Only 29 4% teacher educators in the colleges of education 
have been found to supplement their class notes with 
handouts. This indicates that the technique or skills of 
preparing and utilizing handouts have not been mastered 
by the teacher educators as an innovative strategy to 
improve effectiveness of teaching learning process. 

Item 19 & 20 

100% teacher educators in the colleges of education have 
reported that they provide democratic atmosphere in the 
classes. Not only this, different techniques are used by 
them to identify the difficulties of the students. This 
indicates that non-threatening and supportive 
environment are being provided by the teacher educators 
to solve problems of the trainees in the class. This again 
is a positive finding with regards to innovative strategies. 

Item 21 

76.5% teacher educators in the colleges of education 
have been found to prefer to teach certain content matter 
through diagrams and models. This indicates utilization 
of drawing skills in classrooms by teacher educators. 
However, about one in four teacher educators has also 
been found wanting in this respect, 
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Item 22 


91.1% teacher educators in the colleges of education 
have been found to use different kinds of assignments 
for assessing different groups of students in their subjects. 
This indicates that teacher educators use assignments as 
an innovative strategy for pupil assessment. This way 
students are not assessed with the same yardstick. This 
strategy also helps in diversifying tasks to minimize 
copying, uniformity and duplication, 

Item 23 

100% teacher educators in the colleges of education have 
been found to pre-plan class tests and inform students 
about the same. This implies that pre-scheduled tests 
are given to teacher trainees to evaluate their progress 
by all the teacher educators. At the same time teacher 
educators need to develop and appreciate skills of 
conducting informal testing rather than relying solely on 
conventional testing. 

Item 24 & 25 

100% teacher educators in the colleges of education have 
been found to give examples from real life than from 
books. Moreover, they correlate their teaching with 
current affairs to promote learning, This indicates that 
teaching does not take place in the colleges of education 
in air tight compartments or in narrow confines. On the 
other hand, learning situations/content are enriched with 
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copious illustrations and examples from other fields to 
promote learning. 

Item 26 & 27 

1 00% teacher educators in the colleges of education in 
Jammu city have been found to encourage students to 
solve problems with the help of their class fellows. 
Moreover, spoon feeding is discouraged while collecting 
study material. This indicates that peer group learning is 
encouraged by all teacher educators and they do not 
believe in giving ready-made content material to the 
students. 

Item 28 

58.9% teacher educators in the colleges of education 
reported that they expect students to change their seating 
arrangements frequently as per the needs of the situation, 
This indicates that teacher educators as a group are 
somewhat less inclined to utilise flexi-seating as an 
innovative strategy in the classroom to promote better 
learning. They need to develop more initiative in this 
regard. 

Item 29 

67.7% teacher educators in the colleges of education of 
Jammu city reported that seating arrangements were 
changed by them frequently between back benchers and 
front benchers in order to actively involve them in 
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learning. This indicates that almost two in three teachers 
educators possess the skill of rotating seating 
arrangements between the front and the back benchers. 
The finding is somewhat contradictory to the finding 
under item 28. 

Item 30 

1 00% teacher educators in the colleges of education have 
been found to motivate students to handle some topics 
on their own under the guidance of teachers. This 
indicates that different methods of teaching learning are 
used for promoting self motivated learning among teacher 
trainees by all the teacher educators. 

Item 31 

Only 29.4% teacher educators in the colleges of education 
of Jammu city reported that they teach some topics 
through video sessions in order to make teaching more 
effective. This innovative strategy requires large scale 
adoption so that it can be effectively implemented in 
class rooms in order to make learning more effective 
and interesting. It also implies that the teacher educators 
may not be having easy access to video player/recorder 
for use in day today teaching. Anyway, this area requires 
further follow up action, 

Item 32 

Not a single teacher educator in the colleges of education 
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has been found to employ open book examination 
technique for student evaluation. This indicates that the 
traditional practice of written, memory based 
examination has not been changed by innovative 
evaluation strategies especially open book examinations. 
There exists a need therefore to train them in the 
technique of holding open book examinations, The 
findings are somewhat contradictory to the finding under 
item 11 above. 

Item 33 

100% teacher educators in the colleges of education 
reported that they discourage students to cram material 
without understanding the same, This indicates that 
memorization is not encouraged by the teacher educators, 
as a group. 

Item 34 

Only 23.5% teacher educators in the colleges of education 
have reported that students were taken by them on tours, 
trips, excursions etc., for better learning on their part. 
This indicates that learning through, "outside the class 
room activities" is not sufficiently utilized for promoting 
learning among trainees in the colleges of education. 
This may also employ a lack of initiative on the part of 
teacher educators to organise outdoor activities like 
tours, picnics, excursions etc., in the colleges of 
educations. 
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Item 35 


1 00% teacher educators in the colleges of education have 
been found to encourage students to express freely in 
their own language. This indicates that language is not 
taken as a barrier in facilitating teaching learning process 
by the teacher educators. At the same time, it needs to 
be mentioned that English being the medium of 
instruction at B.Ed. level, there is a need to encourage 
communication skills in English as well so that teacher 
educators can utilize English medium for the benefit of 
trainees. 

Item 36 

97% teacher educators in the colleges of education have 
reported that they do not use threats or blames as 
strategies to promote learning. This indicates that non¬ 
threatening and positive environments prevails while 
teaching in the colleges of education. 

Item 37 

97% teacher educators in the colleges of education have 
reported that they advise students to improve their study 
habits by giving them various reference materials. This 
indicates that teacher educators do not rely upon 
presenting narrow, factual content matter, On the other 
hand, they choose to elaborate and extend the same for 
the benefit of teacher trainees. This happens to be a 
positive finding from the point of innovative strategies. 
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Item 38 and 39 


100% teacher educators in the colleges of education have 
been found to encourage students to attempt their 
assignments in a methodical manner, Further, they 
encourage students to create variety in their answers as 
well. This indicates that proper guidance is provided to 
the students to complete different assignments 
methodically and encourage variety in answers. 

Item 40 

100% teacher educators in the colleges of education in 
Jammu city have reported that they motivate teacher 
trainees to write on the blackboard in bold and legible 
hand. This indicates that the students are provided 
support and guidance for mastery over skills of black 
board writing. 

Item 41 

100% teacher educators in the colleges of education have 
been found to advise students to study in more effective 
and efficient way. This indicates that study habits are 
being polished and improved by teacher educators. 

Item 42 

100% teacher educators in the colleges of education have 
been found to correlate different topics with their subject 
matter while teaching. This indicates that knowledge 
imparted to the trainees is not narrow or factual, On the 
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other hand, information from related areas is also 
provided to make it comprehensive and wide ranging, 

Item 43 

100% teacher educators in the colleges of education of 
Jammu city have been found to encourage students to 
self evaluate their performance in different class test 
This indicates that skill of self-assessment or appraisal 
is being inculcated among the trainees in class room 
teaching learning situation. 

Item 44 and 45 

100% teacher educators in the colleges of education have 
been found to advise student to share their notes with 
their class mates. Not only this, students are also 
encouraged to study in the library for preparing notes on 
different topics, This indicates that self study and learning 
in peer groups are encouraged by the teacher educators 
as group. 

6.D.5. Overview 

In the light of the conclusions based on the responses of teacher 
educators to different items on the Innovative Proneness Inventory, 
it can be said with confidence that more than 80% of the teacher 
educators in the colleges of education in Jammu City make use of 
the following innovations in their day-to-day teaching, 

1. They often think to bring about change in their teaching. 
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They prefer to teach in their class through efficient and 
effective methods. 

Students are encouraged by them to collect material from 
different sources for their study. 

Students are given an opportunity to participate in debates 
and discussions. 

They rephrase student's response in order to promote 
learning. 

They encourage students to come up with creative ideas 
to solve problems. 

They motivate students to seek and collect information 
relevant to the content. 

They try to teach certain topics through discussions in 
place of routine cramming. 

They use different type of test in order to assess the 
outcome of their teaching strategy. 

They spur students to indulge in creative writing. 

They encourage students to come up with novel ideas 
for displaying the material. 

They assign different activities to the students in 
accordance with their talent. 

They conduct periodical class tests as a part of monitoring 
learning activity. 

Their atmosphere in the class is democratic. 

They employ different techniques to identify the 
difficulties of the students. 

They assess and use different practical assignments for 
different groups of students. 

They preplan class test and inform students about the 
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same. 


They give new examples from real life situations to the 
students in place of routine examples of the book, 

They correlate their teaching with current affairs to 
prompt the students. 

They encourage students to solve their problems with 
the help of class fellows. 

They do not encourage spoon-feeding for learning study 
material by the students. 

They motivate and guide students to handle topics on 
their own . 

They discourage students from cramming material 
without understanding. 

They spur students to express themselves freely. 

They do not try to use threats or abuses by teaching. 
They advise students to improve their study habits by 
giving them various reference material, 

They encourage students to bring variety in their answers. 
They encourage students to attempt their assignments in 
methodical manner. 

They motivate students to write on the black board in 
bold and legible hand. 

They advise students to study in effective and efficient 
fashion. 

They prefer to correlate the different topics of their subject 
while teaching. 

They encourage students to self evaluate their performance 
in different class test. 

They advise students to share their study material with 
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their class fellows. 

34 , They encourage students to study in the library by taking 
their notes. 

At the same time, it can be said that the teacher educators as 
a group do not encourage pupil evaluation by using open book 
examination. 

6.2. Chapter Overview 

On the basis of data collected from the teacher educators, it 
can be concluded with satisfaction that the groups of teacher 
educators teaching in the three colleges of education in Jammu 
City both in government and private sector are senior, mature and 
adequately qualified individuals with females outnumbering males 
in the ratio of 3:1. Infact, their availability on the staff enhances 
the quality of the faculty in each college. Further, teacher educators, 
as a group, have been found to be individuals with positive attitudes. 
They have adequate workloads (ranging between 21 to 24 hours 
per week) even though the workload of male teacher educators is 
somewhat lesser as compared to that of female teacher educators. 
Further, most of the teacher educators happen to be in their 
productive professional life span with an average age ranging 
between 40 to 45 years which suggests that they have several more 
years of contributions to make in the sphere of education. The 
results showed that among their daily activities, teacher educators 
mostly engage themselves in marking attendance, performing 
examination duties, maintaining official records, counselling 
students, attending to staff-room related activities and writing in 
journals and magazines. These happen to be the largely traditional 


164 




roles. On the other hand, among the academic activities performed 
by the teacher educators most frequently, mention can be made of 
lecturing, black board writing and interacting with the students 
while teaching, counselling, observing students, solving individual 
difficulties, carrying on discussions, dictation of notes, conducting 
examinations and giving examination duties. Besides these, the 
teacher educators also engage themselves in the supervision of 
practice of teaching and micro-teaching lessons. Even these activities 
are largely routine and conventional. 

The results of present study highlight the fact that teacher 
educators need to be more progressive and give more attention in 
their day-to-day activities to organise seminars, hold classroom 
demonstrations, organise remedial teaching, organise and 
participate in projects, using modern audio-visual aids, hold group 
demonstrations and make more frequent use of computers in their 
day-to-day work. The teacher educators also need to devote more 
time and energy in counselling, consulting library and other resource 
materials and also engaging in creative and professional writing 
for journals and magazines as their contribution in these areas is 
generally somewhat poor. 

On the basis of in-depth analysis of classroom teaching 
behaviour of teacher educators, it can be said that the same is not 
only "teacher centered" and "teacher controlled" but is also 
monopolised by lecturing of the teacher educators. The teacher 
educators have been found as a group to be largely oblivious of the 
need to accept the feelings and ideas of the students in their 
classrooms and encourage them to initiate interactions or discussion 
while teaching, They do tend to deliver an elaborative lecture but 
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fail to make use of questions in an effective way for developing the 
lesson and promoting learning. It can, therefore, be said that there 
exists a need to identify teacher educators as an important target 
group for modifying their classroom teaching behaviour. Further, 
the teacher trainees need to get more opportunities for self- 
expression, discussions and interaction in the classroom. 

On the basis of study of teaching strategies of the teacher 
educators, it can be said that their professed strategies are diverse, 
flexible and in accordance with modern trends. Even though no 
attempt was made in the present investigation to cross- validate 
the information given by teacher educators with the information/ 
feedback from the students or superior officers, still it can be said 
that teacher educators seem to be well aware of the diverse and 
modern teaching strategies. Nonetheless, it should certainly be 
interesting to cross- validate their responses to know whether these 
strategies are actually being followed or else these happen to be 
responses for the "sake" of giving responses on the particular tool. 
The same can be said about the innovative proneness about which 
obtained results indicate that the group of teacher educators follow 
diverse techniques and strategies to make their teaching novel, 
unique different and creative, However, to what extent these are 
actually so is a different issue and this could be the subject matter 
of another investigation. It appears that the teacher educators are 
"master respondents" as far as responding to self report inventories 
is concerned and they are able to hide the truth successfully. Were 
this indication not been there, the results from the study of 
classroom verbal behaviour could not have been somewhat contrary 
to the generalizations about their teaching strategies and innovative 
proneness, 
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Chapter Seven 


Study Of Training Outcomes And 
Some Inter-Relationships 

7.1 Introduction 


The essence of a programme of teacher education has to be 
"Quality". If quality is missing in the programme of teacher 
preparation, the entire programme not only becomes a financial waste 
but also becomes a source of overall deterioration in the quality of 
education. As observed earlier in Chapter I, the teacher education 
programmes as implemented in the colleges of education in general 
in our country have been described as "bookish", "obsolete", "rigid" 
and "isolated" from the main stream of education. On the one hand, 
the duration of training has been described as "inadequate" and 
"woefully short". On the other hand, the scope of programmes and 
activities in the colleges of education are greatly "restricted". As a 
result of these, the products of training colleges may possess paper 
qualifications, yet they have virtually no interest in the profession. 
Their values structure, attitudes and teaching effectiveness are 
deficient. As aptly described by a critic;"At the end of training period, 
teachers are neither jack of all trades, nor do they have mastery over 
special skills". 

In the present research study, after delineating the profiles of 
teacher trainees and the institutional profiles of colleges of education 
and studying the classroom verbal behaviour, teaching strategies 
and innovative proneness of teacher educators, an attempt was made 
to study the impact of the training programmes on the trainees 
recruited in the colleges of education. The present Chapter deals 
with the result of this exercise, 




7.2 Methodology 


7.2.1. Sample 

All 450 teacher trainees in the three colleges of education on 
whom data complete in all respects was available, formed the sample 
for studying the impact on trainees in terms of the training outcomes, 

7.2.2. Data Collection 

The design of the study was based upon the premise that a 
trainee with some background characteristics, enrolled in a full time 
teacher training college, as a result of exposure to one year instruction' 
in the college of education, after covering the prescribed curriculum, 
should show a significant change in the following four critical areas:- 

i. Attitudes 

li. Values (Personal & Social, Instrumental and Terminal) 

in. Teaching Proficiency and 

iv, Teaching Effectiveness 

It was also presumed that a trainee after having undergone one 
year's prescribed training in the colleges of education should be 
able to succeed in the Annual University Examination which would 
reflect the attainment of knowledge which was presented to him/ 
her during the course of training. The performance of trainee in the 
practice of teaching examinations would reflect the attainment of 
skills of teaching which is an important component of training at 
the B.Ed. level, 


Keeping in view the above, the investigator decided to study 




the differences in attitudes, values, effectiveness and proficiency of 
the teacher trainees at the commencement of the training programme 
and at the completion of training , Collection of data regarding the 
following was therefore, necessitated by the research design given 

in Table 7.1 

Table 7.1 

Design For Data Collection Regarding Outcome Variables 

Stage A 


Stage B 

At The Time Of Commencement 

At The Time Of Completion Of 

Of Training Programme 


Training Programme 

1. Data regaarding attitudes 

1. 

Data regarding attitudes (in , 

(in terms of scores on 


terms of scores on Attitude 

Attitude Scale) 


Scale) 

2. Data regarding values (in 

2. 

Data regarding values (in 

terms of scores on Scale of 


terms of scores on Scale of 

Values) 


Values) 

3. Data regarding teaching 

3. 

Data regarding teaching 

proficiency (in terms of 


proficiency (in terms of 

scores on Proficiency 


scores on Proficiency Scale) 

Scale) 



4. Data regarding teaching 

4. 

Data regarding teaching 

effectiveness (in terms of 


effectiveness (in terms of 

scores on Teaching 


scores on Effectivenss Scale) 

Effectivenss Scale) 




5a 

Achievement in theory (in 
terms of University marks) 


b 

Achievement in practice of 
teaching (in terms of 
University marks) 





Thus, it will be seen that the data had to be collected on two 
occasions -(a) at the commencement of the session and (b) at the 
completion of the session, in order to quantify the differences, if 
any, in the status of trainees which could be attributed to the training 
process. 

7.2.3. Tools Employed 

For the collection of data, the following tools were employed:- 

i, Attitude Scale for Teacher Trainees 

ji, Projective Test of Individual and Social Vales for Teacher 
Trainees 

iii. Teaching Effectiveness Scale 

For achievement, the marks obtained by students in the theory 
and practice of teaching were noted from the University Gazette of 
results duly notified after the annual examinations, 

7.2.4. Procedure 

In order to study the differences in four critical areas, 
operationally defined as training outcomes, the scores of each 
individual on each of four tests were derived with the help of scoring 
keys. The Mean and Standard Deviation of trainees belonging to 
different subgroup were next worked out, The differences, if any, in 
the mean scores obtained by different subgroups as well as total 
groups on two occasions (a) at the commencement of the session 
and (b) at the completion of the session were tested for statistical 
significance by treating scores on the two occasions as belonging to 
two independent groups. The critical ratios so obtained were utilised 
for the purpose of interpretation of results. 




7.3 Results 


The results have been presented and discussed below;- 

7,3.1 Impact Of Training On Teaching Proficiency 

The impact of training on teaching proficiency on different 
subgroups of trainees has been shown in Table 7.2 

Table 7.2 

Impact of Training on Teaching Proficiency 
Of Different Sub-Groups Of Trainees 
And Of All Trainees 


I 

Sub- 

Group 

Mean 

At The At The 
Start End 

S.D. 

At The At The 
Start End 

N 

C.R. 

1 

Male 

161.30 

180.38 

20.583 

21,666 

189 

8.777* 

1 

Female 

156.98 

176.69 

19.505 

23.360 

261 

10.463* 

2 

Joint 

157.18 

175.91 

21.607 

20,772 

223 

9.350* 


Family 








Nuclear 

160 31 


18.305 

24.325 

227 

9.985* 


Family 







3. 

Urban 

158,32 

177,88 

17.335 

22,074 

188 

9.555* 


Rural 

159.08 

178.45 

21.816 

23.218 

262 

9,842* 

■ 

■ 

158.76 

178,22 

20,048 

22,724 

450 

13.618* 

1 









♦Significant beyond .01 Level 






















It can be seen from the table that all the values of critical ratios 
are significant beyond 0.1 level of significance which shows that 
there has been a marked and significant change in the teaching 
proficiency levels of the trainees after undergoing the B.Ed. training 
course. Thus, irrespective of the fact whether the trainee is male or 
female, whether he/she belongs to a joint ora nuclear family, whether 
he/she has an urban or a rural home background, the outcome in 
terms of increased teaching proficiency is significant. This happens 
to be a positive finding and shows that there has been noticed 
significant training outcome in terms of gains in teaching proficiency 
as a result of B. Ed. training irrespective of the fact whether the trainee 
is enrolled in a private or government college of education. 

7.3.2 Impact Of Training On Teaching Effectiveness 

The impact of training on Teaching Effectiveness on different 
sub-groups of trainees has been shown in Table 7.3 
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Table 7.3 


Impact Of Training On The Teaching Effectiveness 
Of Different Sub-Groups Of 
Trainees And Of All Trainees 


9 

Sub- 

Group 

Mean 

At The At The 
Start End 

S.D. 

At The At The 
Start End 

N 

C.R. 

■ 

Male 

160.19 

174.18 

18.099 

15.447 

189 

8.082* 

1 

Female 

160.20 

175.47 

19.607 

16.039 

261 

9.739* 

I 

Joint 

Family 

159,63 

1 74.22 

20.106 

16.392 

223 

8.399* 

1 

Nuclear 

Family 

160.74 

175,63 

17.826 

15.184 

227 

9.581* 


BHi 

160.74 

175.66 

20.312 

16.538 

188 

7.811* 


Hjpjp 

159.80 

174.42 

17.989 

15.246 

262 



m 

160.19 

174.94 

18.977 

15.792 




’•‘Significant beyond .01 Level 

It can be seen from the Table that all the values of critical 
ratios are significant beyond 0.1 level of significance which shows 
that there has been a marked and significant change in the teaching 
effectiveness levels of the trainees after undergoing B.Ed. training 
course. Thus, irrespective of the fact whether the trainee is male or 
female / whether he/she belongs to a joint or a nuclear family, whether 
he/she has an urban or a rural home background, the outcome in 
terms of increased teaching effectiveness is significant. This happens 
to be a positive finding and shows that there has been noticed 


173 
















significant training outcome in terms of gains in teaching effectiveness 
as a result of B. Ed. training irrespective of the fact whether the trainee 
is enrolled in a private or government college of education. 

7.3.3 Impact Of Training On Teaching Attitudes 

The impact of training on Teaching Attitudes of different sub¬ 
groups of trainees has been shown in Table 7.4 


Table 7.4 

Impact Of Training On Attitudes Of Different 
Sub-Groups Of Trainees And Of All Trainees 


s. 

No. 

Sub- 

Group 

Mean 

At The At The 
Start End 

S.D. 

At The At The 
Start End 

N 

CR. 

■ 

Male 

241.28 

261.90 

29.269 

28.635 

189 

5.244* 

■ 

Female 

238.41 

257.77 

30.135 

26.613 

261 

7.779* 

2 

Joint 

Family 

243.02 

261.29 

30.609 

27.771 




Nuclear 

Family 

240.33 

257.70 

29.395 

27.197 

227 


3. 

Urban 

240.56 

258,27 

29.122 

26.155 

188 

6.205* 


Rural 

242.45 

260.34 

30.644 

28.462 

262 

6.926* 

I 


241.66 

259.48 

27.511 

20.048 

450 

9.286* 


^Significant beyond .01 Level 

It can be seen from the Table that all the values of critical 
ratios are significant beyond 0.1 level of significance which shows 


174 
































that there has been a marked and significant change in the teaching 
attitudes levels of the trainees after undergoing B.Ed. training course. 
Thus, irrespective of the fact whether the trai nee is male or female, 
whether he/she belongs to a joint or a nuclear family, whether he/ 
she has an urban or a rural home background, the outcome in terms 
of increased teaching attitudes is significant. This happens to be a 
positive finding and shows that there has been noticed a significant 
training outcome in terms of improvement in teaching attitudes as a 
result of B. Ed, training irrespective of the fact whether the trainee is 
enrolled in a private or government college of education. 

7.3.4 Impact of Training on Values 

(i) Personal Values 

The impact of training in terms of differences of scores obtained 
on Personal Values once at the start and the second time at the end 
of the course has been shown in Table 7.5 (i) 
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Table 7.5 (i) 


Impact Of Training On The Personal Values 
Of Different Sub-Groups Of Trainees And 
Of All Trainees 


s. 

No. 

Sub- 

Group 

Mean 

At The At The 
Start End 

S.D. 

At The At The 
Start End 

N 

C.R. 

■ 

Male 

66.86 

67.75 

9.802 

7 210 

189 

1.007° 

1 

Female 

67.83 

67,78 

8.876 

7.359 

261 

0.074* 

2, 

Joint 

Family 

67.91 

68.12 

9.427 

7.239 

223 

0.260* 


Nuclear 

Family 

66.96 

67.42 

9.113 

7.339 


0.601 # 

3. 


67.58 

67.91 

9.379 

6.822 

188 

SB 


HJlJjB 

67.22 

67.57 

9.142 

7.910 

262 

B9 

1 

All 

Trainees 

67,43 

67.77 

9.272 

7.290 

450 

0.606 # 


"Symptomatic 
°Not Significant 


Out of seven values of critical ratios, none is significant in 
statistical terms. Even then, the value of one critical ratio in case of 
male trainees is somewhat symptomatic, thereby, indicating, 
somewhat increase in the value scores. On the basis of obtained 
results, it can be said that there is no marked change in the personal 
values of the trainees as a result of undergoing B.Ed. training course 
in a government or privately run college of education. 
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(ii) Social Values 


The impact of training in terms of scores obtained on Social 
Values once at the start of the session and the other at the end of the 
session has been shown in 7.5 (ii) 

Table 7.5 (u) 

Impact Of Training On The Social Values 
Of Different Sub-Groups Of Trainees 
And Of All Trainees 


s. 

No. 

Sub- 

Group 

Mean 

At The At The 
Start End 

S.D. 

At The At The 
Start End 

N 

CR. 

■ 

Male 

66.94 

66.24 

9.780 

7.180 

189 

0.786° 


Female 

66.08 

66.21 

8.763 

7.285 

261 

0.188° 

2. 

Joint 

Family 

65.96 

65.89 

9.256 

7.193 

223 

0.085° 


Nuclear 

Family 

66.90 

66.55 

9.133 

7.275 

227 

0.449° 

3. 


66.57 

66.35 

9.188 

7.913 

188 

0.252° 

■ 


66.34 

66.14 

9.218 

6.720 

262 

0.282° 

1 

All 

Trainees 

66,43 

66.22 

9,196 

7.234 

450 

0.379 


“Not Significant 


Out of 7 values of critical ratios, none is significant in terms of 
statistical terms. On the basis of obtainsd results, it can be said that 
there is no marked change in the social values of the trainees as a 
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result of undergoing B.Ed. training course whether in the government 
or privately run college of education 

(in) Instrumental Values 

The impact of training in terms of scores obtained on 
Instrumental Values once at the start of the session and other at the 
end of the session has been shown in Table 7,5 (iii) 

Table 7.5 (m) 

Impact Of Training On The Instrumental Values 
Of Different Sub-Groups Of Trainees 
And Of All Trainees 


s. 

No. 

Sub- 

Group 

— 

Mean 

At The At The 
Start End 

S.D. 

At The At The 
Start End 

N 

C.R. 

■ 

Male 

80,78 

79.90 

6.728 

7.293 

189 

1.221* 


Female 

80.08 

80.73 

7.908 

7.082 

261 

1.509* 

2. 

Joint 

Family 

80.59 

80.48 

7.681 

6.325 

223 

0.168° 


Nuclear 

Family 

80.15 

80.29 

7.212 

7.933 

227 

0,191° 

3. 


79.84 

80.87 

7.238 

7.861 

188 

1.324 # 

■ 


80.75 

80,03 

7.577 

6.631 

262 

1.154* 

1 


80.37 

80.38 

7.443 

7.174 

450 

0.026° 


'Symptomatic 
“Not Significant 
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Out of all seven values of the critical ratios, none is significant 
in statistical terms. However, the values, of four critical ratios are 
large enough to be of symptomatic significance, suggesting a marginal 
change among male and female and urban and rural trainees in 
instrumental values with training However, on the basis of obtained 
results, it can be said that there is no likelihood for a marked change 
in the instrumental values of the trainees as a result of undergoing 
B.Ed. training course whether in a government or privately run college 
of education. 

(iv) Terminal Values 

The impact of training in terms of scores obtained on Terminal 
Values has been shown in Table 7.5 (iv) 
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Table 7.5 (iv) 


Impact Of Training On The Terminal Values 
Of Different Sub-Groups Of Trainees 
And Of All Trainees 


s. 

No. 

Sub- 

Group 

Mean 

At The At The 
Start End 

S.D. 

At The At The 
Start End 

N 

C.R. 

t. 

Male 

53.33 

53.91 

6.617 

7.271 

189 

0.819° 


Female 

53.52 

53.27 

6.852 

7.417 

261 

0.393° 

2. 

Joint 

Family 

53.06 

53.51 

6.250 

6,835 

223 

0.716° 


Nuclear 

Family 

53.81 

53,57 

7.200 

7,857 

227 

0.336° 

3. 


54.06 

53.00 

7.249 

7.924 

188 

1.358* 



52.99 

53.92 

6.343 

6.918 

262 

1.607 # 

1 

All 

Trainees 

53.44 

53.54 

6.749 

7.360 

450 

0.208° 


"Symptomatic 
“Not Significant 


Out of all seven values of the critical ratios none is significant 
in statistical terms. However, the value of two critical ratios is 
considered to be of symptomatic significance suggesting a marginal 
change among in rural and urban groups in terminal values with 
training. However, on the basis of obtained results, it can be said 
that there is no marked change in the terminal values with trainees 
as a result of undergoing B,Ed. training course whether in a 
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government or private training college. 

7.3.5 Impact Of Training On Achievement Of Teacher 
Trainees 

Introduction 

An important outcome of training in the college of education 
happens to be success in the Annual Examinations conducted by 
the University. The achievement level of the trainee as evidenced 
by the marks obtained by him/her in the theory and practice of 
teaching examinations can be attributed to the overall training 
programme . Not only this, the achievement level will depend upon 
a number of background factors or entering status of trainees. Since 
the University conducts one examination at the end of training 
programme, the investigator could not study the differences in 
achievement of the trainees between two occasions as was the case 
with variables namely, effectiveness, attitude, proficiency, and values. 
However, a comprehensive analysis of achievement was designed 
for study by studying achievement in relation with background factors 
namely Sex, Home Background and Qualifications. 

For studying the interacting effect of variables namely, Home 
Background, Sex and Qualifications viz-a-viz, achievement in terms 
of marks in theory and practice of teaching, the investigator employed 
Analysis of Variance Technique (ANOVA). For this purpose, a 2X2X2 
Factorial Design of Analysis of Variance with unequal numbers in 
each cell on the lines of Snedecor and Cochran (1967) and Lewis 
(1975) was devised as per following classifications. 
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1 . 


Independent Variables 


a, Sex 

j. Male 

b, Home Background 

1. Rural 

c, Qualifications 

j. Graduation 

2. Dependent Variables 

a. Achievement 

i. Achievement in Theory 

ii. Achievement in Practice of Teaching. 

iii. Overall Achievement 

Before carrying out the Analysis of Variance, the investigator 
verified that the assumptions behind ANOVA were satisfied in 
statistical terms. For this purpose Bartlett's Test of Homogemty was 
employed to ensure that the samples drawn from common population 
has variances, the values of which did not significantly differ in 
statistical terms. 

Results 

The results of ANOVA have been given below 

A. Sex, Home Background And Qualification In 
Relationship With Achievement In Practice Of Teaching 

Table 7.6 shows the summary of the Analysis of Variance of 
2X2X2 Factorial Design in which the relationship of Sex, Home and 


ii. Female 

ii. Urban 

ii. Post Graduation 
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Qualification has been studied in relation with Achievement in terms 
of Marks in Practice of Teaching, 

Table 7.6 

Results of the 2X2X2 Factorial Design Of Anova For Studying 
The Interrelationship Between Sex, Home Background 
And Qualifications And Achievement In terms 


Of Marks In Practice Of 

Teaching 


Sources 

D.F. Sum 

Mean SS 

F-Statistic 

Of Variation 


Of Squares 



Main Effects 





i. Sex 

1 

694,787400 

694.787400 

46.2506 

ii. Home 

1 

357,071900 

357.071900 

23 7696 

iii. Qualifications 

i 

761,312700 

761.312700 

50 6791 

First Order Interactions 




i, Sex X Home 

1 

209.138400 

209 138400 

13.9219 

ii. Sex X Qualifications 

1 

107.920300 

107.920300 

7.1840 

iii. Home X Qualifications 1 

54,395310 

54.395310 

3.6210 

Second Order Interactions 




Sex X Home X 

1 

62.145220 

62 145220 

4.1369 

Qualifications 





Error Or Within 

432 

6489,605000 

15.022230 


Total 

439 

8736.37500 



It can be seen from th 

e Table that al 

1 values of 

F-Statistic are 


significant beyond .01 level which shows that the main effects namely 
Sex, Home Background and Qualification, all individually influence 
achievement in practice of teaching, The first order interactions 
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namely between Sex and Home and Qualification and Home 
Background and Qualifications are also significant beyond .01 level 
which shows that any two out of the three variables taken at a time 
also affect the achievement level of the trainee in practice of teaching. 
The second order interaction namely between Sex, Home 
Background and Qualification is also significant beyond .01 level 
which shows that all the three variables taken together interact 
significantly to affect achievement level in terms of marks in practice 
of teaching. 

On the basis of obtained results, it can be concluded that:- 

i Sex of the trainee has been found to affect the achievement 
level of the trainee in terms of marks in practice of teaching. 
The female trainees have been found to excel males as a 
group as far as marks in the practice of teaching in the 
final examinations are concerned. 

ii, Home Background of the trainee has been found to 
significantly affect the achievement of the trainee in terms 
of marks in the practice of teaching. It has been found that 
trainees with urban home background excel their 
counterparts with rural home background. 

in. Qualification of the trainee has also been found to 
significantly affect the achievement of the trainees taken 
in terms of marks in the practice of teaching. It has been 
found that achievement in practice of teaching of post 
graduate trainees is significantly superior to their 
counterparts with graduation qualification. 
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iv. The interaction between Sex, Home Background and 
Qualification of the trainees viz-a-viz achievement in 
practice of teaching examinations is highly significant 
whether interacting two at a time or all the three variables 
together, the interacting influence of variable is found to 
be sign ificant as far as achievement in practice of teaching 
in terms of marks is concerned. 

The results obtained in the present study imply that Sex, Home 
Background and Qualification go a long way in determining 
achievement of the trainees in practice of teaching, The skills of 
teaching which are assessed through observation of lessons by a 
team of examiners, is influenced by the trainee's Sex, Home 
Background and Qualification level which seems to influence the 
presentability, impact and hence achievement of the trainees. 

B. Sex, Home Background And Qualifications In 
Relationship With Achievement In Terms Of Marks In 
Theory 

Table 7.7 shows the summary of the Analysis of Variance of 
2X2X2 Factorial Design in which the relationship of Sex, Home and 
Qualification has been studied in relation with Achievement in Terms 
of Marks in Theory Examinations. 




Table 7.7 


Results of the 2X2X2 Factorial Design Of Anova For Studying 
The Interrelationship Between Sex, Home Background 
And Qualifications And Achievement In terms 


Of 

Marks In Theory Examinations 


Sources 

Of Variation 

D.F. Sum 

Of Squares 

Mean SS 

F-Statistic 

Main Effects 





i. Sex 

i 

788.039200 

788.039200 

0 5603 

ii, Home 

i 

1521,132000 

1521.132000 

1.0815 

lii. Qualifications 

i 

623,178200 

623.178200 

0.4431 

First Order Interactions 




i, Sex X Home 

i 

861,451800 

861.451800 

0.6125 

ii Sex X Qualifications 

i 

1620.580000 

1620.580000 

1 1522 

iii. Home X Qualifications 1 

385.480700 

385.480700 

0.2741 

Second Order Interactions 




Sex X Home X 

i 

759,927700 

759.927700 

0.5403 

Qualifications 





Error Or Within 

432 

607592.400000 

1406,464000 


Total 

439 

614152.00000 




It can be seen from the Table that none of the values of F- 
Statistics are significant which shows that the main effects namely 
Sex, Home Background and Qualifications fail to influence the 
achievement level of the trainees in terms of marks in theory 
examinations, None of the first order interactions namely between 
Sex, and Home, Sex and Qualifications and Home and Qualifications 
are significant which shows that any two out of the three variables 
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taken at a time have been found to influence achievement in terms 
of marks in theory examinations. However, the interaction between 
Sex and Qualification, though not significant has symptomatic 
importance which suggest that post-graduate girls are likely to obtain 
higher marks in theory as compared to their counterparts. The second 
order interaction between Sex, Home and Qualification is also non 
significant. This shows that the three variables taken together have 
also not been found to statistically influence the achievement level 
in terms of marks in theory examinations significantly. 

On the basis of obtained results, it can be concluded that:- 

i. Sex of the trainee at the B.Ed. level has been found to be 
nonsignificant variable to influence achievement in terms 
of marks in theory. 

ii. Whether a trainee belongs to urban or rural background 
does not influence the achievement level of the trainee in 
terms of marks in theory examinations. 

iii. Whether a trainee is graduate or post graduate, the 
Qualification of the candidate has not been found to 
significantly influence the achievement level of the trainee 
in the Annual B.Ed. examinations in terms of marks in 
theory, 

iv. The first order interactions namely between Sex and Home, 
Sex and Qualification and Home and Qualifications have 
not been found to be statistically significant to affect the 
achievement level of the trainee in terms of marks in theory 
examinations, Even though the interaction between Sex 
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and Qualification, is considered to be of symptomatic 
importance. This suggests that post graduate female 
trainees are likely to excel their counterparts in terms of 
marks in theory examinations. 

v. The second order interaction has also not been found to 
statistically influence the achievement level of the trainee 
in terms of marks in theory examinations 

C. Sex, Home Background And Qualifications In 
Relationship With Achievement In Terms Of Aggregate 
Marks (Aggregate Of Marks In Theory And Practice 
Of Teaching) 

Table 7.8 shows the summary of the Analysis of Variance of 
2X2X2 Factorial Design in which the relationship of Sex, Home and 
Qualification has been studied with Achievement in terms of 
Aggregate Marks (i.e. Aggregate of Marks in Theory and Practice of 
Teaching). 




Table 7.8 


Results of the 2X2X2 Factorial Design Of Anova For Studying 
The Interrelationship Between Sex, Home Background 
And Qualifications And Achievement In terms 
Of Aggregate Marks 


Sources 

D.F. 

Sum 

Mean SS 

F-Statistic 

Of Variation 


Of Squares 


Main Effects 





i, Sex 

1 

584.062700 

584 062700 

0.5473 

ii, Home 

1 

38.289120 

38.289120 

0.0359 

iii. Qualifications 

1 

1140.280000 

140.280000 

1.0685 

First Order Interactions 




i, Sex X Home 

1 

277.258800 

277 258800 

0.2598 

ii. Sex X Qualifications 

1 

1636.714000 

1636.714000 

1.5337 

iii. Home X Qualifications 

1 

21.473600 

21 473600 

0.0201 

Second Order Interactions 




Sex X Home X 

1 

123 7.858000 

1237.858000 

1.1599 

Qualifications 





Error Or Within 

432 

461020.200000 

1067.176000 


Total 

439 

465956.00000 



It can be seen from the Table that none of the values of F-statistic 


is significant in statistical terms. Thus none of the main effects namely 
Sex, Home Background and Qualification has been found to influence 
the achievement level of the trainee in terms of aggregate marks. 
However, one value of F-Statistic (in case of Qualification) is 
somewhat symptomatic which suggests that post-graduate girls are 
hkely to obtain higher aggregate marks. The first order interactions 
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namely between Sex and Home, Sex and Qualification and Home 
and Qualification are not significant thereby indicating that any two 
out of the three variables taken at a time do not influence achievement 
level of the trainee in terms of aggregate marks. However, the 
interaction between Sex and Qualification, though non significant 
has somewhat symptomatic importance suggesting that if the samples 
are large enough and experiment is replicated, there is likelihood of 
postgraduate female candidates to obtain higher aggregate marks in 
annual B, Ed. examination. The second order interaction namely 
between Sex, Home and Qualification, though not significant has 
symptomatic importance which suggests that post graduation girls 
from urban background are likely to score higher aggregate of marks 
in annual B.Ed. Examination. 

In the light of above discussions, it can be concluded that 

i. Sex of the trainee at the B.Ed. level has been found to be 
non-sigmficantvariableto influence the achievement level 
in the annual B.Ed, examination in terms of aggregate 
marks, 

ii. Whether a trainee belongs to urban or rural background 
does not influence achievement in the final examinations 
in terms of aggregate marks. 

iii. Whether a trainee is graduate or postgraduate, the 
Qualification of the candidate has not been found to 
significantly influence the achievement in the annual B.Ed. 
examinations in terms of aggregate marks. 

iv. The interactions between Sex and Home Background, Sex 
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and Qualification and Home and Qualification have not 
been found to significantly influence achievement in the 
final examinations in terms of aggregate marks. 

v. The interaction between Sex, Home and Qualification has 
also not been found to significantly influence achievement 
in the annual B.Ed. examinations in terms of aggregate 
marks. 

Even though the first order interactions and second order 
interaction has not been found to be statistically significant, yet the 
trend of the result does indicate that there is some probability that 
post graduate trainees, post graduate female trainees and post 
graduate female trainees from urban background are likely to score 
higher marks in the annual B.Ed. examinations in terms of aggregate 
marks. 

D. Sex, Home Background And Qualifications In 
Relationship With Teaching Effectiveness 

Table 7,9 shows the summary of the Analysis of Variance of 
2X2X2 Factorial Design in which the relationship of Sex, Home and 
Qualification has been studied in relation with Teaching Effectiveness. 
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Table 7.9 


Results of the 2X2X2 Factorial Design Of Anova For Studying 
The Interrelationship Between Sex, Home Background 
And Qualifications And Teaching Effectiveness 

Source d.f. Sum Mean SS F-Statistic 

Of Variation Of Squares 


Main Effects 


i 

Sex 

1 

30.7575B0 

30 757580 

0 1266 

ii, 

Home 

1 

104 259500 

104 259500 

0 4291 

iii. 

Qualifications 

1 

983.256200 

983,256200 

4 0468 

First Order Interactions 





i. 

Sex X Home 

1 

145,204500 

145.204500 

0.5976 

ii. 

Sex X Qualifications 

1 

23,052570 

23.052570 

0.0949 

iii 

Home X Qualifications 

1 

710.687000 

710.687000 

2 9250 

Second Order Interactions 





Sex X Home X 

1 

282.168700 

282.168700 

1.1613 


Qualifications 

Error Or Within 432 104964.600000 242.9737000 

Total 439 107244.00000 

It can be seen from the Table that two out of the three values of 
F-statistic are nonsignificant in statistical terms which shows that the 
main effects namely Sex and Home Background have not been found 
to influence the teaching effectiveness level of the trainees. However, 
one F- value in case of Qualifications is significant suggesting that 
post graduate trainees are definitely have higher teaching 
effectiveness. The first order interactions namely between, Sex and 
Home and Sex and Qualification are not significant which shows 
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that two out of the three first order interactions do not influence the 
teaching effectiveness level of the trainees, However, the interaction 
between Home and Qualification, is significant thereby indicating 
that the female trainees from urban background families do have 
significantly higher teaching effectiveness levels. The second order 
interaction namely between Sex, Home and Qualification though 
not significant has symptomatic importance which indicates that post 
graduate female candidates from families with urban background 
are likely to excel their counterparts in terms of teaching effectiveness. 

On the basis of above results, it can be concluded that 

i, Sex and his/her Home Background taken independently 
have not been found to significantly influence the level of 
teaching effectiveness of the trainees. 

ii, The Qualifications of the trainees has been found to be a 
significant factor as far as teaching effectiveness level is 
concerned. The present result shows that post graduate 
trainees definitely have a higher level of teaching 
effectiveness. 

iii, The first order interaction between Sex and Home, and 
Sex and Qualification have not been found to be 
statistically significant to affect the teaching effectiveness 
level of the trainee, Even though the interaction between 
Home and Qualification has been found to be highly 
significant, Thus, female trainees from urban background 
have been found to show a significant higher teaching 
effectiveness level, 
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iv, The second order interaction has not been found to be 
statistically significant to affect the teaching effectiveness 
levels. Even though symptomatic value of F-Statistic 
suggests that female trainees with post graduation 
qualifications coming from families with urban background 
are likely to have superior levels of teaching effectiveness. 

E. Sex, Home Background And Qualifications In 
Relationship With Attitudes 

Table 7.10 shows the summary of the Analysis of Variance of 
2X2X2 Factorial Design in which the relationship of Sex, Home and 
Qualification has been studied in relation with Attitudes of Trainees. 


194 




Table 7.10 


Results of the 2X2X2 Factorial Design Of Anova For Studying 
The Interrelationship Between Sex, Home Background 
And Qualifications And Trainee's Attitude 


Sources 

Of Variation 

d.f. Sum 

Of Squares 

Mean SS 

F-Statistic 

Main Effects 





i. Sex 

i 

1239 391000 

1239 391000 

1.6320 

ii. Home 

i 

726,953500 

726.953500 

0.9573 

iii Qualifications 

1 

3022.055000 

3022.055000 

3.9794 

First Order Interactions 




I Sex X Home 

1 

2383,598000 

2383 59B000 

3.1387 

ii, Sex X Qualifications 

1 

610,219500 

610.219500 

0.8035 

iii. Home X Qualifications 1 

1 188.457000 

1188.457000 

1.5650 

Second Order Interactions 




Sex X Home X 

i 

7975 178000 

7975 178000 

10.5017 

Qualifications 





Error or Within 

432 

328068,300000 

759.417200 


Total 

439 345214,00000 




It can be seen from the Table that two out of the three values of 
^■Statistic are nonsignificant in statistical terms thereby showing that 
out of the three main effects, two namely Sex and Home Background 
fail to influence the attitude level of the trainees, 

However one value of F-Statistic in case of main effect Sex is 
large enough to be of symptomatic importance, thereby indicating 
that post graduation female candidates are likely to score higher 
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mean attitude scores. However, the F-value incase of main effect 
Qualifications is significant beyond .01 level which suggests that 
Qualifications singly influences the attitudes of the trainee. Thus 
post graduate trainees have higher attitude scores. The first order 
interactions namely between Sex and Home is significant beyond 
.01 level which shows that the female candidates from urban 
background families do have superior attitudes as compared to their 
counterparts. However the first order interactions between Sex and 
Qualification and Home and Qualification are non significant which 
suggests that these two interactions donot influence the attitude level 
of the trainees. However, the second order interaction namely 
between Sex, Home an Qualification is also not significant in 
statistical terms which shows that the three variables taken together 
do not interact significantly to affect the attitude levels of the trainees. 

F. Sex, Home Background And Qualifications In 
Relationship With Teaching Proficiency 

Table 7.11 shows the summary of the Analysis of Variance of 
2X2X2 Factorial Design in which the relationship of Sex, Home and 
Qualification has been studied in relation with Teaching Proficiency. 
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Table 7.1 1 


Results of the 2X2X2 Factorial Design Of Anova For Studying 
The Interrelationship Between Sex, Home Background 
And Qualifications And Teaching Proficiency 

5q URCES d.f. Sum Mean SS F-Statistic 

Of Variation Of Squares 

Main Effects 

I Sex 1 1882.393000 1882 393000 6.1169 

ii Home 1 179,990200 179.990200 0.5849 

iii. Qualifications 1 795.579300 795,579300 2,5852 

First Order Interactions 

i, Sex X Home 1 564 667300 564.667300 1.8349 

ii, Sex X Qualifications 1 42,942740 42.942740 0 1395 

in, Home X Qualifications 1 293 305900 293 305900 0.9531 

Second Order Interactions 

Sex X Home X 1 64 226520 64.226520 0.2087 

Qualifications 

Error or Within 432 132942.900000 307.738300 

Total 439 136766.00000 

It can be seen from the Table that two out of the three values of 
F-Statistic are significant beyond .01 level showing that post graduate 
female trainees do definitely have higher teaching proficiency, 
However, one effect namely, Home is non significant thereby failing 
to influence teaching proficiency level of the trainee. None of the 
first order interactions namely between Sex and Home, Sex and 
Qualification and Home and Qualification are significant which 
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shows that these interactions donot influence the teaching proficiency 
level of the trainee. However, one interaction namely between Sex 
a nd Home, though nonsignificant has symptomatic importance which 
indicates that there is possibility, if the samples are large enough, 
that female candidates from urban home background are likely to 
excel their counterparts in terms of proficiency. The second Order 
interaction namely Sex, Home and Qualifications is not significant 
in statistical terms thereby showing that the three variables taken 
together do not influence the proficiency level of the trainees. 

G. Sex, Home Background And Qualifications In 
Relationship With Achievement In Values 

(i) Personal Values 

Table 7.12 (i) shows the summary of the Analysis of Variance 
of 2X2X2 Factorial Design in which the relationship of Sex, Home 
and Qualification has been studied in relation with Personal Values 
ofthe trainees, 
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Table 7.12 (i) 


Results of the 2X2X2 Factorial Design Of Anova For Studying 
The Interrelationship Between Sex, Home Background 
And Qualifications And Personal Values 


Sources 

Of Variation 

d.f. 

Sum 

Of Squares 

Mean SS 

F-Statistic 

Main Effects 





i, Sex 

1 

1 946723 

1.946723 

0,0367 

ii, Home 

1 

0,872493 

0 872493 

0.0165 

iii, Qualifications 

1 

1 18.436400 

118.436400 

2.2348 

First Oder Interactions 




i. Sex X Home 

1 

48.026970 

48.026970 

0.9062 

ii, Sex X Qualifications 

1 

149 492400 

149,492400 

2.8208 

iii. Home X Qualifications 1 

345.698700 

345,698700 

6.5231 

Second Order Interactions 




Sex X Home X 

1 

90.666740 

90,666740 

1.7108 

Qualifications 





Error Or Within 

432 

22894,240000 

52 995930 


Total 

439 

23649.38000 




It can be seen from the Table that two out of three values of F- 
Statistic are nonsignificant in statistical terms which shows that main 
effects namely Sex and Home, have not been found to influence the 
personal values of the trainees, However, one main effect namely 
Qualification is significant in statistical terms thereby showing that 
post graduate trainees do definitely excel their counterparts as far as 
personal values are concerned. The first order interactions namely 
between Sex and Home is not significant which shows that the female 
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candidates from urban background donot influence personal values 
of the trainees. However, the interactions between Sex and 
Qualifications and Home and Qualifications are significant beyond 
,01 level. This subsequent analysis shows that post graduate female 
trainees from urban families significantly excel their counterparts as 
far as personal values are concerned. The values of F in case of 
second order interaction namely between Sex, Home and 
Qualification is large enough to be of symptomatic importance which 
indicates that there is likelihood that post graduate female candidates 
from urban home background are likely to excel their counterparts 
in terms of personal values. 

(u) Social Values 

Table 7.12 (ii) shows the summary of the Analysis of Variance 
of 2X2X2 Factorial Design in which the relationship of Sex, Home 
and Qualification has been studied in relation with Social Values of 
the Trainees. 
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Table 7.12 (n) 


Results of the 2X2X2 Factorial Design Of Anova For Studying 
The Interrelationship Between Sex, Home Background 
And Qualifications And Social Values 

Sources d.f. Sum MeanSS F-Statistic 

Of Variation Of Squares 

Main Effects 

L Sex 1 0,398012 

ii, Home 1 0 070074 

iii, Qualifications 1 149 979800 


First Order Interactions 


i. Sex X Flome 

1 

51.982780 

51.982780 

0 9926 

ii, Sex X Qualifications 

1 

119 549600 

119.549600 

2 2828 

iii, Home X Qualifications 

1 

290.729600 

290.729600 

5.5515 

Second Order Interactions 



Sex X Home X 

1 

100,476200 

100,476200 

1.9186 


Qualifications 

Error Or Within 432 22623.570000 52.369380 

Total 439 23336.75000 

It can be seen from the Table that two out of three values of F- 
Statistic in case of main effects namely Sex and Home are non 
significant in statistical terms thereby showing that the trainee are 
not effected by the Sex and Home Background of the trainees, 
Flowever one value of F, in case of Qualifications is significant, 
thereby showing that post graduate trainees do show significantly 
higher mean scores on social values as compared to their 
counterparts, The first order interaction namely between Sex and 


0,398012 0.0076 

0.070074 0.0013 

149.979800 2.8639 





Home is non-significant which shows that the interaction between 
Sex and Home does not influence the mean score on social values 
oftrainees. However, the interactions between Sex and Qualifications 
and Home and Qualifications are significant in statistical terms. 
Subsequent analysis indicates that the post graduate trainees from 
urban home background and female postgraduate trainees definitely 
excel their counterparts in terms of social values. The second order 
interaction namely between Sex, Home and Qualification though 
non significant in statistical terms can be considered to be 
symptomatic importance, thereby indicating that post graduate female 
candidates from urban background are likely to excel their 
counterparts in terms of social values. 

(m) Instrumental Values 

Table 7,1 2 (iiii) shows the summary of the Analysis of Variance 
of 2X2X2 Factorial Design in which the relationship of Sex, Home 
and Qualification has been studied vis-a-vis Instrumental Values. 
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Table 7.12 (m) 


Results of the 2X2X2 Factorial Design Of Anova For Studying 
The Interrelationship Between Sex, Home Background 
And Qualifications And Instrumental Values 


Sources 

Of Variation 

D.F. 

Sum 

Of Squares 

Mean SS 

F-Statistic 

Main Effects 





i. Sex 

1 

31 620750 

31,620750 

0 6024 

ii. Home 

1 

60 199500 

60.199500 

1 1469 

iii. Qualifications 

1 

72 297000 

72.297000 

1.3773 

First Order Interactions 




i. Sex X Home 

1 

7,25871 1 

7,25871 1 

0.1383 

ii, Sex X Qualifications 

1 

83.874340 

83,874340 

1,5979 

iii, Home X Qualifications 

1 

75.504780 

75.504780 

1.4385 

Second Order Interactions 




Sex X Home X 

1 

106.770400 

106.770400 

2.0341 

Qualifications 





Error Or Within 

432 

22675 730000 

52.490120 


Total 

439 

23113.25000 




It can be seen from the Table that none of the three values of F- 
Statistic are significant in statistical terms which shows that the main 
effects namely Sex, Home and Qualification fail to influence the 
mean level of instrumental values of the trainees. However two F- 
values (in case of main effects Home and Qualifications) though 
non significant, can be considered to be of symptomatic importance, 
Analysis indicates that the post graduate trainees and trainees from 
urban background are likely to excel their counterparts in terms of 
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mean scores on instrumental values. None of the first order 
interactions namely between Sex and Home,Sex and Qualification 
and Home and Qualification are significant which shows that these 
variables do not interact significantly to affect the mean scores on 
instrumental values of the trainees. However, the first order 
interactions between Sex and Qualification and Home and 
Qualification can be considered to be of symptomatic importance. 
Thus, there are indication that if the samples are large enough, post 
graduate female candidates and post graduate trainees from urban 
background are likely to excel their counterparts in terms of scores 
on instrumental values. 

The second order interaction namely between Sex, Home and 
Qualification is also significant which indicates that the three variables 
taken together significantly affects the achievement level of the trainee 
in terms of instrumental values. On the basis of obtained results the 
following conclusions can be drawn that the mean scores on 
instrumental values of female post graduate trainees belonging to 
the families with urban background are decidedly superior to their 
counterparts. 

(iv) Terminal Values 

Table 7.12 (iv) shows the summary of the Analysis of Variance 
of 2X2X2 Factorial Design in which the relationship of Sex, Home 
and Qualification has been studied vis-a-vis Terminal Values. 
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Table 7.12 (iv) 


Results of the 2X2X2 Factorial Design Of Anova For Studying 
The Interrelationship Between Sex, Home Background 
And Qualifications And Terminal Values 


Sources 

Of Variation 

D.F. 

Sum 

Of Squares 

Mean SS 

F-Statistic 

Main Effects 





j, Sex 

1 

10.454550 

10.454550 

0.1906 

ii, Home 

1 

62,871750 

62.871750 

1,1463 

iii. Qualifications 

1 

77,730100 

77.730100 

1.4172 

First Order Interactions 





i, Sex X Home 

1 

10,968340 

10.968340 

0.2000 

ii, Sex X Qualifications 

1 

106,239900 

106,239900 

1.9370 

lii.Home X Qualifications 180 737950 

80 737950 

1 4720 

Second Order Interactions 




Sex X Home X 

1 

122.449600 

122.449600 

2 2325 

Qualifications 





Error Or Within 

432 

23694,560000 

54,848510 


Total 

439 

24166.00000 



It can be seen from the Table that none of the three 

values of F 


Statistic are significant in statistical terms thereby showing that the 
main effects (in case of Sex, Home and Qualifications) do not 
influence the status on terminal values of the trainees, However two 
out of the three values (in case of Home and Qualification) can be 
considered to be large enough for symptomatic importance thereby 
suggesting that post graduate trainees and trainees from urban 
background are likely to have higher mean scores on terminal values, 





None of the first order interactions namely between Sex and Home, 
Sex and Qualification and Home and Qualification are significant 
which shows that any two out of three main variables taken at a time 
do not influence the status on terminal values of the trainees. However 
the interactions between Sex and Qualification and Home and 
Qualification can be considered large enough to be of symptomatic 
importance. Subsequent analysis indicates that the post graduate 
female candidates and post graduate trainees coming from families 
with urban background are likely to have higher scores on terminal 
values. The second order interaction between Sex, Home and 
Qualification is statistically significant which shows that the three 
variables taken together interact significantly to affect the status of 
the trainees in terms of terminal values. 

7,4 Overview 

On the basis of results obtained in the present study, it can be 
said that valuable information has been received on the training 
outcomes of the teacher trainees enrolled in the colleges of education 
in Jammu city. The data shows conclusively that after undergoing 
one year long training for B.Ed. Course, trainees both males and 
females undergo a change in their attitudes towards education and 
training. Even though the attitudes of trainees as a whole at the time 
of joining B.Ed. programmes are largely positive (or otherwise they 
would not have liked to join the course!), still, atthe end of training, 
these attitudes tend to become more positive and strong thereby, 
indicating the strengthening or reinforcement of the attitudes, This 
can be attributed to the exposure of trainees to the colleges of 
education and their grilling, routine and regime of training, This is a 
positive finding considering that the teachers have undergone a 
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professional course and this course has resulted in stronger and more 
positive attitudes-something which will lead to the formation of right 
beliefs and values and in ultimately shaping teacher's personality 
and behaviour. The results are largely, in line with the results reported 
by several other researchers namely Mehrotra (1973), Ahluwalia 
( 1974 ),Saran (1975), Chander (1976), Hudda(1976), Sukhwal(1 977), 
GCPI (1981), Mishra (1985), Singh (1985), Srivastava (1986), Rao 
(1986), and Patil (1988), 

The obtained results have also highlighted that the teaching 
proficiency and teaching effectiveness as assessed by the respective 
tools also show a significant increment after under-going training 
process from their respective levels at the time of commencement of 
the B.Ed. training. This speaks highly of the practice of teaching 
schedule based upon micro lessons and macro-teaching in the three 
colleges of education It can be said that the practice of teaching 
component as supervised and organized by the teacher educators in 
these colleges can be described as effective, since the teaching 
effectiveness and proficiency of the trainees have been found to be 
significantly improved as assessed with the help of standardised tools. 

How are training outcomes related to background variables 
namely Sex, Home Background and Qualification 7 This issue was 
studied in depth by designing a sophisticated 2X2X2 Factorial Design 
of Analysis of Variance with outcome variables namely 1. 
Achievement in terms of (a) Marks in Theory (b) Marks in Practice of 
Teaching (c) Aggregate Marks 2. Attitudes 3. Teaching Proficiency 
4. Teaching Effectiveness and 5. Values 

The results obtained conclusively show that while achievement 
in terms of marks in practice of teaching is influenced by Sex, Family 


207 




Background and Qualification with female candidates from urban 
family background and post graduation qualification definitely 
achieving higher than their counterparts. As far as achievement of 
the trainees in terms of marks in theory is concerned, factors namely 
Sex, Home Background and Qualification, all have been found to 
be non significant. There is however a faint suggestion that females 
with post graduate qualifications are likely to score higher as far as 
marks in theory are concerned. Almost similar trends have been 
found in case of aggregate marks. 

As far as teaching effectiveness is concerned, while Sex and 
Home Background have not been found to influence the level of 
teaching effectiveness of the trainees, the teaching effectiveness of 
postgraduate trainees has been found to be significantly higher than 
their counterparts. Female trainees from urban background families 
have also been found to show higher teaching effectiveness. 

As far as teacher attitudes are concerned, female trainees and 
trainees with post graduate qualification have been found to show 
higher and more positive attitudes towards teaching. Infact, the 
attitude shown by female trainees from urban family background 
and post graduate qualification are significantly more positive and 
strong. 

With regards to teaching proficiency, the results obtained show 
that the teaching proficiency levels are influenced by Sex and 
Qualification of the trainees with female trainees from urban home 
background showing superiority over their counterparts, 

The results of analysis of variance in case of values show that 
incase of personal values, the Qualification of the trainees influences 
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the level of personal values with postgraduate trainees excelling their 
counterparts, Infact the personal values of female trainees coming 
from urban family background and having post graduate qualification 
have been found to be significantly higher than all other groups. 
Identical results have been obtained in case of social values. With 
regard to instrumental values, the interaction of Sex, Home 
Background and Qualification has been found to be highly significant 
thereby indicating that the female candidates coming from urban 
family backgrounds and having post graduate qualifications have 
higher mean instrumental value scores than their counterparts. Almost 
similar results have been obtained in case of terminal values where 
the first order and second order interactions have been found to be 
significant rather than the main effects. 

To sum up, it can be said that in the B.Ed. programme offered 
in the full time college of education under the jurisdiction of 
University of Jammu, candidates or trainees more likely to excel can 
be identified as post graduate female trainees from urban 
backgrounds. It is clear that the training programmes as are being 
offered are likely to benefit candidates with above mentioned 
background characteristics, The results also suggest that the male 
candidates, candidates who are graduates and who come from rural 
backgrounds are not likely to derive significantly higher benefits from 
the full time B.Ed, programme as operative in the colleges of 
education under the jurisdiction of University of Jammu. It is, 
therefore, suggested that sincere efforts need to be made to devise 
ways and means to modify the programme and bring about suitable 
change in the same to make it more useful and beneficial from the 
perspective of the male candidates, graduate candidates and 
candidates from rural home backgrounds. 
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Chapter Eight 


Implications And Suggestions For Future Research 

The present research study can be viewed as a genuine effort 
to study the relationship between key learner, institutional, 
instructional and output variables in the context of the colleges of 
education in Jammu City. The highlight of the study happens to be 
the inclusion of a large number of variables under the four major 
categories namely "learner", "institutional", "instructional" and 
"output" with a view to study their impact on the trainees as a result 
of the teaching learning process in the colleges of education, 
Eventhough, major generalizations cannot be deduced from the 
present investigation conducted on three colleges of education nor 
can impact of colleges of education be described in hard and fast 
terms, till, several meaningful insights have emerged on the basis of 
conclusions arrived at and discussed at length under different chapter 
heads. The following implications are however being singled out 
for the attention of policy planners, administrators, managements 
and teacher educators so as help them to plan and implement 
programmes of improvement in the field of teacher education in 
general and particularly those in Jammu Province. These are 
described below:- 

(a) The Managements and the Principals of the colleges of 
education need to become more sensitive to the needs of 
teacher trainees enrolled in their colleges with regards to 
provision of more extensive and better facilities for 
student's accommodation in hostels for the benefit of 
teacher trainees coming from far off places. The provision 




of hostel accommodation would go a long way in 
mitigating trainees 7 difficulty and anxiety as they would 
be relieved of the worry of arranging boarding and lodging 
for themselves during the training period. 

The provision of facilities for water coolers for drinking 
water purposes needs to be provided in the colleges of 
education as a student amenity. Similarly, the colleges 
should provide facilities for the local transportation of the 
teacher trainees for their to and fro movement, 

Special efforts need to be made in the colleges of education, 
to spread or stagger the timetable in such a manner that it 
some time can be earmarked for the leisure and recreation 
of trainees in the colleges. The results in the present study 
suggests that the trainees are likely to be under stress of 
studies. Hence, provision of sometime for leisure and 
recreation in the colleges need to be provided. This would 
enable the students to involve themselves in games and 
sports, hobbies, watching television and general reading 
for recreation, Availability of video player and television, 
gym and indoor games like chess, carom board and allied 
games should go a long way in providing the much needed 
relaxation, leisure and recreation to the teachers engaged 
in professional studies. It would be worthwhile to provide 
some exclusive facilities for the male and female trainees 
keeping in view their special interests. 

It would be worthwhile to maintain separate profiles/ 
portfolios for the teacher trainees containing information 




about them so that each trainee can be tackled on 
individual basis with regards to their progress, 
performance and professional development. Such a step 
would go a long way in providing counselling and 
guidance to the trainees besides minimizing their 
individual problems. 

(e) The presentstudy highlights that atthe college level, there 
exists a need to drastically improve the functioning of 
college libraries with a view to making these more 
interactive and trainee friendly, The collection of books 
in college libraries requires to be augmented from time to 
time and latest books on education and different aspects 
of teacher education and related areas need to be procured 
regularly. It would be desirable to increase library timings 
to enable the trainees to access colleges library before 
and after college hours, on holidays and even during 
vacations. There is also an ample scope to increase the 
number of magazines and journals in the college libraries. 
The use of modern information technologies also requires 
to be encouraged and it would be worthwhile to provide 
some sort of computerised access and database for the 
trainees. Lastly, sufficient number of books should be 
available for issuance to the students. The possibility of 
book banks in the college library for the benefit of poor 
students and provision of books in different languages to 
help students poor in English language needs to be looked 
into. 
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(f) At present, the number of teacher trainees coming from 
rural and far off places is considerably less as compared 
to the trainees belonging to urban areas. It is therefore 
imperative that admission criteria need to be suitably 
modified to enable the teacher trainees from rural and far 
off places to join teaching profession so that they are able 
to serve the cause of education in their areas after 
completing professional training. Similarly, there is a need 
to rationalize the admission criterion so that trainees from 
all subject streams are able to seek admission which is at 
present biased in favour of students from Science stream. 

(g) On the basis of results from the present study, important 
guidelines can be suggested with regards to improving 
the institutional and instructional components in the 
colleges of education. Regarding teacher educators, the 
obtained results indicate that teacher educators require a 
major shift in their classroom verbal behaviour so that 
from being "teacher centered", their behaviour becomes 
"trainee centered". The teacher educators need to change 
their teaching methodology in which pre-ponderness of 
classroom lecture require to be substantially minimized 
and encouragement and appreciation of trainee's feelings 
and ideas require to be substantially increased. They also 
need to incorporate a significant improvement in their skill 
of questioning. At the same time, initiative to ask questions 
has to be passed on to the trainees. The classroom teaching 
of teacher educators requires to be more interactive rather 
than being dominated by teacher's lectures. Finally, 




blackboard writing needs to be substantiated with the use 
of audiovisual materials. 

(h) Regarding methodology of teaching, the teacher educators 
can be persuaded and trained to follow interactive methods 
like discussions, quizzes, team teaching and project 
methods in addition to conventional lecture. The teacher 
educators also need to improve their pupil assessment and 
feedback techniques by utilizing more diverse techniques 
of assessment like short answers and objective tests, open 
book examinations and student's presentation rather than 
restricting themselves to conventional essay type tests, 

(i) The patterns of assignments for teacher trainees also need 
to be improved and their frequency needs to be increased 
so the habits of extensive and supplementary studying and 
capacity for group work on student's part can be 
encouraged. 

(j) The extent of use of educational technology by the teacher 
educators at present has been found to be limited (for 
which there could be several reasons) and this requires to 
be substantially increased keeping in view the present era 
of information explosion, availability of Internet and other 
resources like video, educational television and computer. 

(k) The obtained results also indicate that the involvement of 
teacher educators in programmes like environmental 
awareness and management, adult and continuing 
education, adolescent education, and AIDS control, 
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population management, guidance and counselling and 
community development leave much to be desired. Unless 
teacher educators lead the way and prove to be good role 
models, their ability to inspire and involve prospective 
teachers in these programmes shall be seriously affected. 
It would therefore be desirable if teacher educators are 
oriented scientifically to act as effective resource persons 
in the above thrust areas in a phased manner. Such a step 
would go a long way in inculcating positive attitudes 
towards priority areas among trainees so that success of 
such programmes can be ensured in the long run. 

(I) Another area of deficiency among teacher educators can 
be cited as their disinterest and somewhat non¬ 
involvement in creative writing and in the task of writing 
for professional journals and magazines. Not only this, 
involvement of teacher educators in research and 
experimentation projects at different levels of education 
has been found to be meagre. Further, the participation 
and contribution of teacher educators in programmes like 
workshops, conferences and seminars can be described 
as generally poor. While slogans like 'publish or perish' 
are frequently heard in foreign countries, it would be 
worthwhile to involve teacher educators by encouraging 
them to contribute articles etc., to professional literatures 
and journals. It appears that teacher educators as a group 
seem to be somewhat complacent and contented the way 
they are at present. Probably they do require specialized 
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programmes and periodic inten/entions for their "waking" 
and "shaking" awareness and advancement, 

(m) Some standard in-service programmes for all teacher 
educators need to be developed both at the State level 
and at the National level. These programmes can be 
organized on a periodic basis to benefit in-service teacher 
educators and can be made a part and parcel of their 
professional development. 

(n) As far as colleges of education are concerned, the results 
of present study indicate that these institutions happen to 
be fairly well structured and established with patterns of 
authority well delineated. As a result of this, these institutes 
might be rapidly losing their flexibility, openness and 
capacity to innovate. There exists a scope to further 
reengineer leadership of these institutions on modern 
democratic and management principles and identify the 
second line of leadership as well. Since college of 
education are required to conform to the prescribed 
curricula and norms of the University with respect to 
practice of teaching, micro-teaching, assignment system, 
internal assessment and examinations in theory and 
practice, it may be worthwhile to allow the colleges of 
education some freedom to innovate, deviate and 
experiment so that more effective ways can be developed 
for bringing in reforms and changes in the attitudes, 
behaviour and performance of the trainee teachers. 

(o) If the responses of the trainees are any indicators, the 
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time seems to be ripe for the college of education to look 
at their daily schedule of activities and timetables vis-a- 
vis, trainees 1 problems and requirements. Not only do the 
trainees require some time in their daily schedule for 
leisure and recreation, they also require more facilities 
to be able to consult books in college libraries and other 
resources in the college. The trainees also require a 
systematic orientation to develop confidence in the use 
of modern audio-visual equipment like a tape recorder, 
OHP, slide projector etc,, as also to acquire necessary 
skills to make charts, models and use other resources. 

(p) Since new information technologies are invading, the 
world of learning in a big manner inbuilt or supplementary 
courses for developing computer skills, and benefit from 
on-line computer based learning, internet, direct to home 
(DTH) cable network etc., need to be provided during the 
training period. Similarly, group projects related to 
population education, environmental awareness and 
management, adolescent education and AIDS control, 
adult and continuing education and allied emerging areas 
of national importance can be offered as a part and parcel 
of B.Ed. training for which additional certifications or 
credits for participating students can be planned. It would 
not be in appropriate to highlight that "Educational 
Technology Cells" in the college of education offering 
multimedia resource need to be established on priority 
basis to integrate the process of teaching learning with 
the principles of educational technology. Such a step is 
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likely to go a long way in developing the skilled manpower 
required in future years to spearhead the movement for 
educational technology. 

One important area which requires in-depth review and 
improvement is related to the organization of practice of 
teaching including micro-teaching component for the 
trainee teachers. Results from the present study indicate 
that practice of teaching in the colleges of education is 
being organized as per guidelines and directions approved 
by the University authorities but the entire programme is 
generally devoid of innovations and enthusiasm. Both 1 
student teachers and their supervisors finish micro¬ 
teaching as well as block practice of teaching as a matter 
of routine and it is seldom ensured that each trainee has 
acquired skills to become an effective teacher. Even though 
the level of teaching effectiveness and teaching proficiency 
have been found to significantly improve with training. It 
is a well known fact that most of the teacher educators 
and trainees consider the evaluation of practice teaching 
by the external examiners to be an eye-wash and mockery. 
As two lessons each by fifty or sixty trainees are evaluated 
in about four hours duration every day,.this leaves very 
little time for assessment of different skills of individual 
trainees along with their mastery over content. The analysis 
of marks obtained by the trainees in practice of teaching 
examination reveals that majority of trainees are able to 
obtain more than 60% marks as they receive very high 
marks in internal assessment. As a result of this, the range 




of marks obtained by the trainees range between 55% 
and 75/80%, which is a restricted range. It would 
therefore, be worthwhile to consider whether assessment 
of practice teaching by the external examiners requires to 
be continued in the present pattern or not. Further, it needs 
to be decided whether the marks obtained in the practice 
of teaching need to be added to the marks obtained in 
theory to determine the University rankings. In any case, 
a serious thought requires to be given by the University 
and the college authorities to make practice of teaching a 
serious and significant ingredient of B.Ed. training and to 
rid it from the present malpractices and deficiencies. It 
would also be worthwhile to consider whether marks in 
practice of teaching can be replaced by grades and that 
too at the hands of the internal supervisors only who get 
adequate opportunity to watch the trainees during their 
practice. Another improvement in the practice of teaching 
assessment can be to replace subjective observations/ 
remarks of the supervisors with "criteria based assessment" 
as adopted by one of the colleges from where data was 
collected. 

(r) Another area of improvement in the colleges of education 
relates to developing and putting into practice a 
mechanism for receiving regular feed back on the 
performance of teacher-trainees as well as teacher 
educators vis-a-vis, the goals of teacher education and the 
mission statements of the college. Such a step would go a 
long way in improving the quality of instruction. A system 




of receiving periodic ratings by peers, colleagues and the 
superiors needs to be in-built as regular feature in the 
colleges so that remedial and corrective measures can be 
taken in time and a uniform standard of quality can be 
maintained. It needs to be kept in mind that efforts to 
create a democratic environment, the object of which is 
to encourage learner's/trainee's autonomy and initiative, 
provision of large number of alternative areas of knowledge 
and constant monitoring of institutional and instructional 
inputs would go a long way in improving the quality of 
teacher education. 

(s) The colleges of education need to make persistent efforts 
to develop a professional environment in which research, 
experimentation and innovations, need to be carried out 
in collaboration with other agencies at the local, State, 
Regional and at the National level so that improvement 
in theory and practice of teacher education can take place 
on a continuing basis. It may be worthwhile to establish 
and maintain close interface and network with the 
University departments, planners and officials in addition 
to teacher trainees and teacher educators through 
formation of special interest groups, project teams and 
associations to keep reforms in teacher education a live 
subject of study and debate. 

(t) Finally, intellectual activities namely workshops, seminars 
and conferences, special lectures, presentations and 
publication of journals and magazines need to be woven 
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into the regular calendar of colleges of education to keep 
these institutions active, up-to-date and concerned about 
their important role in preparing nation's teachers. 

ons For Future Research 

The present investigation can at best be described as an 
exploratory study in which key learner, instructional, 
institutional and outcome variables were studied on a very 
small number of colleges of education and that too is one 
particular city. The investigator feels that there is a need 
to replicate the present research over a large number of, 
colleges of education spread in different states with larger 
number of trainees and teacher educators to yield 
significant results for wider generalizations and 
applicability. 

Even though, data on a number of variables was collected 
from teacher educators, still the number of teacher 
educators in the study being small, the investigator feels 
that there is an ample scope to direct a separate and larger 
research study at national on the population of teacher 
educators serving in different colleges of education in 
different states so that this target group could be further 
studied. The study can be made more comprehensive by 
including more variables related to personality, behaviour 
and performance and professional development of teacher 
educators. 

With the availability of new norms for colleges of 
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education for training teachers at the secondary level 
prepared by the National Council of Teacher Education, 
it should be worthwhile to initiate an appraisal study of 
existing colleges of education in different States vis-a-vis 
NCTE norms and to see the areas of strength and weakness 
in the context of practical realities, This study would go a 
long way in laying down uniform norms and conditions 
for standardizing infrastructure and other facilities in the 
colleges of education in urban, sub urban and rural areas. 

4. In the present study, the impact of the colleges of education 
on the trainees could not be studied empirically as had 
originally been envisaged. The nature of data on the input 
institutional, instructional and output variables presented 
a big handicap to design an appropriate experimental 
design for comprehensive statistic analysis. It would, 
therefore, be worthwhile for prospective researchers to 
direct their attention on these difficulties before attempting 
to measure and assess the impact of colleges of education 
on the trainees in different contexts. 

5, There exists a lack of sophisticated tools and techniques 
in the context of colleges of education to assess and 
measure factors like institutional environment and other 
thrust areas of the college, innovations introduced, change 
in values, attitudes and teaching effectiveness of trainees, 
and development of skills, motives and confidence of 
teachers in the making. It is submitted that the colleges of 
education, teacher educators and teacher trainees be 
identified as priority areas of study for which specialized 
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tools and instruments need to be developed and 
standardized to yield scores/information which can be 
utilized for studying meaningful relationships. The 
availability of tools developed in the course of present 
research study should go a long way in helping prospective 
researchers to design new investigations in the coming 
years besides refining/modifying the present tools. 

Among some other variables which can be included for 
the study of the impact, mention can be made of 
placements records of trainees, salary structures, post¬ 
training evaluation of the course, ratings of superiors, 
colleagues and students about teaching capability etc. 

Reforms and researches need to be directed in the areas 
of assessment of teachers trainee both in theory and 
practice of teaching at the end of their training period. 
The present practice of external evaluation of teaching 
practice is mostly subjective in which marks tend to be 
spurreously awarded due to subjective factors and other 
considerations. Research efforts are needed to rationalise 
the criteria for awarding marks/grades in both theory and 
practice of teaching so that assessment of the trainees can 
be more objective, continous and valid for progrestic 
purposes. 

The investigator feels that more reserch studies need to 
be encouraged with a view to developing quality indicators 
in the context of colleges of education to differentiate 
different colleges on valid criteria as also to enable 
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comparability of colleges of education across different 
states. Further, it would be desirable to bring out statistical 
profiles of colleges of education with regards to key learner, 
institutional, instructional and output variables to enable 
prospective research workers to conduct large scale studies 
utilising data thus made available. 
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Chapter Nine 


Summary And Conclusions 


Introduction 

Good teachers are invaluable assets for nation building and 
this fact has been recognised and highlighted in the National Policy 
of education (1986). The National Policy of education (NPE) 
emphatically calls for a drastic and urgent revision iri the existing 
policies and practices regarding recruitment, training and retention 
of teachers based on well tried out programmes of innovations, 
experimentations and research. This is so as the existing system of 
teacher education is alleged to be static and rigid, it is unable to 
cope with the new national goals.lt is "bookish", "ill-conceived", 
"impractical", and "unplanned". 

Critics say that colleges of education have generally been 
functioning in isolation and without contacts and interaction with 
other subsystems of education. Their theoretical frame works have 
been pedantic and they have resorted to imitation of foreign concepts 
and practices. These institutions have also shown scanty respect for 
schools and what they need in terms of teacher preparation. The 
sheer weight of dead-wood and routine performance invariably drains 
away all energies of the staff and students in most colleges of 
education, Since the importance of teachers in influencing the quality 
of educational process and its products is unquestionable, the entire 
edifice of education is going to be shaky if the teachers coming out 
of colleges of education are weak and in-effective, 


Teacher education institutions at all levels and of different 




categories are being run by a host of agencies. There is observed a 
large gap between what is taught in the training colleges and what is 
actually happening in the classrooms, In other words, the prospective 
teachers fail to change themselves even after training. One of the 
major reasons for this sad state of affairs happens to be a lack of 
sustained research to improve teaching behaviour through a 
scientifically developed process of teacher preparation. Most of the 
measures introduced hardly have any research base or any empirical 
justification for their implementations. 

The trend towards quantitative research in teacher education 
over the last two decades is a welcome feature as it shows the growing 
interest of research workers in this significant area of educational 
research. Studies have appeared vis a vis context variables relating 
to colleges of education , student-teacher characteristics, curriculum, 
process product variables etc., but their impact has been meagre. 
There are areas like curriculum development, practising schools, 
classroom interaction between students and teacher educators, their 
mediating responses etc., and impact of training which still need to 
be researched. 

The project undertaken for the present research grew out of a 
strong realization that there exits an urgent need to study the impact 
of the colleges of education vis-a-vis their instructional and 
institutional infra-structure on the one side and characteristics of 
teacher trainees on the other. The investigators, taking cogmzence 
of wide ranging criticism levied on colleges of education and their 
training methodologies, decided to study the relationship between 
three different sets of variables namely learner, institutional and 




instructional vis-a-vis outcome variables in the context of teacher 
training colleges, with a view to arrive at some concrete measures to 
improve the system of teacher preparation. The investigators, after 
an exhaustive review of literature and especially of research studies 
in the domain of teacher education, realized that not many research 
studies were available on the chosen topic of research in India and 
especially in the State of Jammu Kashmir. 

The Research Problem 

The Project undertaken for research read as under: 

A Study of the Impact of Key Institutional and Instructional 
Variables on Training Outcomes in Colleges of Education 

Objectives Of The Study 

1. To delineate the profiles of teacher trainees in three 
colleges of education in Jammu City with respect to 
Trainees' Background/Characteristics viz (i) Age, (ii) Sex, 
(iii) Intelligence Level, (iv) Qualifications, (v) Home 
Background, (vi) Family Background, (vii) Caste and 
Religion, (viii) Motives for Joining the Profession, (ix) 
Difficulties Experienced, (x) Attitudes, and (xi) Values. 

2. To delineate the profiles of colleges of education in Jammu 
City with respect to Institutional Variables namely 

(i) Institutional Infrastructure (ii) Quality of Teaching Staff 
(iii) Institutional Planning (iv) Institutional Climate 
(v) Leadership Style of the Head 
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3, To delineate the profiles of teacher educators in three 
colleges of education in Jammu City with respect to 
Instructional Variables namely 

(i) Age, Qualifications, Experience, Workload, Daily 
Schedule, Problems Faced etc (li) Class room Teaching 
Behaviour of Teacher Educators,(iii) Innovative Prone¬ 
ness and (iv) Teaching Strategies 

4. To study the training outcomes of the trainees with respect 
to Variables namely 

(i) Proficiency in Teaching (ii) Achievement in Terms of 
Marks Obtained in Annual University Examination in' 
Theory and Practice of Teaching (iii) Attitudes Towards 
Teaching Profession (iv) Value Structure (v) Teaching 
Effectiveness 

5. To study inter group and intra group differences on 
different Institutional, Instructional and Trainee Variables 
selected for the study. 

6. To explore the relationship between Trainees Background, 

Institutional and Instructional Variables, and Training 
outcomes. 

7. To suggest ways and means to optimize Training 
Outcomes and Impact of Colleges of Education in Jammu 
City in the light of findings of the study. 




Operational Definitions 


(1) Key Learner Variables 

Key learner variable were operationally defined in terms of those 
background characteristics/variables of teacher trainees granted 
admission in B.Ed. Course in the colleges of education in Jammu 
City (under the jurisdiction of University of Jammu) which are 
supposed to influence learner's achievement and progress in the 
training programme. For the purpose of present study, the following 
variable were included and designated as "Key Learner Variables", 

a. Age 

b. Sex 

c. Qualifications 

d. Home & Family Background 

e. Intelligence 

f. Attitudes 

g. Values 

2. Key Institutional Variables 

Key institutional variables refer to those characteristics and 
variables at the level of colleges of education which are supposed to 
differentiate one college from another and give each college a unique 
identity, These characteristics also play an important role in shaping 
learners' output and progress while in the college. For the purpose 
of present research, the following variables and characteristics were 
identified and included as "Key Institutional Variables", 

a, Infrastructure and Other Facilities Available in College of 




Education e.g. Building, Library, Play Field, etc. 

b. Quality and Strength of the Teaching Staff 

c. Assignment and Evaluation System Existing in the Colleges 
of Education 

d. Organisation of Practice of Teaching and Micro-Teaching 

e. Workload and Time Table of Teachers 

f. Institutional and Development Policies 

g. Institutional Climate 

h. Leadership Style of the Head 

3. Key Instructional Variables 

Key instructional variables refer to those variables which 
determine the quality of instruction in the class room situations. These 
variables are likely to determine the quality of instruction and the 
teaching learning process in which both the learners' variables and 
the institutional variables have a significant role to play. For the 
present research, the following variables were selected as "Key 
Instructional Variables". 

a. Classroom Verbal Behaviour of the Teacher Educators 

b. Innovative Proneness of Teacher Educators 

c. Teaching Strategies of Teacher Educators 

4. Training Outcomes 

Training Outcomes refer to the output of the teacher trainees 
as a result of training imparted in a college of education for a 
prescribed period of time. As a result of the exposure of the learner 
(teacher trainee) having specific characteristics and entry level status 
to the unique environments, infrastructure and other facilities, faculty 
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and the leadership behaviour of the principal and a unique pattern 
of institutional functioning and practices (like examination and 
evaluation system, pattern of organisation of practice of teaching 
etc,)/ on the one hand, i.e. institutional variables and to different 
kinds of teaching learning situations to cover the curriculum which 
are influenced by the interactions between the teacher educators 
and the teacher trainees, teaching strategies followed by the teacher 
educators, and their innovative proneness, the three sets of variables 
interact as a result of which, changes in the knowledge, skills, 
attitudes, values, behaviour and personality of teacher trainees may 
take place. These can be described as the outcomes of the training 
in the colleges of education, For the present research, the following 
variables were identified as training outcomes variables, 

a. Achievement in the Annual Examinations Conducted by 
the University of Jammu in Terms of Marks in Theory and 
Practice of Teaching 

b. Attitudes of Trainees at the Completion of Course 

c. Values of Trainees at the Completion of Course 

d. Teaching Effectiveness of Trainees at the Completion of 
the Course 

e. Teaching Proficiency of the Trainees at the Completion of 
the Course 

5. Colleges Of Education 

Colleges of Education for the present research were defined as 
institutions providing instructions for B.Ed, course in the city of Jammu 
and falling under the jurisdiction of University of Jammu duly fulfilling 
norms for affiliation of such institutions prescribed by the University. 


23 1 




Questions Posed For Study 

The present investigation being exploratory in nature, it was 
not possible to formulate specific hypotheses fortesting. However, 
a few fundamental questions were raised, answers to which were 
sought to be elicited from the study. 

(a) What are the profiles of teachertrainees admitted in college 
of education in the City of Jammu in terms of their 
background characteristics namely 

(i) Age 

(ii) Sex 

(iii) Qualifications 

(iv) Home and Family Ground 

(v) Intelligence 

(vi) Attitudes, and 

(vii) Values ? 

(b) What are the institutional profiles of the colleges of 
education in Jammu City with regards to institutional 
variables namely 

(i) Infrastructure and Other Facilities Available in Colleges 
of Education e.g., Building, Library, Play Field, etc. 

(ii) Quality and Strength of the Teaching Staff 

(hi) Assignment and Evaluation Systems Existing in the 
Colleges of Education 

(iv) Organisation of Practice of Teaching and Micro-Teaching 

(v) Workload and Time Table of Teacher Trainees 

(vi) Institutional and Development Policies 

(vii) Institutional Climate, and 




(viii) Leadership Style ? 


(c) What are the profiles of teacher educators teaching in the 
colleges of Jammu City with regards to their instructional 
characteristics namely 

(i) Classroom Verbal Behaviour and Interaction with the 
Teacher Trainees 

(ii) Innovative Proneness or Tendency to Innovate, and 

(iii) Teaching Strategies ? 

(d) Are there any deficiencies in the achievement of teacher 
trainees belonging to different sub-groups on the basis of, 
Sex, Home Background and Qualification ? 

(e) Do any changes take place in the teacher trainees after 
the completion of training in the colleges of education in 
terms of 

(i) Attitudes Towards Teaching Profession 

(ii) Value Structure 

(iii) Teaching Effectiveness, and 

(iv) Teaching Proficiency ? 

(f) How can the system of teacher training in Jammu region 
be further improved with special reference to institutional, 
instructional and outcome variables ? 

Limitations. Of The Study 

The present investigation had the following limitations: 

1. Data regarding learner, instructional, institutional and 
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outcome variables was limited to the variables taken for 
study and within the confines or parameters of the 
operational defination and tools employed for the purposes 
of data collection. 

The data was avai lable only on three col leges of education 
which had been affiliated with the University of Jammu, 
for B.Ed. Course till the time of data collection. Further, 
the number of teacher educators was limited to the number 
of teacher educators recruited in the three colleges of 
education. 

Though several new tools were prepared for study, the 
reliability and validity establishment of the tools were 
somewhat limited due to time constraints, 

The interactional effect between the learners institutional 
and instructional variables vis-a-vis outcome variables 
could not be studied in-2depth due to the nature of data 
where quantitative analysis could not be performed as had 
been visualized at the time of proposal formulation. 

The constraints of resources and man power limited the 
scope of analysis in general. 

The enormity of tools and data limited the scope of analysis 
only to some general and main trends/results. In some 
cases, intra group comparative analysis could not be 
undertaken due to less number of cases. 
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Methodology And Design Of The Study 


Methodology 

The method adopted for the present investigation can be 
described as normative or descriptive statistical in nature in which 
use of inferential statistics has been made to study the relationship 
between key learners, institutional and instructional variables. 

Sample 

The sample selected for the present study comprised of 500 
teacher trainees and 50 teacher educators in three colleges of 
education in Jammu City. However, due to incomplete data, non¬ 
availability and related factors, the final sample was reduced to 450 
in case of teacher trainees while the number of teacher educators 
was reduced to 34. Besides the above, a sample of 200 in-service 
teachers was selected for establishing the reliability and validity of 
tools specially prepared for the present study. 

Data Collection 

Data regarding the following aspects/variables was collected 
as necessitated by the design of the study. 

1. Data regarding key learner's variables namely, 

(i) Age (ii) Sex (iii) Qualifications (iv) Background (a) Home 
(b) Family (v) Caste(vi) Religion (vii) Intelligence (viii) Attitudes 
(ix) Motives for Joining the Course (x) Problems Faced 
(xi) Values (xii) Teaching Proficiency (xiii) Teaching 
Effectiveness 
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2. Data regarding key institutional variables namely, 

i, Institutional Infrastructural Facilities in the Colleges of 
Education 

ii, Profiles of Teacher Educators with Regard to Educational 
Qualifications, Fields of Specialisation, Training / 
Orientation Courses Attended, Workload and Day-to-Day 
Problems 

iii, Assignment and Evaluation System in the Colleges of 
Education 

iv, Organisation of Practice of Teaching and Micro-Teaching 

v, Time Table and Research and Development etc. 

3. Data regarding key instructional variables namely, 

i. Classroom Teaching Behaviour of Teacher Educators 

ii. Innovative Proneness of Teacher Educators 

iii. Teaching Strategies of Teacher Educators 

4. Data regarding training outcome variables namely, 

i. Achievement in Annual University Examinations of 
Teacher Trainees in 

a. Theory and 

b. Practice of Teaching 

ii. Attitudes of Trainees After the Completion of Training 

iii. Values of Trainees at the Completion of Training 

iv. Teaching Effectiveness After the Training. 

v. Teaching Proficiency After the Training 

Tools Used 

The following tools were specially constructed for the present 
study, 
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1. Proforma for Profiles of Teachers Trainees. 

2. Proforma for Profiles of Teacher Educators. 

3. Schedule for Profiles of Colleges of Education. 

4. Teaching Strategies Inventory. 

5. Teacher Attitude Scale. 

6. Innovative Proneness Inventory. 

7. Institutional Climate Inventory 

8. Projective Test of Individual and Social Values by A. 
Hafeez and S. Shakeela Begum 

9. Teaching Effectiveness Scale. 

10. Non-Verbal Test of Intelligence by Dr. Karuna Shankar 
Misra. 

11. Teaching Proficiency Scale by J.S. Grewal. 

12. Classroom Interaction Analysis Technique by Dr. A.K. 
Gupta and Sharma. 

13. Leadership Style Questionnaire by H.M. Singh. 
Statistical Techniques 

The various Statistical Techniques employed by the investigator 
have been shown below. 

1. Frequencies and Percentages 

2. Measures of Central Tendency 

3. Measures of Dispersion 

4. Contrasted Group Analysis (Critical Ratios) 

5. Graphs 

6. Matrix Analysis and Indices of Classroom Teaching 

7. Measures of Association Namely Product Moment, 
Correlation Coefficient (r) 




8, Analysis of Variance 2x2x2 Factorial Design 


Procedure 

The present investigation was conducted in six phases: 

Phase I 

The first phase was concerned with the planning and study 
of literature related to the present investigation. The 
researches conducted in the area of teacher education were 
scanned vis-a-vis the topic to enable the researcher to 
consolidate and up date the research studies, 

Phase II 

This phase was concerned with the development of tools. 

Phase III 

The data regarding trainees, instructional and institutional 
variables and training out comes were collected in to 
phases, Data regarding, the background characteristics of 
trainees, teacher educators and colleges of education were 
collected in the beginning of the session while the data 
on training outcomes was collected at the end of the 
course. 

Phase IV 

In the fourth phase, all the tests and tools were scored by 
using scoring keys. In the case of tools in which scoring 
was not required, responses were transferred to a separate 




sheet for interpretation and master sheets were prepared 
for computer computations. 

Phase V 

In the fifth phase, data processing using statistical tools 
was carried out. This was followed by interpretation of 
results. 

Phase VI 

Phase six was concerned with report writing. 

Major Findings 

A. Profiles Of Teacher Trainees 

On the basis of analysis of data, the following 
conclusions can be drawn 

i. A majority of trainees in the teacher training college 
are females (58%). The ratio of girls to boys is nearly 
6:4 in Jammu City. 

ii. 58% trainees come from rural back ground and the rest 
42% come from urban back ground. 9 out of 10 teacher 
trainees belong to Hindu caste families. The teacher 
trainees from joint and nuclear families were found to 
be equally distributed among the teacher trainees 
population in the three colleges of education. 

iii. Nearly 50% or half of teacher trainees were found to 




come from the homes where either the father or the 
mother had qualification upto Higher Secondary or less. 
Parents of half of the trainees were found to be 
employed in the government or semi government 
services. 40% of the parents of the teacher trainees were 
engaged in the private business and the rest were 
leading a retired life. 

iv. More than three fourth of the trainees were graduates 
with Science background (B.Sc.) and only one fourth 
were post graduates. Thus, the paucity of trained 
teacher in science subjects is likely to be filled in with 
the availability of teachers specialising in Science in 
the coming years. 

v. 8 out of 1 0 teachers trainees belonged to the age group 
of 20-24 years and the rest were found to be in higher 
age group. The average of a trainee was found to be 22 
years. 

vi. Half of the teacher trainees were found to be residing 
in the rented accommodation in Jammu City. 23% of 
the trainees stayed with their parents. Less than 20% of 
student were put in the hostels. More than 50% of the 
trainees were not the residents of J&K State. Hostel 
facilities have been found to be inadequate to 
accommodate students who might need the same. 

vii. 3 out of 4 teacher trainees in the colleges of education 
in Jammu City were found to be from Hindi speaking 






families while the rest had Dogri, Punjabi and Kashmiri 
as their mother tongues. 

viii. The major problems/difficulties faced by the teacher 
trainees in order of magnitude were due to 

a. Busy Schedule 

b. Very Little Leisure Time 

c. Few Hours of Library Facilities 

d. Little Availability of Entertainment and 

e. Lack of Proper Facilities of Study 

Motives Behind Joining The Course 

The five most prominent motives in order of magnitude behind 

joining the B.Ed. Course were as follows. 

1. Interest in the Course. 

2. Desire to Increase Professional Qualifications, 

3. Desire for Acquiring a better Qualification. 

4. Fulfillment of Parent's Wishes. 

5. Need to Join Government Service. 

Attitudes 

The frequency distribution of attitude scores revealed that 
the Attitudes towards teaching profession are generally normally 
distributed among the population of teacher trainees. Thus the 
group of teacher trainees taken up for study has attitude scores 
scattered along the continuum with both high and low attitude 
scores. The mean score tends towards the higher side and the 
curve is somewhat negatively skewed. It can be explained that 
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among the teacher trainees, attitudes are bound to be positive 
since they have chosen the profession on their own and some 
kind of positive leaning is bound to be there towards teaching 
profession. 

Intelligence 

The frequency distribution of scores obtained by the teacher 
trainees on Non-Verbal Test of Intelligence showed that the 
teacher trainees belong to both high and low intelligence groups 
and that the shape of curve resembled normal probability curve. 
Nonetheless, the frequency distribution also revealed that the, 
distribution is somewhat negatively skewed which means that 
the overall mean intelligence score is higher than the one that 
can be expected on the basis of normal probability. Since 
intelligence and achievement are two correlated variables and 
students who have reached the post graduation stage are likely to 
have somewhat higher intelligence level in general. 

B. Profiles Of colleges Of education : Results 

1. Enrolment 

In the colleges of education in the private sector, the intake is 
in accordance with the number permitted by the Jammu University 
i.e. 200 in college A and 183 in College B. The intake in the 
government college (College C) was fixed at 250. 

2. Building 

Information collected regarding the building and hostel facilities 
in colleges of education revealed that: 




(a) All the three colleges of education were housed in their 
own buildings. 

(b) All buildings occupied by the three colleges of education 
have provisions for (i) Principal's Room (n) Office (lii) 
Staff Room (iv) Seminar Room (v) Lecture Room (vi) Audio 
Visual Aids Room (vii) Play Ground (viii) Dispensary (ix) 
Drinking Water Facility (x) Toilets and Urinals (xi) Canteen 
(xii) Telephone Facility, 

(c) The rooms of all the three colleges of education were found 
to have proper black boards, electrical fans and fittings,, 
proper ventilation and proper seating arrangements. 

3. Practice Teaching Schools 

The two colleges of education in the private sector had a 
practising school attached with them. However the college of 
education in the government sector did not have any practice 
teaching school attached to it. Out of practice teaching schools in 
the private sector, one is a Senior Secondary School and the other is 
a High School. 

4. Play Grounds 

All the three colleges of education were found to have facilities 
for games like badminton, volley ball and basket bail. However, 
none of the colleges had provision of large ground for organising 
major games/sports. Further, none of the colleges had a provision of 
indoor games. 




5. Hostels 


Two colleges in the private sector (College A and B) were found 
to have provisions for students' hostel in rented and self-constructed 
buildings in which nearly 40% of students' population could be 
accommodated. However, in one college of education in 
governmental sector (College C) only 16% students could be 
accommodated in hostels. Thus the hostels were found to be available 
for more students in the private sector. 

6. Administrative Staff 

Data collected from the three colleges of education revealed 

that: 

a. One college of education in the private sector (College A) 
and one college in the governmental sector (Collage C) 
had a Principal in the pay scale of Rs. 4500-7300. 
However, one college of education in the private sector 
(College B) had a Principal in the pay scale of Rs, 3700- 
5900. 

b. In all the three colleges of education, the Administrative 
Staff comprised of: 

(i) One Office Superintendent in the pay scale of Rs. 1 500- 
2000 . 

(ii) One Head Assistant in the grade of Rs. 1300-2600. 

(iii) One Typist in the pay scale of Rs. 1200-1 500. 

(iv) One Clerk and one Cashier in the pay scale of Rs. 930- 
1500, 

(v) One Medical Supervisor in the pay scale of Rs. 1500- 




2040. 


One college of education in the private sector (College A) 
had the following additional administrative staff: 

(i) One Administrative Officer. 

(ij) Two Hostel Superintendents. 

(iii) Two Personal Assistants. 

7. Teaching And Research Staff 

Information collected regarding teaching and research staff from 
the three colleges of education revealed that: 

(a) One college of education in the private sector (College A) 
and one college of education in the governmental sector 
(College C) had 12 lecturers each in the pay scale of Rs. 
2200-4000 where as one college of education in the 
private sector (College B) had 10 Lecturers in the same 
pay scale. The teacher pupil ratio in the government 
college (College C) was 1:20 while in the colleges in the 
private sector (College A and B) it ranged between 1:16 
and 1 ;18. 

(b) One college of education in the private sector (College A) 
had appointed one Research Officer and three Research 
Scholars in the research wing in the pay scale of Rs, 2200- 
4000 to conduct educational research projects. Out of all 
the three colleges of education, only one college in the 
private sector (College A) had a counsellor in the pay scale 
of Rs. 1700-2900, 




8. Subordinate Staff 


Information collected from the three colleges of education 
regarding subordinate staff indicates that one college each in the 
private and government sector (College A and C) had two peons in 
the pay scale of Rs. 745-1025 whereas one college in private sector 
(College B) had 4 peons in the pay scale of Rs. 500-800. Further, all 
the three colleges of education had one chowkidar, driver, gardener 
and sweeper besides two cooks each respectively in the pay scales 
of Rs. 745-1025, Rs. 1 120-21 70, and Rs, 630-940, 

9. Assignment System 

As far as assignments are concerned, in all the three colleges of 
education, assignments were found to be allotted to B.Ed. students 
in accordance with the University norms i,e., one assignment and 
two internal assessment tests. 

(a) The assignments for trainees in all the three colleges of 
education were being prepared by the subject teachers. 
However, in one college in private sector (College A), 
these were being moderated by a committee of teachers. 

(b) In one college in private sector (College B) and one college 
in the government sector (College C), the assignments 
were the same for all students and were changed from 
session to session. However, in one college in private 
sector (College A), students were divided into groups and 
each group had a different set of assignments and these 
were changed every year. 




(c) Assignments given to the trainees in all the three colleges 
of education were essay type involving thought provoking 
questions, These were given after regular intervals of time 
according to a prefixed programme. However in one 
college in private sector (College A), the short answer type 
assignments were also allotted to students for more 
extensive coverage of the syllabus. 

(d) In all the three colleges of education, the assignments were 
termed compulsory for all the candidates and were 
required to be submitted after their completion. Usually, 
a time period of 15-20 days was allowed for completion 
and those students who could not complete in time were 
given extension to enable them to submit the same. 

(e) In two colleges of education (College B and C), the 
assignments were duly checked and marked by the subject 
teachers but were not returned to the students. In one 
college, however, (College A), the assignments were being 
returned to the students who were allowed to discuss their 
performance with the teachers before being collected again 
by teachers to preserve as a part of college record for 
internal assessment/inspection. 

TO. Organisation And Supervision Of T he Practice Of T eaching 

On the basis of information collected with regards to the practice 
of teaching component, it can be concluded that: 

(a) In one college of education in the private sector, (College 
B) and one college of education in government sector 




(College C), the practice of teaching component was being 
organised in the city high school whereas in one college 
of education in the private sector (College A) it was 
organised at its own experimental school as well as in 
neighbourhood schools. 

(b) In two colleges of education (College B and C) the teaching 
practice component was organised during the middle of 
the session but in one college of education in the private 
sector (College A), the practice of teaching was organised 
on two occasions - one in the middle and the second time 
towards the end of the session. 

(c) In all the three colleges of education, model demonstration 
lessons were being delivered before the start of actual 
practice of teaching. Moreover, students were divided into 
groups of 20-25 students each and were supervised by 
the teachers of the colleges of education. 

(d) In the government college of education (Colleges C) and 
one college in private sector (College A), audio-visual aids 
were arranged jointly by the students as well as by the 
college authorities. 

(e) In two college of education, one in the government sector 
(College C) and the other in private sector (College B), the 
remarks made by the supervisors about the lessons were 
being communicated both orally and in writing, However, 
in one college of education in the private sector (College 
A), remarks were criterion type rating scale based on 




specific areas of evaluation. 

(f) Regarding the number of lessons to be delivered in each 
subject (including criticism and final lessons), it was found 
that in all the three colleges of education, their number 
was prescribed by the Jammu University i.e. 10 lessons in 
each subject. In addition, one criticism lesson and one 
final lesson had to be delivered by every student in each 
of the two teaching subjects. 

(g) In all the three colleges of education, during practice of 
teaching, guidance facilities were made available to the 
trainees for removing their personal and academic 
difficulties, in selection of books and study materials and 
for making audio-visual aids. However, in one college of 

i 

education in the private sector (College A) students were 
exposed to different gadgets of modern educational 
technologies like tape recorders, slide projectors, 
computers, OHPs etc. 

11. Organisation And Supervision Of Micro Teaching 

Data regarding the organisation and supervision of micro 
teaching lessons collected from the colleges of education revealed 
as under:- 

(a) In all the three colleges of education, the number of total 
lessons required to be delivered for micro-teaching by each 
teacher trainee is 15 (as prescribed by the University 
authorities). 




In one college of education in the private sector (College 
B), the practice session of micro-teaching was organised 
whenever the college authorities felt like conducting it 
while in one college of education in the government sector 
(College C), micro-teaching was organised either in the 
middle of the session or at the end. But in the third college 
of education in the private sector (College A) itwas always 
organised in the middle of the session but prior to the 
commencement of macro teaching session. 

Audio visual aids for delivering micro teaching lessons 
were arranged by the trainees jointly with the authorities 
of the college of education in private sector (College A), 
while in the other college of education in the private sector 
(College B) and government college (College C) these aids 
were arranged only by the trainees. 

In all the three colleges of education, the number of 
trainees under one supervisor ranged in number between 
18 and 25. 

In one college of education in the private sector, (College 
A) and one college of education in the government sector 
(College C), the selection of content was made by the 
teachers as well as the students. But in one college of 
education in the private sector (College B) content for 
micro teaching was selected only by the teacher trainees 
themselves. 

In all the three colleges of education, the number of micro 




skills to be inculcated among the students were those 
prescribed by the University i.e., (i) Skill of Reinforcement 
(li) Skill of Probing Questions (iii) Skill of Stimulus Variation 
(iv) Skill of Lecturing, 

12. General Information 

(a) Out of the three colleges of education, in one college of 
education in the private sector, (College A) detailed 
information was made available to students in the different 
areas of research such as methods of communication, 
teaching learning process, examination reforms etc. 
Moreover, different government sponsored research 
projects were being carried out by the staff in addition to 
their teaching work. 

(b) The admission for the college of education in the 
government sector (College C) was being made through 
the Competent Authority Entrance Examinations of the J&K 
State Government, where as the admissions for colleges 
of education in the private sector were being made through 
advertisement in local and national news papers*. 
Depending upon their marks in last qualifying 
examinations, the admissions were being made. However, 
all admissions were got approved from the University 
authorities, in accordance with the provisions in the 
University Statutes. 


* Since Centralized by the University of Jammu 




(c) Only in one college of education in the private sector 
(College A) latest books, magazines, journals of national 
and international level were being regularly received by 
the library in sufficient numbers. On the other hand, few 
books and magazines at national level were mostly being 
received at the college of education in the government 
sector (College C) where as the third college of education 
in the private sector (College B) did not have a well planned 
method to procure books and magazines of national and 
international level. 

(d) All the three colleges of education required more 
assistance for further growth and development from the 
government in the form of concessional rates for 
advertisement, grants from UGC/NCERT sources and 
grants for providing in-service training courses. 

13. Quality Of Teachers 

On the basis of the information collected regarding the quality 
of teachers from the colleges of education, it can be concluded as 
under 

(a) In one college of education in the private sector (College 
A), above 15% of the staff were Ph.D's while in the second 
college of education in the private sector 10% of the staff 
were Ph.D's. In the college of education in the government 
sector (College C), about 50% of the staff were Ph.Ds. 
Therefore, College C was having teachers with highest 
qualifications. 




(b) In one college of education in the private sector (College 
A), more than 50% of the staff was having a teaching 
experience ranging between 10-15 years while in the 
second college of education (College B) in the private 
sector, 50% of the staff was found to have a teaching 
experience between 10-15 years. However, in the college 
of education in the government sector (College C) more 
than 75% of the staff had teaching experience ranging 
between 10-15 years. Hence the teachers in the 
government college had maximum teaching experience. 

(c) One college of education in the private sector (College A) 
frequently deputed its staff for orientation programmes, 
workshops and in-service courses. While the second 
college of education in the private sector (College B) rarely 
deputed its staff for orientation programmes, workshops 
and in-service courses. The college of education in 
government sector (College C) however, sometimes 
deputed its staff such courses. 

14. Time Table And Work Load 

From the information collected regarding time table and work 
load, it can be concluded as under:- 

(a) In the three colleges of education, the working hours 
schedule was found to be 6 hours. 

(b) One college of education in the private sector (College A) 
and one college of education in the government sector 
(College C), were having more than 6 periods schedule 




with each period of a duration of 40 minutes. The second 
college of education in the private sector, (College B) had 
5 periods in their time table of 40 minutes duration each. 

(c) The time table in all the three colleges of education was 
changed from session to session and in one college of 
education in the private sector, (College A) and in the 
college of education in the government sector (College 
C), it was made with mutual interaction between staff and 
Principal. In the other college of education in the private 
sector (College B) it was framed only by the Principal. 

(d) In one college of education in the private sector, (College 
B) and in one college of education in the government 
sector (College C), less than 6 periods per week were 
allotted to co-curricular activities where as in one college 
of education in the private sector (College A) 6 periods 
were allotted to co-curricular activities per week. 

15. Institutional Climate 

1. The two colleges of education in the private sector were 
found to provide almost similar supportive environment. 
However, the degree of supportive environment in the 
government college of education was found to be 
somewhat less compared to the same in the private 
colleges of education. However, all the colleges of 
education had mean scores on supportive dimension 
which were higher than the theoretical mean on the Scale 
i.e. 122. 




2, The two colleges of education in the private sector were 
found to be almost similar as far as democratic climate is 
concerned, However, the mean scores on democratic 
climate in the government college of education was 
somewhat less as compared to the same in the private 
colleges of education. This suggests that the private 
colleges of education provide somewhat more democratic 
functioning as compared to the same in government 
college of education. At the same time, it can be said that 
the mean scores obtained by all the three colleges of 
education are higher than the average score of 106 for 
democratic climate. 

3, The mean score on structured climate in the private 
colleges of education was found to be almost similar and 
somewhat higher than the same in the case of government 
colleges of education. This suggests that the amount of 
structuredness in the government colleges of education is 
somewhat less as compared to same in the private colleges 
of education, while the mean score on structured climate 
on the Inventory is 98, the obtained mean scores range 
between 127.5 and 131.1 which shows that the amount 
of structuredness in general in the colleges of education 
is considerably higher than the average level. 

16, Leadership Style 

Analysis of the results shows that one Principal was categorized 
as "highly structure oriented with low consideration" (College A). 
The second Principal could be described as one with "high initiating 




structure with high consideration" (College B). The third Principal 
(College C) was categorized as one with low initiating structure 
and high consideration". It appears that colleges of education in 
Jammu are well structured institutions with patterns of hierarchy well 
defined. At the same time, the leaders need to develop better initiative 
to change some of the established structures to improve college 
functioning. In addition, Principals in colleges of education need to 
be more consideration-oriented which can be reflected in their 
behaviour towards colleagues based on mutual trust, friendship, 
warmth, and appreciation of others leading to better interpersonal 
relationships in institutional settings. 

C. Profiles Of Teacher Educators : Results 

(a) Sex 

Out of 34 teacher educators, 26% were males while 
74% were females, Thus, the females were found to 
out number males in Jammu colleges of education by a 
ratio of 3:1. 

(b) Age 

74% teacher educators were found to lie in the age 
group of 29 to 49 years. The average age of female 
teachers was 40 years while the average age of male 
teachers was 49 years. Matured teacher educators can 
therefore, be said to be teaching in the colleges of 
education in Jammu City. 




(c) Qualifications 


77% teacher educators had optimum qualifications 
prescribed for becoming a teacher educator. Out of the 
remaining teacher educators, 6% had M.Ed. degree with 
B.A. or B.Sc. while 18% had post graduate degree (M.A. 
or M.Sc.) with a B.Ed. It can therefore, be said that 
teacher educators serving in the colleges of education 
have optimum and adequate qualifications to teach. This 
is a positive finding. 

(d) Experience 

12% teacher educators had a teaching experience of 5 
years or less while 45% had a teaching experience of 
above 16 years. Thus, senior teacher educators can be 
said to be teaching in the three colleges of education in 
Jammu City. 

(e) Workload 

The workload of the teacher educators was found to 
range between 6 and 46 hours a week with almost 70% 
teacher educators working between 14 and 30 hours. 
The average working hours of male teacher educators 
were 21 hours while the average working hours of 
female teacher educators were 24 hours. Thus, female 
teacher educators were found to be burdened with more 
load as compared to their male counter parts. 




(f) Daily Schedule/Responsibilities 


The following daily responsibilities have been entrusted 
to male and female teacher educators. 

(i) Pupil Attendance (ii) Official Records (ini) House 
Examinations (iv) Staff Room Responsibilities (v) Pupil 
Counselling (vi) Writing in Journals & Magazines. 

(g) Daily Academic Activities 

The most frequently performed activities by the male 
and female teacher educators in the colleges of 
education were found to be (i) Lecturing (n) Black Board 
Writing (iii) Removing Students' Difficulties (iv) 
Planning Future Activities (v) Interacting With Students 
(vi) Questioning (vii) Practice of Teaching (viii) Micro 
Teaching (ix) Individual Attention (x) Examination (xi) 
Students Observation (xii) Dictation of Notes (xiii) 
Discussions (xiv) Written/Verbal Tests. 

Among activities which are least preferred by teacher 
educators as part of their daily academic programme, mention 
can be made of (i) Undertaking Laboratory/Experimental Projects 
(ii) Participation in Projects Related to Adult education & 
Environmental education (iii) Book Reading (iv)Organizing 
Seminars (v) Role Playing (vi) Classroom Demonstrations (vii) 
Remedial Teaching (viii) Team Teaching (ix) Computer Related 
Activities (x) Writing in Journals/Magazines (xi) Use of Audio 
Visual Aids (xii) Holding Group Discussions. 




(h) Problems Faced 


The five most acutely faced problems by the male teacher 
educators, female teacher educators and by all teacher educators in the 
colleges of education in Jammu City can be identified as (i) Very Little 
Leisure Time (ii) Very Little Chances of Entertainment (lii) 
Inadequate Library Facilities (iv) Less Encouragement by 
Authorities (v) Restrictive Atmosphere 

Classroom Teaching Behaviour Of Teacher Educators : 
Conclusions 

On the basis of analysis of data on classroom teaching 
behaviour of teacher educators, results can be drawn as: 

a. Teacher educators have been found to consume 90% 
of their total time in lecturing or giving information. 
This shows that there is no interaction in their class 
rooms while teaching. Therefore teacher educators need 
to change their style and minimise dominance and 
monopolisation of teaching in the training colleges. 

b. Less than 5% of total time of the teacher educators is 
devoted to pupil talk i.e. responses by group of teacher 
trainees in the college of education, This implies that 
teacher trainees don't get adequate opportunities to 
actively participate in the teaching - learning process 
with the resultthat the communication in the classroom 
is only a one way process. Therefore, more time needs 
to be given to students for active participation while 
teaching. 




c. Teacher educators in the three colleges of education 
have been found to exert more direct influence while 
teaching. They should rather make an effort to exert 
indirect influence. Therefore, teacher educators need 
to change their teaching strategies in class in order to 
change their approach. 

d. The percentage of questioning with respect to over all 
teacher behaviour in the class was found to be less than 
5%. This indicates that teacher educators have very less 
tendency to ask questions as means to motivate, clear 
doubts or to develop lessons in the training colleges. 
Therefore, teacher educators need to devote 
considerable efforts for improving their questioning 
skills. They need not only to use narrow factual 
questions but also elaborative, open ended questions 
involving 'how' and 'why' to enable trainees to think, 
organise and use higher order skills, 

e. Almost three fourth of the period or total time is 
consumed in elaborative lecturing by teacher educators 
in the colleges of education. This indicates that teacher 
educators donot confine themselves to narrow, factual 
or bookish knowledge. This is a positive feature of their 
teaching. 

f. Teacher educators have been found to devote 5% of 
their total time in praise or encouragement. This shows 
that there is very less use of positive reinforcement in 
making teaching learning process more effective at the 




B.Ed.level. Therefore, teacher educators need to use 
more of positive reinforces or study boosters in order 
to develop desirable pupil behaviour among teacher 
trainees. Their ideas and feelings need much more 
acknowledgment and appreciation. They need to be 
greatly encouraged to come out of their shell and 
participate actively in teaching. 

g. Teacher educators have been found to consume 12% 
of their total time in giving general directions in class 
which are not directly related to the concept or content 
part, Therefore, teacher educators have to reduce this 
span of giving general direction while teaching and 
focus on interaction or student initiation for effective 
modifications of trainee's behaviour. 

Teaching Or Instructional Strategies Of Teacher Eductors : 
Overview 

In the light of the conclusions based on the analysis of 
responses of teacher educators to different items on the 
Instructional Strategies Inventory, it can be said with confidence 
that more than 80% of the teacher educators teaching in the 
colleges of education in jammu City make use of the following 
instructional strategies in their day-to-day teaching 

1. They prepare their lectures before going to the class 

2. They add latest information on the topic to be taught. 

3. They consulta number of books in preparing their lectures. 

4. They motivate the students before starting their lecture, 

5. They write a brief outline on the content to be taught on 




the blackboard. 

They relate the previous knowledge of the students with a 
new content to be taught. 

They employ the skill of closure after discussing each topic. 
They encourage interaction with the students while 
teaching. 

Their approach to the students while teaching is 
democratic. 

They encourage students to ask questions during their 
lecture. 

They check the assignments given to the students. 

They provide feedback to the students after the class tests. 
They identify the learning difficulties of the students. 

They employ different assessment techniques to encourage 
mastery over content. 

They discuss the question papers after the test for the 
benefit of the students. 

They make extensive use of blackboard while teaching. 
They explain their lectures by means of illustrations. 

They encourage students to prepare audio-visual aids. 
They point out weaknesses of the students in their tests. 
They grade the learning material according to difficulty 
level of the students. 

They provide guidance to the students as and when 
approached. 

They enrich the learning material for the bright/gifted 
students. 

They insist on discipline in the class and also stress self 
discipline. 




24. They like to address students by their names, 

25. They do not allow non serious talk or digression in the 
class. 

26. They do not discuss any thing else except their subject in 
the class, 

27. They discourage late comers in the class and also 
discourage students from going out during lectures. 

28. They insist on students punctuality and regularity in the 
class. 

29. They do not tolerate disrespect and casualness on the part 
of students. 

30. They explain difficult words and terms to the students. 

31. They guide the students by diagnosing their difficulties 
and by removing that weakness. 

32. They praise and appreciate students who give desirable 
responses. 

33. They accept the ideas and suggestions offered by the 
students, 

34. They give pause while questioning to encourage thinking 
on the part of the students. 

35. They frame questions keeping in view individual 
differences among students, 

36. They vary their teaching techniques to minimise boredom. 

At the same time, it can be said that the teacher educators, as a 
group, do not encourage students to prepare audio-visual aids to 
better understand their subject matter. They also do not allow the 
students present in the class to leave the class on their own, 




Innovative Proneness Of Teacher Educators : Overview 

In the light of the conclusions based on the responses of 
teacher educators to different items on the Innovative Proneness 
Inventory, it can be said with confidence that more than 80% of 
the teacher educators in the colleges of education in Jammu City 
make use of the following innovations in their day-to-day teaching 

1. They often think to bring about change in their teaching. 

2. They prefer to teach in their class through efficient and 
effective methods. 

3. Students are encouraged by them to collect material 
from different sources for their study. 

4. Students are given an opportunity to participate in 
debates and discussions. 

5. They rephrase student's response in order to promote 
learning. 

6. They encourage students to come up with creative ideas 
to solve problems. 

7. They motivate students to seek and collect information 
relevant to the content. 

8. They try to teach certain topics through discussions in 
place of routine cramming, 

9. They use different types of tests in order to assess the 
outcome of their teaching strategy. 

10. They spur students to indulge in creative writing, 

11. They encourage students to come up with novel ideas 
for displaying the material. 

12. They assign different activities to the students in 




accordance with their talent. 

They conduct periodical class tests as a part of 
monitoring learning activity. 

Their atmosphere in the class is democratic. 

They employ different techniques to identify the 
difficulties of the students. 

They assess and use different practical assignments for 
different groups of students. 

They preplan class test and inform students about the 
same. 

They give new examples from real life situations to the 
students in place of routine examples of the book. 

They correlate their teaching with current affairs to 
prompt the students. 

They encourage students to solve their problems with 
the help of class fellows. 

They do not encourage spoon-feeding for learning study 
material by the students, 

They motivate and guide students to handle topics on 
their own . 

They discourage students from cramming material 
without understanding. 

They spur students to express themselves freely. 

They do not try to use threats or abuses by teaching. 
They advise students to improve their study habits by 
giving them various reference material. 

They encourage students to bring variety in their 


answers. 




28. They encourage students to attempt their assignments 
in methodical manner. 

29. They motivate students to write on the black board in 
bold and legible hand. 

30. They advise students to study in effective and efficient 
fashion, 

31. They prefer to correlate the different topics of their 
subject while teaching, 

32. They encourage students to self evaluate their 
performance in different class test. 

33. They advise students to share their study material with 
their class fellows. 

34. They encourage students to study in the library by taking 
their notes. 

At the same time, it can be said that the teacher educators as 
a group do not encourage pupil evaluation by utilising open book 
examination. 

Study Of Training Outcomes And Some Inter-Relationships 

A. Impact Of Training On Teaching Proficiency 

The study of impact of training on teaching proficiency of 
different subgroups of trainees revealed that infact there was marked 
and significant change in the mean teaching proficiency levels of 
the trainees after undergoing the B.Ed. training course (all the values 
of critical ratios are significant beyond 0.1 level of significance). 
Irrespective of the fact whether the trainee was male or female, 
whether he/she belonged to a joint or a nuclear family, whether he/ 




she had an urban or a rural home background, the outcome in terms 
of increased teaching proficiency was found to be significant. This 
happens to be a positive finding and shows that there has been 
noticed significant training outcome in terms of gains in teaching 
proficiency as a result of B. Ed. training irrespective of the fact whether 
the trainee is enrolled in a private or government colleges of 
education. 


B. Impact Of Training On Teaching Effectiveness 

The study of impact of training on teaching effectiveness of 
different sub-groups of trainees showed that (all the values of critical 
ratios are significant beyond 0.1 level of significance) there was a 
marked and significant change in the mean teaching effectiveness 
levels of the trainees after undergoing B Ed. training course. 
Irrespective of the fact whether the trainee was male or female, 
whether he/she belonged to a joint or a nuclear family, whether he/ 
she had an urban or a rural home background, the outcome in terms 
of increased teaching effectiveness was found to be significant in 
statistical terms as all values of critical ratio were found to be 
significant beyond 0.1 level. This happens to be a positive finding 
and shows that there is a significant training outcome in terms of 
gains in teaching effectiveness as a result of B, Ed. training irrespective 
of the fact whether the trainee is enrolled in a private or government 
colleges of education. 

C. Impact Of Training On Teaching Attitudes 

The study of the impact of training on teaching attitudes of 
different sub-groups of trainees revealed that al I the values of critical 




ratios are significant beyond 0,1 level of significance which shows 
that there has been a marked and significant change in the teaching 
attitudes levels of the trainees after undergoing B.Ed. training course, 
Thus, irrespective of the fact whether the trainee is male or female, 
whether he/she belongs to a joint or a nuclear family, whether he/ 
shehas an urban or a rural home background, the outcome in terms 
of increased teaching attitudes is significant. This happens to be a 
positive finding and shows that there has been noticed a significant 
training outcome in terms of improvement in teaching attitudes as a 
result of B. Ed. training irrespective of the fact whether the trainee is 
enrolled in a private or government colleges of education, 

D. Impact Of Training On Values 

(i) Personal Values 

The statistical comparison of mean scores obtained on personal 
values once at the start and the second time at the end of the course 
revealed that out of seven values of critical ratios, none was found 
to be significant in statistical terms, Even then, the value of one critical 
ratio in case of male trainees was somewhat symptomatic, thereby, 
indicating, increase in the mean value scores, On the basis of obtained 
results, it can be said that there was no marked change in the personal 
values of the trainees as a result of undergoing B.Ed, training course 
in a government or privately run colleges of education, 

(u) Social Values 

The statistical comparison of mean scores obtained on social 
values once at the start of the session and the other at the end of the 
session showed that out of seven values of critical ratios, none was 




significant in terms of statistical terms. On the basis of obtained results, 
it can be said that there is no marked change in the social values of 
the trainees as a result of undergoing B.Ed. training course whether 
m the government or privately run colleges of education. 

(mi) Instrumental Values 

The statistical comparison of mean scores obtained on 
instrumental values once at the start of the session and other at the 
end of the session showed that out of all seven values of the critical 
ratios, none was found to be significant in statistical terms. However, 
the values of four critical ratios were large enough to be of 
symptomatic significance, suggesting a marginal change among male 
and female and urban and rural trainees on instrumental values with 
training. However, on the basis of obtained results, it can be said 
that there is no likelihood for a marked change in the instrumental 
values of the trainees as a result of undergoing B.Ed. training course 
whether in a government or privately run colleges of education. 

(iv) Terminal Values 

The statistical comparison of mean scores obtained on terminal 
values once at the start of the course and other at the end of the 
session showed that out of all seven values of the critical ratios 
none was found to be significant in statistical terms. However, the 
values of two critical ratios could be considered to be of symptomatic 
significance suggesting a marginal change in mean terminal values 
with training among rural and urban trainees. However, on the basis 
of obtained results, it can be said that there is no marked change in 
the terminal values among trainees as a result of undergoing B.Ed. 




training course both in the government or private training college. 

E. Impact Of Training On Achievement OF Teacher Trainees 

1. Sex, Home Background And Qualification In 
Relationship With Achievement In Practice Of Teaching 

On the basis of statistical analysis of data by using 2X2X2 
ANOVA technique, it can be concluded that:- 

i Sex of the trainee has been found to affect the achievement 
level of the trainee in terms of marks in practice ofteaching. 
The female trainees have been found to excel males as a 
group as far as marks in the practice of teaching in the 
final examinations are concerned, 

ii. Home Background of the trainee has been found to 
significantly affect the achievement of the trainee in terms 
of marks in the practice ofteaching, It has been found that 
trainees with urban home background excel their 
counterparts with rural home background. 

iii. Qualification of the trainee has also been found to 
significantly affect the achievement of the trainees taken 
in terms of marks in the practice of teaching. It has been 
found that achievement in practice of teaching of post 
graduate trainees is significantly superior to their 
counterparts with graduation qualification. 

iv. The interaction between Sex, Home Background and 
Qualification of the trainees viz-a-viz achievement in 
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practice of teaching examinations is highly significant 
whether interacting two at a time or all the three variables 
together, the interacting influence of variable is found to 
be sign ificant as far as achievement in practice of teaching 
in terms of marks is concerned. 

2. Sex, Home Background And Qualifications In 
Relationship With Achievement In Terms of Marks In 
Theory 

On the basis of statistical analysis of data by using 2X2X2 
ANOVA technique, it can be concluded that:- 

i. Sex of the trainee at the B.Ed. level has been found to be 
non significant variable to influence achievement in terms 
of marks in theory. 

ii. Whether a trainee belongs to urban or rural background 
does not influence the achievement level of the trainee in 
terms of marks in theory examinations. 

iii. Whether a trainee is graduate or post graduate, the 
qualification of the candidate has not been found to 
significantly influence the achievement level of the trainee 
in the annual B.Ed. examinations in terms of marks in 
theory. 

iv. The first order interactions namely between Sex and Home, 
Sex and Qualifications and Home and Qualifications have 
not been found to be statistically significant to affect the 
achievement level of the trainee in terms of marks in theory 
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examinations 


v. The second order interaction has also not been found to 
statistically influence the achievement level of the trainee 
in terms of marks in theory examinations 

3. Sex, Home Background And Qualifications In 
Relationship With Achievement In Terms Of Aggregate 
Marks (Aggregate Of Marks In Theory And Practice 
Of Teaching) 

On the basis of statistical analysis of data by using 2X2X2 
ANOVA technique, it can be concluded that 

i. Sex of the trainee at the B.Ed. level has been found to be 
non significant variable to influence the achievement level 
in the annual B.Ed. examination in terms of aggregate 
marks. 

ii. Whether a trainee belongs to urban or rural background 
does not influence achievement in the final examinations 
in terms of aggregate marks. 

iii. Whether a trainee is graduate or postgraduate, the 
qualification of the candidate has not been found to 
significantly influence the achievement in the annual B.Ed. 
examinations in terms of aggregate marks. 

iv. The interactions between Sex and Home Background, Sex 
and Qualification and Home and Qualification have not 
been found to significantly influence achievement in the 
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final examinations in terms of aggregate marks. 

v. The interaction between Sex, Home and Qualification has 
also not been found to significantly influence achievement 
in the annual B.Ed. examinations in terms of aggregate 
marks. 

4. Sex, Home Background And Qualifications In 
Relationship With Effectiveness 

On the basis of statistical analysis of data by using 2X2X2 
ANOVA technique, it can be concluded that 

i. Sex and his/her Home Background taken independently 
have not been found to significantly influence the level of 
teaching effectiveness of the trainees. 

ii. The Qualifications of the trainees has been found to be a 
significant factor as far as teaching effectiveness level is 
concerned. The present result shows that post graduate 
trainees definitely have a higher level of teaching 
effectiveness. 

iii. The first order interaction between Sex and Home, and 
Sex and Qualification have not been found to be 
statistically significant to affect the teaching effectiveness 
level of the trainee, 

iv. The second order interaction has not been found to be 
statistically significant to affect the teacher effectiveness 
levels. 
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5. Sex, Home Background And Qualifications In 
Relationship With Attitudes 

Analysis of the data by using 2X2X2 Factorial Design of 
ANOVA technique revealed that two out of the three values of F- 
statistic were non significant in statistical terms thereby showing that 
out of the three main effects, two namely Sex and Home Background 
fail to influence the attitudes level of the trainees. 

However one value of F in case of main effect Sex was large 
enough to be of symptomatic importance, thereby indicating that 
post graduation female candidates are likely to score higher mean 
attitude scores. The F value incase of main effect Qualifications was 
found to be significant beyond .01 level which suggests that 
qualifications singly influences the attitudes of the trainee. Thus post 
graduate trainees have higher attitude scores. The first order 
interactions namely between Sex and Home was found to be 
significant beyond ,01 level which shows that the female candidates 
from urban background families do have superior attitudes as 
compared to their counterparts. The first order interactions between 
Sex and Qualification and Home and Qualification were non 
significant which suggests that these two interactions donot influence 
the attitude level of the trainees. However, the second order 
interaction namely between Sex, Home and Qualification was also 
not significant in statistical terms which shows that the three variables 
taken together do not interact significantly to affect the attitude levels 
of the trainees. 
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6. Sex, Home Background And Qualifications In 
Relationship With Teaching Proficiency 

Analysis of Variance using 2X2X2 Factorial Design on the data 
revealed that two out of the three values of F-Statistic were found to 
be significant beyond .01 level showing that post graduate female 
trainees do definitely have higher teaching proficiency. However, 
one effect namely, Home was found to be non significant thereby 
indicating that Home Background fails to influence teaching 
proficiency level of the trainee. None of the first order interactions 
namely between Sex and Home, Sex and Qualification and Home 
and Qualification were found to be significant which shows that 
these interactions donot influence the teaching proficiency level of 
the trainee. However, one interaction namely between Sex and 
Home, though non significant had symptomatic importance which 
indicates that female candidates from urban home background are 
likely to excel their counterparts in terms of teaching proficiency. 
The second order interaction namely Sex, Home and Qualifications 
was not significant in statistical terms thereby showing that the three 
variables taken together do not influence the proficiency level of 
the trainees. 

7. Sex, Home Background And Qualifications In 
Relationship With Achievement In Values 

(i) Personal Values 

Statistical analysis of the data by using 2X2X2 Factorial Design 
of ANOVA technique to study the relationship of Sex, Home and 
Qualification in relation with personal values of the trainees showed 
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that two out of three values of F-Statistic were non significant in 
statistical terms. This shows that main effects namely Sex and Home, 
have not been found to influence the personal values of the trainees. 
However, one main effect namely Qualifications is significant in 
statistical terms thereby showing that post graduate trainees do 
definitely excel their counterparts as far as personal values are 
concerned. The first order interactions namely between Sex and 
Home is not significant. However, the interactions between Sex 
and Qualifications and Home and Qualifications were found to be 
significant beyond .01 level. Subsequent analysis showed that post 
graduate female trainees from urban families significantly excel their 
counterparts as for as personal values are concerned. The values of 
F in case of second order interaction namely between Sex, Home 
and Qualification was found to be large enough to be of symptomatic 
importance. 

(ii) Social Values 

Analysis of data using of 2X2X2 Factorial Design of ANOVA to 
study the relationship between Sex, Home and Qualification vis-a- 
vis social values of the trainees revealed thattwo out of three values 
of F-Statistic in case of main effects namely Sex and Home was found 
to be non significant in statistical terms thereby showing that the 
trainee are not effected by the Sex and Home Background of the 
trainees, However one value of F, in case of Qualifications is 
significant, thereby showing that post graduate trainees do show 
significantly higher mean scores on social values as compared to 
their counterparts. The first order interaction namely between Sex 
and Home was found to be non significant which shows that these 
two main effects in interaction do not influence the mean social 


2 7 6 




values of trainees However, the interactions between Sex and 
Qualifications and Home and Qualifications were found to be 
significant in statistical terms. Subsequent analysis indicated that the 
post graduate trainees from urban Home Backgrounds and female 
post graduate trainees definitely excel their counterparts in terms of 
social values. The second order interaction namely between Sex, 
Home and Qualification though non significant in statistical terms 
was significant enough to be of symptomatic importance. 

(iii) Instrumental Values 

Analysis of data using 2X2X2 Factorial Design of ANOVA 
technique to study the relationship of Sex, Home and Qualification 
vis-a-vis instrumental values revealed that none of the three values 
of F-Statistic were found to be significant in statistical terms. This 
showd that the main effects namely Sex, Home and Qualification 
fail to influence the mean level of instrumental values of the trainees. 
However two F values (in case of main effects Home and 
Qualifications) though non significant, were found to be large enough 
to be of symptomatic importance indicating that the post graduate 
trainees and trainees from urban background are likely to excel their 
counterparts in terms of mean scores on instrumental values. None 
of the first order interactions namely between Sex and Home; Sex 
and Qualification and Home and Qualification were found to be 
significant showing that these variables do not interact significantly 
to affect the mean scores on instrumental values of the trainees. 
However, the values of first order interactions between Sex and 
Qualification and Home and Qualification were large enough to be 
of symptomatic importance, 
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The second order interaction namely between Sex, Home and 
Qualification was also found to be significant .This indicates that 
the three variables taken together significantly affect the mean level 
of the trainee in terms of instrumental values. 

(iv) Terminal Values 

Analysis of the data using 2X2X2 Factorial Design of ANOVA 
to study the relationship between Sex, Home and Qualification vis- 
a-vis terminal values revealed that none of the three values of F- 
Statistic were found to be significant in statistical terms thereby 
showing that the main effects namely Sex, Home and Qualifications 
do not influence the status on terminal values of the trainees However 
two out of the three values (in case of Home and Qualification) can 
be considered to be large enough to be of symptomatic importance 
thereby suggesting that post graduate trainees and trainees from urban 
background are likely to have higher mean scores on terminal values. 
None of the first order interactions namely between Sex and Home, 
Sex and Qualification and Home and Qualification were found to 
be significant .This shows that any two out of three main variables 
taken at a time do not influence the status on terminal values of the 
trainees, However the interactions between Sex and Qualification 
and Home and Qualification can be considered large enough to be 
of symptomatic importance, The second order interaction between 
Sex, Home and Qualification is statistically significant which shows 
that the three variables taken together interact significantly to affect 
the status of the trainees in terms of terminal values. 
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Implications 


The present research study can be viewed as a genuine effort 
to study the relationship between key learner, institutional, 
instructional and output variables in the context of the colleges of 
education in Jammu City. The highlight of the study happens to be 
the inclusion of a large number of variables under the four major 
categories of variables namely learner, institutional, instructional and 
output with a view to study the changes in the trainees as a result of 
the teaching learning process in the colleges of education. 
Eventhough, major generalizations cannot be deduced from the 
present investigation conducted on three colleges of educations nor 
can impact of colleges of education be described in hard and fast 
terms, till, several meaningful insights have emerged on the basis of 
conclusions arrived at and discussed at length under different chapter 
heads. The following implications are however being singled out 
for the attention of policy planners, administrators, managements 
and teacher educators so as help them to plan and implement 
programmes of improvement in the field of teacher education in 
general and particularly those in Jammu Province. These are 
described below:- 

(1) The Managements and the Principals of the colleges of 
education need to become more sensitive to the needs of 
teacher trainees enrolled in their colleges with regards to 

(a) Provision of facilities for water coolers for drinking 
water, 

(b) Provision of facilities for local transportation of 
teacher trainees. 
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(c) Further, the colleges of education need to spread or 
stagger the time table so as to provide time for leisure 
and recreation in colleges of education. 

(2) For counselling and guidance of the trainees, separate 
profiles need to be maintained of the trainees with regard 
to their progress, performance and professional 
development. 

(3) The functioning of college libraries needs to be improved 
to make them more interactive and trainee friendly. 

(4) The admission criteria need to be suitably modified to 
enable the trainees from rural and far off places to join 
teaching profession 

(5) Their is a need at the level of teacher educators to improve 
upon the class room verbal behaviour and teaching 
methodology to minimize class room lecturing, increasing 
appreciation and encourgement of trainees, improving 
questioning skills and the quality of interaction with the 
students as also encouraging students to take more 
initiative in the class room situations. Teacher educators 
also need to improve upon the use of audio-visual 
techniques, pupil assessment and feed back techniques 
and encourage the extent of use of modern educational 
technology like OHP, computers etc. They also need to 
organize discussions, quizzes, workshops and involve 
themselves in programmes like environmental awareness, 
population education, adoloscent education etc. and also 
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involve themselves in creative writing and publications, 
The issue of professional development of teacher educators 
requires to be addressed seriously. 

(6) As far as colleges of education are concerned, these 
institutions require to reengineer themselves on modern 
democratic and management principles besides 
undertakingflexible and innovative programme of training 
and practice teaching and evaluation, The daily schedule 
ofactivities and time table in colleges of education require 
to be changed to enable students to have leisure and 
recreation besides increasing access to library and other 
resources. The colleges need to encourage the application 
of educational and communicational technologies and 
introduce reforms in the evaluation of teaching practice. 
These institutions need to take steps to convert them into 
centres of experimentation, research and innovations with 
inbuilt system of monitoring institutional and instructional 
inputs and processes. 














Case Study No. 1 


Ms. E, is a twenty three years old female enrolled in College B. 
She is tall, fair complexioned and has an attractive personality. She 
comes from a joint family consisting of eight members living in a 
rural area. She belongs to small town in Himachal Pradesh and her 
mother tongue is Pahari even though Hindi is also spoken in the 
family. She is Hindu by religion. 

Ms. E, had passed her graduation in 2nd division from Himachal 
Pradesh University. Her parents are not highly qualified as her father 
is Higher Secondary passed while her mother is only matric passed. 
Herfather is running a business in Himachal Pradesh with an yearly 
income between Rs. 25000 to Rs. 50000. 

As she is a non local, she is putting up in the college hostel 
during B.Ed. training programme. Ms. E's motive behind joining B.Ed. 
training was to gain better qualifications as her parents wanted her 
to join the government job after passing B.Ed, Infact., she was about 
to be engaged to a boy but her in-laws insisted that she should 
complete her B.Ed before marriage which would enable her to join 
the government service. In the college, she faces the problem of a 
very busy schedule as a result of which she gets little time to relax 
and have recreation. Moreover, she feels that there is lack of provision 
for consulting college library books after college hours. 

Ms. E's, values at the beginning of the session and at the end of 
session did not show much variation, Therefore, she could not 
inculcate higher values which are the vital aspect of the training 
programme. This is so because Ms. E wanted to complete the course 
willingly and did notfeel involved in the academic and other training 





activities of the college. She possess an average intelligence, Ms, E's 
basic weakness in English language comes in the way of her 
comprehension of subject matter which is taught in English. She 
banks upon the notes of her colleague in the hostel and usually 
resorts to cramming for examination purposes According to her, 
becoming teacher was never her main motive and she is forced to 
undergo training so that her married life can be well adjusted. Her 
effectiveness in teaching and strategies of teaching remained almost 
same even on the completion of B.Ed. training programme. 

Moreover, even though her attitude towards teaching was not 
negative but this also showed less change in her attitudes as a result 
of undergoing B.Ed. course. 

Ms. E's proficiency in teaching has not shown much change in 
the college even though she participated in the micro and macro 
teaching sessions. She went through these sessions without exerting 
much efforts. However, she did take part in annual function of college 
as a member of dance group and her performance was appreciated. 

She obtained a third division in the annual examination in 
theory and first division in practice of teaching at the boderline. 
Overall, she is getting second division. The impact of the college of 
education on her is not significant enough. This is probably so as 
she lacked seriousness for studies. 


283 




Case Study No. 2 


Teacher trainee No. 2, Mr. F, is 22 years old male enrolled in 
College B, He comes from a nuclear family living in a rural area. He 
belongs to a town in Himachal Pradesh and his mother tongue is 
Hindi. He is a Sikh by religion. 

Mr. F, had passed his graduation in first division from Himachal 
Pradesh University. While his father is a post graduate, his mother is 
a graduate and both of them are in the teaching line. His mother 
works as a school teacher and his father is a lecturer in college, 
Yearly income of the family is above Rs, 1 lakh. 

As he is non local, he is putting up in a rented room with two 
more friends during B.Ed. training in the vicinity of his college. 

The motive behind Mr. F's joining B.Ed. training programme 
was to gain better qualification and competence and join the 
government job as his parents are in the same profession. In the 
College, Mr. F faces the problem of a hectic schedule as a result of 
which he gets little time for self enjoyment and relaxation. Moreover, 
he feels library hours are very less to enable him to get full benefit. 

Mr. F's, values atthe beginning of the session and at the end of 
the session showed a change for the better specially the social values. 
He has higher social values as compared to other values. He possess 
an above average intelligence. His effectiveness in carrying out 
various activities and strategies of teaching improved as a result of 
B.Ed. training programme. 

His attitudes towards teaching are positive and these have 
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undergone further positive development as a result of B.Ed. training 
programme. 

Mr. F's proficiency in teaching also showed a marked 
improvement as a result of undergoing practice teaching session. 
He thinks his supervisors gave him special attention as a result of 
which he improved his skills. 

He obtained a first division in practice as well as first division 
in theory in the annual examinations. Overall, he got above 65% 
marks. This indicates that he not only possess an aptitude for teaching 
but has improved his knowledge while undergoing training at the 
college. He also attributed his success to hard work of teachers in 
the college. 
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Case Study No. 3 


Teacher trainee No. 3, Mr. G, is forty years old male teacher 
trainee enrolled in College C. His family is a joint family living in 
urban area. He belongs to Jammu city itself and his mother tongue 
is Dogri. He is Hindu by religion. 

Mr. G, had passed his graduation and post graduation both in 
first divisions. His parents are literate while his father leads a retired 
life. Their yearly income is above Rs. 50,000. Mr. G, is married and 
has his own house in Jammu. 

Mr. G's motive of joining B.Ed. training was to gain better 
qualification and competence so that he can improve his professional 
qualifications and claim better incentives/increments. 

In the College, he has the problem of very busy schedule as a 
result, he gets little time and chance of entertainment. Moreover, he 
gets less time at home to cope up with the pace of studies at the 
College. 

His values at the beginning of the session and atthe end of the 
session showed some variation for the better specially in the sphere 
of personal values. He has improved his personal values to a large 
extent as compared to other values. Mr. G, possess an above average 
intelligence. His effectiveness in carrying out various teaching related 
activities showed improvement over the period of training indicating 
that by and large, the college satisfied his motive to improve his 
competence of teaching, 

Mr. G's attitudes towards teaching are positive and these further 




showed a positive development as a result of training. He likes to 
use audio visual aids like OHP and tape recorder as a result of 
teaching and interact with his students in classroom. 

In the annual examinations, Mrs. G obtained first division in 
practice as well as first division in the theory papers. Overall, he 
obtained 71% marks. This indicates that his performance in the 
college can be rated as good. Thus, he attributes to the college 
environment and combined efforts of teachers of course he also 
worked hard for the same. 
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Case Study No. 4 


Teacher trainee No. 4, Ms. H, is twenty two years old female 
enrolled in College C. Her family is a nuclear family living in an 
urban area. She belongs to a small town near Jammu and her mother 
tongue is Dogri though the family also speaks Hindi in every day 
life. She is a Hindu by religion. She is youngest in the family and has 
two brothers elder to her. Her parents are not highly qualified as her 
father is matriculate and her mother is only middle passed. Her father 
is employed in some job in industry with an yearly income ranging 
between Rs. 40,000 to Rs. 50,000. 

As she is a local, so she is putting up with her parents who also 
own a house in Jammu city. 

Ms. H, has passed her graduation in second division with Hindi, 
Political Science and Education as subjects.Ms. H's motive of joining 
B.Ed. training programme was to gain better qualifications as her 
parents wanted her to join the government job or job in some good 
private school before her marriage. In the college, she has the 
problem of very busy schedule as a result of which she gets very 
little free time. Moreover, she has the problem of arranging money 
to be spent on books and other activities. 

Ms. H's values at the beginning of the session and at the end of 
the session did not show variation in a significant manner. Infact, 
she could not inculcate values which are the vital aspect of the 
training programme. 

She possess an average intelligence. Her effectiveness as a 
teacher and teaching proficiency showed little variation inspite of 






training (from what these were at the beginning of the session), This 
is so because her teachers did not exert efforts to mould her. Further, 
she was somewhat i rregular and non-serious herself during teaching 
practice, 

Similarly her attitudes towards teaching, though not negative, 
also showed less change for the better during one year long training 
as she expressed a disinterest in the training process. 

Ms, H obtained a third division in theory papers in the annual 
examinations, However, she managed to obtain a low first division 
in the practice of teaching, Though she wants to go for teaching as a 
profession but she was not very serious towards training programme, 
In her opinion, her parents wanted her to acquire B.Ed, degree to 
boost her market value which she will be able to do, 




Case Study No. 5 


Teacher trainee No. 5, Ms. I, is twenty two years old female 
enrolled in College A. Her family is a nuclear family living in an 
urban area. She belongs to Kulu in Himachal Pradesh and her mother 
tongue is Pahari though the family speaks Hindi language in every 
day life. She is Hindu by religion. She is of average height and 
possess average health. 

Ms. I had passed her post graduation from the University of 
Himachal Pradesh in the subject of Chemistry in first division. Her 
parents are highly qualified as her father and mother are both post 
graduates, Ms. I's father is in army and at present posted in Jammu 
while her mother is teaching in Army school in Jammu itself, 

Though she is a non local but she is putting up with her parents 
in the accommodation provided to them by the defence authorities 
in cantonment area. 

Ms. I's motive of joining B.Ed. programme is to follow her 
mother in the teaching profession as well as to gain better qualification 
and competence. She possess a charming personality and manners 
and is a fluent conversationalist. In the college / she faces the problem 
of very busy schedule ; as a result, she gets little time for relaxation 
and following her hobbies. Moreover expectations of teachers are 
very high. As a result, she has to put in more labour to be in their 
good books. 

Her values at the beginning of the session and at the end of the 
session showed marked improvement specially her social values. 
She has improved upon the status of her social values to a great 




extent. She made a number of friends in the college whose company 
she enjoys. She possess an above average intelligence. Her attitude 
towards teaching were basically positive and these showed a further 
improvement as a result of training. Similarly, her teaching 
effectiveness and teaching proficiency levels also showed a change 
for the better indicating that she improved her classroom performance 
during her studies in the College. She attributes this to the policies 
and strictly enforced programmes of the College in which all teachers 
participate willingly to help the trainee students. According to her, 
the College has the right climate which is highly motivating for the 
serious students. She enjoys using modern audio visual aids like 
OHP and can manage the students very well. She answers their 
questions in class and praises them. 

The performance of Ms. I in the annual examination is also 
quite praiseworthy. She obtained a first division in Practice as well 
as a first division in theory of education. Overall, she got 75% marks. 
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Case Study No. 6 


Teacher trainee No. 6, Mr. J, is twenty four years old male 
enrolled in College A. His family is a joint family living in rural area. 
He belongs to a small town near Pathankot in Punjab and his mother 
tongue is Punjabi, He is a Hindu by religion, He has a stout body 
build and supports a short beard. 

Mr. has passed his gradation in second division with non¬ 
medical subjects. His parents are not highly qualified as both his 
father and mother are below matriculates. His father is employed in 
his own agricultural activity with yearly income above Rs. 75,000. 

As Mr. J, is a non local, he is putting up in a rented room with 
two more friends in the vicinity of his College. Mr, J's motive of 
joining the B.Ed. training programme was to gain better qualification 
and then join the government job since preference is given to Science 
graduates for the same. 

In the College, he has the problem of a busy schedule as a 
result he gets little time to himself. Further, extent of freedom and 
entertainment are very few. This has made him somewhat depressed. 
Further, he is unable to derive proper benefit from the college library 
because of his weakness in English language. 

Mr. J's values at the beginning of the session and at end of the 
session did not show a positive change to be labelled significant. 
Infact, she could not inculcate higher values which are an important 
aspect of the training programme. 

Mr, J possess an average intelligence. His teaching effectiveness 
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and strategies of teaching showed little improvement inspite of his 
exposure to teaching practice sessions. Therefore, his effectiveness 
level remained almost similar even at the completion of the session. 

Moreover, his attitude towards teaching, though not negative, 
also did not change for the better. This is so since Mr. J did not put in 
hand labour to participate actively in institutional activities. He 
remained a back bencher and would only consult guides and 
memorize the answers. Mr. J's proficiency in teaching also did not 
show improvement as a result of teaching practice, He merely 
completed the cycle without much effort. 

His performance in the annual examination was not very good. 
He obtained a third division in the theor/ and a high second division 
in practice of teaching. Overall, he is getting second division marks. 
We can say that though he qualified as a trained teacher yet he 
failed to benefit to the expected level from the college programme, 
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Case Study No. 1 


Teacher Educator No. I, Mrs. X, is 50 years old, active and 
energetic female teacher educator employed in college A. She 
belongs to a nuclear urban family. She belongs to Haryana and has 
Hindi as the mother tongue. She belongs to a family in which 
scholarship and education were highly valued. Her father was an 
educationalist who was conferred with the title of "Padam-Shiri". 
He was double Ph.D. and had a mastery in Arabic. Her mother was 
however a matriculate. 

Mrs. X is happily married and her husband is also employed in 
the same College as an Estate officer. She is Hindu by religion and 
she follows Hindu culture and tradition with full faith and devotion. 

Mrs. X happens to be a highly qualified teacher educator having 
attained the double MA (in English and History) and Ph. D. with 
specialization in the areas of guidance and counselling. She had 
completed her Ph. D. in America in Michigan State University, She 
is a hard working, intelligent scholar and was appreciated by her 
teachers. Sh has above 15 years of experience as a teacher educator 
with a work load 25-36 hours per week. 

Since her attitude towards her profession is positive, she is 
voluntarily and willingly involved in various teaching activities (ike 
discussions, seminars, guidance services, examinations etc. She is 
equally involved in the administrative responsibilities like time table 
framing, disciplinary problems, staff management etc. 

She has a quest for knowledge and always updates herself with 
the latest information and books regarding her areas of teaching, 
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Moreover, she has enthusiastically attended workshops and 
orientation programmes within as well as outside the State. 

Mrs, X, as a teacher educator, puts into practice different 
innovative strategies while teaching in the class like using non- 
traditional methods of teaching, using educational technology with 
special emphasis on O.H.P., different types of evaluation strategies, 
and also taking students to educational trips etc. 

She is a hard task master and participates vigorously in teaching 
practice session with the teacher trainees to equip them with various 
teaching skills. Therefore, she enjoys considerable respect and love 
from the students. 

Her three-fourth of time in the classroom teaching process is 
consumed in teacher talk which is comparatively low as compared 
to other educators as a group. Mrs, X allows students to express their 
ideas and views in the class in order to make education a two way 
process. This also indicates a democratic style of teaching, 

She has been rated highest by her subordinates on various 
qualities such as generosity, hardwork, innovativeness, regularity 
and strictness. 

She is found to adapt various teaching strategies during teaching 
learning process in order to make her lessons effective and 
comprehensive. She also organizes enrichment as well as remedial 
teaching for clearing doubts and better understanding of subject 
matter. She also gives frequent tests to students for preparing them 
for examination. 










Case Study No. 2 


Mrs. Y, is thirty years old. She is physically well built though 
of short, stature and is employed as a Lecturer in Education in College 
A. She comes from a nuclear family living in an urban area in 
Kashmir. Her mother tongue is Kashmiri. Her parents are not very 
highly qualified as her father is a graduate and mother is only 
matriculation passed. 

She is happily married and her husband is employed in a 
pharmaceutical company. She is Hindu by religion and she has strong 
faith in cultural norms and practices. 

Mrs. Y's qualifications are M.A. (Economics) and M.Ed. with 
specialization in the areas of Education and Economics. She is soft 
spoken and smart. She has also undergone the training of 
stenography. She has 6-8 years of experience as teacher educator 
with a work load of 18-20 hours per week. 

Mrs. Y does not possess highly positive attitude towards her 
profession as teaching did not occupy a high priority in her career 
list. She rarely involves herself in various teaching activities like 
seminars, discussions, team teaching etc. Moreover, Mrs. Y, is seldom 
involved in the administrative responsibilities like staff management, 
news letters, official records etc. However, recently she was made 
NSS officer even though she was reluctant to accept this assignment. 

She updates herself with the latest information and books 
regarding her area only when necessary i.e. when syllabus is changed, 
Mrs. Y has attended some workshops and orientation programmes 
conducted by the College itself in Jammu but has opted out of seven 




events outside the J&K State even when deputed for the same. 

Mrs. Y, as a teacher educator occasionally puts into practice 
different innovative strategies while teaching in the class. For 
example, she is cool about using non traditional methods of teaching, 
using modern educational technology or adopting different types of 
evaluation strategies etc. Infact she feels that the burden of running 
the family and looking after small kids does not leave her sufficent 
time to study and socialize. 

Mrs. Y is also not very actively involved in teaching practice 
sessions for training teacher trainees, She completes these sessions 
in a routine matter and feels that such programmes are a drain on 
her energies and time. She frequently feels irritated with trainees. 

More than 98% time in the class room of Mrs, Y is consumed 
in teacher talk which indicates that the teacher is predominantly 
using lecture method of teaching. In her class, students don't get 
sufficient time to participate or to express their ideas and views on 
the topic. She also avoids replying to student's questions. ’ 

Mrs. Y, has been rated average by her colleagues and superiors 
on various skills and qualities such as leadership, hardwork, creativity 
and human relationship. 

She is sometimes or rarely found to adopt various teaching 
strategies in order to make her lesson more effective and 
comprehensive. She would also seldom organize on her own 
enrichment and remedial classes for clearing doubts and revision. 
Infact, she does only when given orders by the Head, 







Case Study No. 3 


Mr. Z, is fifty-five years old, active, smart and hard working 
male teacher educator employed in College C. He belongs to a 
joint family living in rural area. Mr. Z, belongs to Jammu and has 
Dogri as her mother-tongue. He had illiterate parents and their main 
occupation was agriculture. Therefore, he had to work hard to 
continue his education and was highly motivated for the same. He 
is happily married and his life partner is a full time housewife. He is 
a Hindu by religion. He is well versed with the traditions and strongly 
follows cultural norms. 

The educational qualifications of Mr. Z areM.A. (History) M.Ed., 
Ph.D, with specialization in Education and History. He started his 
career as a laboratory assistant and gradually rose in the department 
upto the status and position of a teacher educator. He has above 1 5 
years of experience as a teacher educator with a work load of 30-36 
hours per week. 

Mr, Z has a highly positive attitude towards his profession, 
Therefore it is not uncommon to find that he volunteers himself and 
is willingly involved in various teaching activities like discussions, 
project work and practice teaching etc. Further, students seek him 
out for solving their problems. He, is at the same time, involved in 
the administrative responsibilities like time table framing, staff 
management, conducting tours, picnics etc, in his college. 

Mr. Z has a quest for knowledge and always updates himself 
with the latest information regarding his subject/area, More over, he 
has also written books in the field of education. Mr. Z keenly attends 
workshops and orientation programme within the State as well as 
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outside. 


As a teacher educator, Mr. Z often puts into practice different 
innovative strategies in his day to day teaching in the class like 
unconventional methods of teaching with special emphasis on 
different types of evaluation strategies, techniques to give individual 
attention and guidance etc. 

He is considered a hard task master and involves willingly in 
the teaching practice sessions as well as in micro lessons. Therefore, 
he enjoys reputation and is loved by the students. 

Three fourth of the time in the class room teaching of Mr. Z is 
consumed in teacher talk which is comparatively lower as compared 
to other teacher educators in his college as a group. Mr. Z allows 
students to express their ideas and views in the class in order to 
make education a two way process. Mr. Z, believes that the learners 
are not dummies but active participants. He also follows a 
democrative style of teaching. Mr. Z has been rated highly by his 
colleagues and officers on various qualities such as generosity, hard 
work, helpfulness and cooperation. He is also quoted as role model 
for students and is cited as an example of effective teaching. 

Asa teacher educator, Mr. Z is found to adapt various teaching 
strategies in his teaching in order to make his lesson effective and 
comprehensive. He would also organize enrichment as well as 
remedial teaching for clearing doubts and removing deficiencies of 
students. He exhibit a cheerful personality and displays a sense of 
homour which endears him to one and all. 


on i 




Case Study No. 4 


Mrs. A, is 39 year of age and is employed as a teacher educator 
in College C. She comes from a joint family living in an urban area. 
She belongs to Jammu and has Dogri as her mother tongue. Her 
parents are not highly qualified. She is happily married and her 
husband is a medical representative, She is Hindu by religion and 
she follows Hindu culture and traditions sincerely. 

Mrs. A, has attained qualification of M.A., M.Ed. and Ph.D. 
with specialization in the discipline of education. She has completed 
her Ph.D. in Jammu University itself. She has over 10 years of 
experience as a teacher educator with a work load of 18-20 hours 
per week. 

Even though Ms A has attained highest qualification in the 
discipline of Education, Mrs. A does not have highly positive attitudes 
towards education. Teaching as a profession had third priority in 
her career options. She rarely involves herself in various teaching 
activities like seminars, discussions, team teaching etc. Infact, she 
does so when told by the Head of the institution, but does not 
involve in these activities fully. Moreover, Mrs. A, is seldom involved 
in the administrative responsibilities like staff management, official 
records, planning of various activities etc, 

She updates herself with the latest information and books 
regarding her teaching only when necessary or when she gets the 
time to do so, which is not easy to get since she is involved in 
household and family activities. Only occasionally has Mrs, A, as a 
teacher educator been found to put into practice innovative strategies 




while teaching in the class. According to her, using non traditional 
methods of teaching, using modern educational technology, different 
types of evaluation strategies etc. are not only time consuming but 
not suitable for Indian students who only want to pass, 

She is not always involved actively in teaching practice session 
or in training teacher trainees in various micro skills. She takes such 
activities in a routine manner as she likes to maintain distance from 
students. 

74% of the time in the class room teaching of Ms. A is 
consumed in teacher talk which indicates that she does not restrict 
herself for lecture method of teaching. She likes to give time to 
students to participate in class activities and to express their ideas 
and views on the concerned topic. However, she seldom appreciates 
or accepts their feelings and ideas and gives more directions instead. 
She is not very popular among students as a result. 

Mrs. A, has been rated average by her subordinates on various 
skills and qualities such as public speaking, leadership, voluntary 
participation and involvement in writing and creative activities. 

She is rarely found to adopt diverse teaching strategies during 
teaching learning process in orderto make her lesson more effective. 
She is also against organizing enrichment and remedial classes for 
teacher trainees as they are mature adults who do not require 
spoon feeding . However she does take extra periods/classes if 
directed by the Principal, 

Mrs. A, is not involved in research projects or in writing articles 














Case Study No. 5 


Mrs. T is 45 year old, tall, well-built with pleasing personality 
employed in College B. She comes from a joint family background, 
living in an urban area. She belongs to Jammu and has Punjabi as 
her mother tongue. Her parents are highly qualified and are employed 
in government service. 

Mrs.T is happily married and her husband is employed in 
government job. She is Sikh by religion and follows her culture and 
traditions with strong faith and devotion. She happens to be highly 
qualified teacher educator having attained M.A in psychology and 
Ph.D with specialization in the areas of Guidance and Counselling 
and Psychology. She has above 15 years of experience as a teacher 
educator with a workload of 25-36 hours for a week. 

Her attitudes towards her profession are positive. She is 
voluntarily and enthusiastically involved in various teaching activities 
like discussions, seminars, workshops, examinations etc. She is 
equally involved in the administrative responsibilities like timetable 
framing, disciplining students, staff management etc. She also 
prepares students for participation in curricular activities as she used 
to be an active participant in these activities herself during her college 
days. 


Mrs. T has an urge for knowledge and always update herself 
with the latest information and books regarding her area. Moreover, 
she has attended workshops and orientation programmes from time 
to time. Mrs T, as a teacher educator, puts into practice different 
innovative strategies while teaching in class like using non-traditional 
methods of teaching, using different evaluation strategies and also 




taking students on educational trips etc. 


She is a hard taskmaster and participates fully in the teaching 
practice sessions with teacher trainees to tram them in various 
teaching skills. Therefore, she enjoys respect and love from the 
students. She is infact a good role model for them. She displays a 
good dress sense herself. 

She allows students to express their ideas and views in the class 
in order to make education a two way process. This also indicates a 
democratic style of teaching. She has been rated high by her 
subordinates on various teaching skills and qualities such as 
hardwork, public speaking, innovativeness and regularity etc. Mrs. 
T has a good value structure in which intrinsic value and self 
development are important constituents. 

Mrs T has been found to adopt various teaching strategies during 
teaching learning process in order to make her lesson effective and 
comprehensive. She also organizes enrichment as well as remedial 
teaching for clearing doubts and comprehensive understanding. 

Her University results are highly satisfactory. The management 
of the college and her superiors hold Mrs.T, in high esteem. She has 
been nominated as the member representative of the staff in the 
College Management Committee, 




Case Study No. 6 


Mrs. B, is 34 years old,, tall, young and stout female teacher 
educator employed in College B. She comes from joint family now 
living in an urban area. She belongs to Jammu and has Punjabi as 
her mother tongue. Her parents are not highly qualified as her father 
and mother are from agricultural background. 

Mrs B is happily married. Her marriage was inter caste as she 
belonged to a Punjabi Sikh family but was married in Hindu family. 
Her husband is also in teaching profession in the department and 
has specialization in Education and Psychology. She practices both 
the cultures with full faith and devotion. 

Mrs. B, has qualification of M.A., M.Ed with specialization in 
the area of Education. She was enrolled for Ph.D. degree which she 
has successfully qualified recently from the University of Jammu. 

She has about 10 years of experience as a teacher educator 
with a work load of 20 hours per week. Actually she has changed 
her job as a teacher educator from one college to the present one as 
the routine in the other college was too demanding. She developed 
positive attitude after adopting teaching as profession but it was not 
her number 1, career option. As a teacher, she rarely engages herself 
in various teaching activities like seminars, discussions, team teaching 
etc, Moreover, Mrs. B, is seldom involved in the administrative 
responsibilities like staff management, planning, official records etc. 
She nevertheless willingly acts as Supervisor/Superintendent in 
University examinations as the duties are remunerative and allow 
respite from routine teaching. 




Mrs. B, updates herself with the latest information and book 
regarding her area only as and when required as she thinks that the 
notes prepared by her are quite upto the mark. 

Mrs. B, has attended workshops and orientation Programmes 
conducted by the College itself or in Jammu but not outside the J&K 
State. She has also attended a staff orientation course of one month 
duration which really did not help her. 

Mrs. B, as a teacher educator only occasionally puts into practice 
different innovative strategies while teaching in the class. Using 
non traditional methods, different types of evaluation strategies and 
group work are not followed by her as these do not impress her. 

She does not actively involve herself in teaching practice 
sessions and in micro lessons as she thinks herself to be lacking 
enthusiasm for such activities. At the same time, there is no escape 
from the same. 

93.5% time in the class room teaching behavior of Mrs, B, is 
consumed in "teacher talk" which indicates that the teacher is 
confining herself to lecture method of teaching. She does not feel 
that students require time to participate or to express their ideas and 
views in the class since it is a waste of teacher's time. She does not 
permit students to ask questions while teaching. 

Mrs. B, has been rated average by her subordinates on various 
skills and qualities like leadership and participation in scholarly 
pursuits. She is reserved and seldom opens up before students. She 
is some times or rarely found to adopt diverse teaching strategies 
during teaching in order to make her lesson more effective. She 
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Appendix A 


Proforma For Profiles Of Teacher Trainees 


1, Name □□□□□□□□□□□□□□ 

2, Male/Female 0 m 

3, Age □ □ Years □□□[] 

4, Religion 

5, Martial Status [s] [M 

6, Mother Tongue ___ 

7, State to which you belong 


A 


J&K 


H.P 


Rajasthan 




Haryana 


Any other 


8. Educational Qualifications 


a. B.A./B.Sc./B.Com. 

b, M.A./M.Sc./M.Com, 

Subject_ 


9. Educational Background. 


Qualifying Exam 

City/Town 

University 

Division 

%age 

Matriculation +2 

B.A./B.Sc,/B,Com. 

M.AyM.Sc./M.Com. 
Any other 


















10. Name of the college in which you are studying for B.Ed. 


Where are you staying during the 

course of study 

S 


Parents 


Relatives 

Rented Accommodation 


Any other 


12. Family background Rural 

13. Cast to which you belong 


Urban 


ST 


SC 


14. No. of members in the family 
Type of family Joint 


General 

■ 

OBC 







Nuclear 


15, Family income from all sources per year 


50000 


50000-75000 


75000-100000 


Between 50,000-25,000 


above 1 lakh 


Below 25000 


16, Educational Qualifications of parents. 

17. Educational Qualifications of father 


1. Not educated 

2. Below Middle 

3. Under Matriculate 

4. Matriculate 

5 Higher Secondary/Intermediate 

6, Graduate 

7, Post Graduate 

8, Any other_ 
























18, Educational Qualification of Mother 


1. Not educated 

2. Below Middle 

3. Under Matriculate 

4. Matriculate 

5. Higher Secondary/Intermediate 

6. Graduate 

7. Post Graduate 

8. Any other_ 

19. Occupation of father 


a. Please place a V mark against the relevant category 


Government 


Semi Govt. 


Private 

■ 

Bl 


b. 

1 . 


Categories 

Defence & allied Service 


Army 


BSF 


CRPF 


ITBP 


Navy 


Airforce 


Police 


2. Professionals Lawyer 

Doctor Engineer 



Accountant 


3. Teaching Schools j ! 

Colleges University 


4, Business 

5, Industrial based, 

Self Employed 
Agriculture based. 

6, Clerical 

7, Retired from Service 

8, Reemployed 























20. If your mother is employed please indicate her 


occupation 


Teaching 

Clerical 

Nurse 

Doctor 

Self employed 



Section-B 


21. Motives for joining the course 

Please indicate three answers in order of importance, what 
motivated you to take up this course. 


1. Friends were joining it 

2. For increasing professional qualification. 

3. Interested in it 

4. Parents wanted it 

5. Nothing better to do 

6. To keep busy 

7. Members of the family in the profession 

8. For better qualification 

9. Did not get admission in any other course 

10. For better service 

11. For joining Govt, Job 

12. Any other__ 
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22. Problems being encountered in day to day study, 

1. Lack of proper facilities to study. 

2. Lack of proper reading space to study, 

3. Adequate number of books not available. 

4. Library facilities not adequate. 

5. Library hours very few. 

6. Cannot cope up with the work schedule, 

7. Difficulty in understanding the material. 

8. Difficulty in expression (Verbal) 

9. Difficulty in expression in written work, 

10. Difficulty in spoken language. 

11. Do not keep fit health wise. 

12. Money problems keep worrying me. 

13. Very restrictive atmosphere in the college. 

14. Very little chances of enjoyment. 

15. Very little leisure time available at hand. 

16. Too busy a schedule of study. 

17. Teachers are not helpful. 

18. Expectations of parents are very high. 

19. Expectations of teachers are very high. 

20. Do not have the financial means to purchase some books, 
I need for my study. 

Classification 

Personal 

Social 

Financial 

Academic 




Appendix B 


Proforma For Profiles Of Teacher Educators 


1 . Name of the College where employed_City/Town 

2. Name__ 

3. Age __ 

4. Sex __ 

5. Qualifications 


B.A./B.Sc./B.Com. 


M.A./M.Sc ./M .Com. 


M.Ed./M.Phill/Ph.D./Any other 


6, Designation _ 

7. Areas/Subject of Specialization 


a)_b)_c)_ 

8, Courses/paper taught at present 

Paper I Paper II Paper II I Paper IV Paper V 

9. Teaching of Hindi 
Teaching of English 
Teaching of Science 
Teaching of Math 
Teaching of S, Study 








10. Teaching Experience 






Below Below 

Above 

Between 

Above 

1 yr 6 yrs 

Work load per week (in 

6 to 10 yrs 

hours) 

6 to 15 yrs 

15 yrs 

i 

1_ 

1“ 




12. Details of Seminars/workshops attended during the last five years 

Year Place Name of the Duration Name of the 

Workshop conducting agency 


13. How often you as teacher educator perform/conduct following 
activities in your day to day teaching inside the classroom. 

Frequently Sometimes Rarely 

a. Individual attention in the class _ _ _ 

b. Removing Student difficulties _ _ _ 

c. Lecturing _ _ _ 

d. Discussion _ _ _ 

e. Seminars _ _ _ 

f. Questioning _ _ _ 

g. Interaction with students _ _ _ 

h. Laboratory Projects _ _ _ 

i. Classroom demonstration _ _ _ 

j. Guidance and counselling j_ _ _ 

k. Practice of Teaching __ _ _ 


325 






Micro-teaching 

Student observation and monitoring 
Written test/verba! test 
Planning of future activities 
Dictation of notes/points 
Black board writing 
Use of audio-visual aids 
Book reading 
Student's presentation 
Ability grouping 
Role playing 

Any other (please specify) 
Remedial teaching 
Environmental detailed programme 
Micro-teaching 
Team teaching 
Group discussion 
Computer related activities 
Adult education/literacy programmes 
Examinations 

Writing for magazines/journals 
Any other (please specify) 






14. Which of the following responsibilities are you associated withas 
a part of College Administration (Tick as many as are applicable). 

Responsibilities 

a. Hostel 

b. Pupil's Attendance 

c. Fines and Disciplinary 

d. Time table framing 

e. Staff room 

f. Uniform/dress 

g. Scouting/NCC 

h. House Examination 

i. Pupil counselling 

j. Magazine/News letter 

k. Official records 

l. First aid/dispensary 

m. Any other please specify 


15 Tickout the problems being persistently uncounted by you in 
your day to day functioning teacher educator (as many as are 
applicable) 

a. 

Less encouragement by authorities [ 

Yes/No 


b. 

Inadequate library facilities 1 

Yes/No 



Lack of experience 1 

Yes/No 1 

c. 


j 

Less cooperation from colleagues s 

Yes/No 

d. 



Lack of discipline 

Yes/No 

e. 


f. 

Lack of confidence 

Yes/No 


g. 

Over crowedness in the class 

| Yes/No 1 


Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 


?97 




h, Non Cooperation from pupils 


i, Lack of teaching aids 

j, Very little leisure time available at hand, 

k, Restrictive atmosphere in the College 
|. Very little chances of entertainment 

m. Difficulty in expression (verbal) 

n. Difficulty in language spoken 
Any other please specify 


Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 

Yes/No 


o. 











Appendix C 


Schedule For Profiles Of Colleges Of Education 

1. Name oftheCollege__ 

2. Complete address of the College_ 

Telephone No._Telex_Pin Code _ 

3. Whether the College is Government/Private_ 

4. Type of Affiliation PermanentTTemporary_ 

5. Year of Establishment_ 

6. Year of starting B.Ed. programme_ 

7. Year wise enrolment in B.Ed. courses. 

Year No, of Trainees 

1991- 92 _ 

1992- 93 _ 

1993- 94 _ 

8a, College of Education is housed in_ 


i) Own building_ 

ii) Independent but rented building_ 

iii) Building shared with other departments 




b. Floor area available in Sq. Ft. 


c. The building occupied by the College of Education has provision 
for 


App. Dimension 


i. 

Principal's Room 

Yes/No 

ii. 

Office 

Yes/No 

iii. 

Library Room 

Yes/No 

iv. 

Staff Room 

Yes/No 

V. 

Reading Room 

Yes/No 

vi. 

Seminar Room 

Yes/No 

vii. 

Lecture Room 

Yes/No 

vi i i 

, Audio-Visual Room 

Yes/No 

ix. 

Auditorium 

Yes/No 


x. Any other (please specify) 


9. Facilities available/offered by the College of Education 

App. Dimension 

i. Play Ground Yes/No 

ii. Dispensary Yes/No 


iii. Drinking Water 


Yes/No 




iv. Water Coolers Yes/No 

v. Toilets and Urinals Yes/No 

vi. Canteen Yes/No 

vii. Transport Yes/No 

viii. Telephone Yes/No 

ix. Any other (please specify) _ 

10a. Each room of College of Education has provision for 

i. Black Board Yes/No 

ii. Electric Fans Yes/No 

iii. Bulletin Boards Yes/No 

iv. Proper Ventilation Yes/No 

(WindowsA/entilators) 

v. Proper Seating Arrangement Yes/No 

vi. Lecture Stand Yes/No 

vii. Projection Screen Yes/No 

viii. Any other (please specify) _ 


(a) Own Hostel _ 

(b) Rented Hostel 


b. i. The College has its 





II. 


No. of rooms in the hostel _ 

iii. No. of Pupils who can be accommodated_ 

Establishment 
a, Administrative staff 

S. Name of the post No. of Post Pay Scale No. of 
No. Vacancies 

i. Principal 

ii. Administrator 

iii. Office Supdtt, 

iv. Head Asstt. 

v. Medical Officer 

vi. Hostel Supdtt. 

vii. Typist 

viii. Clerk 

ix. Cashier 

x P.A. 

xi. Any other 

(please Specify) 

b. Academic/Teaching/Research Staff 

S. Name of the post No. of Posts Pay Scale No of 
No, Sanctioned Vacancies 


i. 


Principal 




Professors 


iii. Demonstrator 
jv. Tutors 

v. Publication Officer 

vi. Research Scholar 

vii. Research Officer 

vim, Counsellor 

ix. Any other 

(please Specify) 

c, Subordinate Staff 

S, Name of the post No. of Posts Pay Scale No. of 
No. Sanctioned Vacancies 

i. Peon 

ii. Chowkidar 

iii. Orderlies 

iv. Drivers 

v. Gardener 

vi. Sweeper 

vii. Cook 

viii. Any other 
(please Specify) 

12. Grants/Assistance/Aids taken from State/Central/Govt./other 
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agencies during last three years. 


Amount 

S, Agency Nature of 1991-92 1991-92 1992-93 

No. Grant ~ ~~ 


State Govt. 


Central Govt. 


iii. UGC 


iv. Any other 

(like UNESCO, 
CSIR, NCC, 
Other National/ 
International 
Agencies) 


Assignments 


1. Minimum No. of assignments given to B.Ed. student according 
to 


(a) University regulation _ 

(b) College norms, if any _ 

Always Some Rarely 
times 


2. Assignments for trainees are 
framed by 

(i) Class teacher 

(li) A committee of teacher 

3. Assignments are 


(i) Different for each students 




Always Some Rarely 
times 

(ii) Some for all candidates in 
a group. 

(in) Changed from session to session_ _ 

(iv) Any other (please specify) _ _ 

4. Assignments given to the trainees 
are based on 

(i) Essay type questions _ _ _ 

(ii) Thought provoking type _ _ _ 

questions 

(iii) Objective type questions _ _ _ 

(iv) Combination of different types _ _ _ 

(v) Practical assignments/field work/_ _ _ 

studies 

(vi) Any other (please specify) _ _ _ 

5. Assignments are given to the trainees 

(i) At regular intervals of time _ _ _ 

according to prefixed programme 

(ii) Only after previous assignment _ _ _ 

are received 

(iii) At irregular intervals _ _ _ 

(iv) All assignments at one time - - - 
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Always Some Rarely 
times 

6. The assignments are 

(i) Compulsory _ 

(ii) Optional _ 

7. The assignments received from 
the trainees are 

(i) Checked only _ _ _ 

(ii) Checked and marked _ _ _ 

(iii) Checked/graded _ _ _ 

(iv) Not checked only recorded _ _ _ 

(v) If assignment are evaluated _ _ _ 

in any other manner (please specify) 

8. The assignments are evaluated by 

(i) Teachers at the College _ _ _ 

(ii) Past time evaluators _ _ _ 

(iii) Full time evaluators _ _ _ 

(iv) Trainees themselves _ _ _ 

(v) Any other (please specify) _ _ _ 

9. The trainees are provided with 

(i) Model answers to the assignment - - - 

(ii) Outline to answer the assigment- - - 
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Always Some Rarely 
times 

(iii) References of books for 

each assignment 7 

(iv) Any other (please specify) _ 


10. After evaluation, the assignments are 

(i) Returned to the trainees with 

appropriate grades/marks ~ 

assigned to them 

(n) Returned to the trainees with _ _ _ 

suggestion for improvement 

(iii) Returned to the trainees for _ _ _ 

improvement and resubmission 

(iv) Not returned to the trainees _ _ _ 

11. Assignments for each subjects are required to be submitted i 


i. Single 

Yes/No 

ii Duplicate 

Yes/No 

ni. Triplicate 

Yes/No 

iv. Quadruplicate 

Yes/No 


Any other (please specify) 


v. 




Practice Of Teaching 


Always Some Rarely 
times 


1 . Practice of teaching is organised by 
the College 

(i) At its own experimental 

(ii) At the nearest schools in the city 

(lii) At various approved schools in 
the province 

(iv) At the schools situated at 
convenient places to the 
trainees and suggested by them 

(v) Any other (please specify) 

2. Practice of teaching is organised 

(i) In the beginning of the session 

(ii) In the middle of the session 

(iii) At the end of the session 

(iv) Whenever the College desires 

(v) Whenever the trainees request 

(vi) Whenever the schools want 

(vii) Schedule of practice of teaching 
is pre-planned in calendar 
before the session starts 
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Always Some Rarely 
times 

3 . Practice of teaching is supervised by 

(i) Teachers of the College 

(ii) Part time teachers 

(lii) Teachers in school where 
teaching practice is held 

(iv) Ex-students who have 
completed their training 

(v) Outsiders _ _ _ 

(vi) Any other (please specify) _ _ _ 

4. Model demonstration lessons 
are delivered 

(i) Before actual teaching practice _ _ _ 

(ii) Side by side with teaching _ _ _ 

practice 

(iii) As and when required _ _ _ 

5. Audio-visual aids for delivering 
practice lesson are arranged by 

(i) By the College of education _ _ _ 

(ii) By the trainees themselves _ _ _ 

(iii) By the school where practice _ _ _ 

of teaching is organised 

(iv) Out side agency/supplier _ _ _ 
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Always Some Rarely 
times 


(v) Any other (please specify) 


6. Remarks made by the supervisor are 
oral/written 

7. Remarks made by the supervisor are 
(i) Essay 


(li) Criterion type 


(ni) Verbal 


(iv) Evaluated in terms of grades 


(v) Any other (please specify) 


8. Minimum number of criticism _ 

lessons to be delivered by a 

trainee during B.Ed. training 

9. Minimum number of lesson (s) _ 

to be observed by a trainee 

10. For effective supervision of the B.Ed. trainees a tutor/teacher is 
put in-charge of 

1-5 6-10 11-15 16-20 20-25 

Trainees Trainees Trainees Trainees Trainees 

11. Guidance facilities are made available to the trainees for 
removing their difficulties by one teacher/by all teacher 
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12 . 


Guidance facilities are made available to the trainees for 
removing therein 

Always Some Rarely 
times 


(i) Personal difficulties 

(li) Difficulties while teaching 
practice 


(iii) Difficulties while 
choosing teaching material 

(iv) Difficulties while making 
AV aids 

(v) Difficulty in medium 
instruction while teaching 

(vi) Academic difficulties 

(vii) In selection of books for 
making the study material 

(viii) Any other (please specify) 


Micro Teaching 


The minimum number of total lessons required to be delivered 
for micro teaching 


7 


11 


15 


Always Some Rarely 
times 


2. Practice of micro teaching is organised 


(i) In the beginning of the session 

(ii) In the middle of the session 
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Always Some Rarely 
times 

(iii) At the end of the session 

(iv) Whenever the College desires _ 

(v) Whenever the student desires _ 

Micro teaching is supervised by 

(i) Teachers of the College _ _ _ 

(li) Part time teachers _ _ _ 

(iii) Ex-students who have _ _ _ 

completed their training 

(iv) Outsiders _ _ _ 

(v) Any other (please specify) _ _ _ 

Model demonstration lesson are 
delivered by 

(i) Before the actual micro teaching_ _ _ 

(li) Side by side with micro teaching_ _ _ 

(iii) As and when required _ _ _ 

(iv) Any other (please specify) _ _ _ 

Audio-visual aids for delivering 
micro teaching are arranged by 

(i) The College of education _ _ _ 

(ii) Trainees themselves _ _ _ 

(iii) Out side agency/supplier _ _ _ 
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Always Some Rarely 
times 


6. Remarks by the supervisor are 

made in canteen/verbal “ 

7 . Remarks by the supervisor are of 

(i) Essay type _ _ _ 

(ii) Criterian type _ _ _ 

(iii) Quantified in terms of _ _ _ 

remarks 

(iv) Evaluation in terms of grades __ _ _ 

(v) Any other (please specify) _ _ _ 

8. Number of persons under one supervisor while micro 
teaching are 


1-5 5-10 10-15 15-20 

Trainees Trainees Trainees Trainees 

9. The Subject matter for micro-lesson 
is selected by 


Always Some Rarely 
times 


(i) By the teacher themselves 

(ii) By the trainees themselves 

(iii) By the teachers and 
students both 

(iv) By some expert out side 
the College 

(v) Any other (please specify) 




10. The micro lessons are conducted in the College of education 
itself 

Yes/No 

11 . If No, then specify _ 


12. Students attending the micro-lessons are 

(i) The students from school Yes/No 

(ii) The students of B Ed. only Yes/No 

(in) Any other _ 

(please specify) 

Difficulties/Problems 

Kindly test briefly the problems/difficulties being experienced 
by your College in different areas enumerated below 

Academic 

1. Distribution of various topics ___ 

for teaching, 

2. Making of time table __ 

3. Time table management___ 

4. Number of periods allotted__ 

to teachers 

5. Medium of instruction ___ 


6. Assignment planning and 
evaluation 





7 . Model lesson (planning and 
delivery) 

8 . Teaching procedure 
(planning and scheduling) 

9 . Selection of tools for teaching 
practice 

10. Arrangement of supervisors 
for criticism lessons 

11. Availability of well qualified 
staff 

12. Student's admissions 

13. Arrangements of AV aids 

14. Indiscipline among students 

15. Provision of extra time for 
weak students 

16. Arrangement of co-curricular 
activities 

17. Administrative 


1. Financial _ 

2. Funding _ 

3. Staff management _ 

4. Internal assessment _ 

5. Budgeting _ 

6 . Health relations between_ 

students and teachers 
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7. Student's punctuality_ 

8. Accommodation problems __ 

9. Facilities offered _ 

10. Conducting of exams_ 

11. Resources_ 

12. Building addition/alteration __ 

13. Maintenance and _ 

upgradation of 

laboratory tests 

14. Menial staff _ 

15. Organisational problems _ 

16. Staff meetings_ 

17. Ensuring punctuality _ 

of staff 

18. Any other (please specify)_ 

Innovation Introduces 

Innovative practice introduced in the College of education during 
the last three years (please specify) against each item. Attach a separate 
sheet if required. 

1. Assignments --- 

2. Teaching practice ----— 
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3 , Model Lesson 


4 . Evaluation system 

5 . Computer awareness 

6 . Encouraging communication 
between students and teachers 

7. Micro-teaching 

8 . AV aids 

9. Facilities offered 

10. Co-curricular activities 

11. Research/Experimentation 

12. Seminars 

13. Team teaching 

14. Group discussion 

15. Lecturing 

16. Questioning 
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17. Laboratory projects 


18. Wall magazine_ 

19. College magazine/journal __ 

20. Multimedia teaching _ 

21. Any other (please specify) _ 

General Information 

1, Do you have any research programme in College for the 
improvement and development of College of education. 

Yes/No 

2. If yes, in which areas you have conducted or are conducting 
research 


i. 

Methods of lesson writing 

Yes/No 

ii. 

Evaluation procedures 

Yes/No 

Ml. 

Examination system 

Yes/No 

iv. 

Student's profiles 

Yes/No 

V. 

Learning outcomes 

Yes/No 

vi. 

Teaching learning process 

Yes/No 

vii. 

Methods of communication 

between the teacher and the taught 

Yes/No 





viii. Use of educational technology 


Yes/No 


IX. 

Student's problems 

Yes/No 

X. 

Effectiveness of libraries 

Yes/No 

xi 

Trends in education 

Yes/No 

xii. 

Staff development 

Yes/No 

xiii. 

Educational experiments and action 
projects 

Yes/No 

xiv. 

Any other (please specify) 


What type of promotional literature do 
College of education 

you employ for the 

i. 

Prospectus 

Yes/No 

ii. 

Hand book 

Yes/No 

iii. 

Posters 

Yes/No 

iv. 

Opinion about the courses by 
different personalities/ 
trained teachers 

Yes/No 

V. 

Any other (please specify) 



4. The admissions for the College of education course are 
advertised in 

Always Some Rarely 
times 


(i) Local news papers 




Always Some Rarely 
times 

(ii) National news papers 
(m) Journals/magazines 

(iv) News letters 

(v) Any other (please specify) 


Lisf of various magazines and journals/books etc., being 
H 994, ty ' he hbrary m your Colle S e during 'ast one ^ear I e 


National International 

(i) Books 


(ii) Journals/magazines _ 

(iii) News papers _ 

(iv) Any other (please specify) _ 

6. What sort of assistance would you like to have for the growth 
an development of your Colleges 

1. Grants from Government _ 

2. Concessional rates for _ 

advertisement from 

different sources 

3. Grant from philanthropists _ 

and trusts 

4. Grant from U.G.C./NCERT _ 

Sources 

5. Grants for additional ______ 

land/buildings 
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6 , Grants for providing inservice 
training/awareness courses 

7 . Any other (please specify) __ 

Quality Of The Teacher 

1 . Total number of teachers in the College_ 

No. Of Teachers 

Age-gap Male Female 

1. 25 Years__ 

2. 26 - 35 _ _ 

3. 36 - 45 _ _ 

4. 46- 55 _ _ 

5. Above 55 __ _ 

2. Qualification 

1. M.A., M.Ed. _ 

2. M.A./M.Sc., B.Ed. _ 

3. BA/B.Sc., M.Ed. _ 

4. M.Phil __ 

5. Ph.D. __ 


6 . Any other (please specify) 




3. Experience of the teachers 


S.No, Experience N 0 _ 

1. Freshers 

2. 1-5 years _ 

3. 6-10 years_ 

4. 11 -15 years _ 

5. 16-20 years _ 

6. 21 -25 years _ 

7. Above 25 years _ 

4, Orientation programme/lnservice courses attended during last 
three years 

S No. Year Name of the Duration Agency Course 
Teacher 

1 . _ _ _ _ _ 

2 . _ _ _ _ _ 

3. _ _ _ _ _ 

4. _ _ __ _ _ 

5. _ _ _ _ _ 

6. _ _ _ _ _ 

7. _ _ _ _ _ 

8 . _ _ _ 
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5. 


Honours/Prizes/Awards received by the teach 
Colleges during last three years 


ers of your 


5-No. Year Name of the Agency Area of Course 
Teacher ' 


1 . _ _ __ 

2 . _ _ __ 

3. __ _ _ __ 

4. _ _ _ _ 

5. _ _ _ _ 

6. Number of research publication of the teachers of your College 
during last three years 

S.No. Year Name of the Agency Area of Course 
Teacher 


1. _ _ 

2 . _ _ 

3. _ _ 

4. _ _ 

5. _ _ 

Nature of appointment 

Confirmed 


Unconfirmed 


Adhoc 
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Time Table 


1 . Total number of periods in daily time table __ 

2. Duration of each period 

30 mts, 40 mts. 50 mts. 60 mts. 

3 . Number of periods allotted to one teacher per week, 

1. 6 or below_ 

2. 12 or below _ 

3. 18 or below _ 

4. 24 or below _ 

5. 34 or below _ 

6. Above 35 ___ 

4. Time table is prepared 

1, By the teacher incharge/Principal __ 

2. By the Committee of teachers_ 

3, By the group of students __ 

4. Any other (please specify) - 

5. Time table is changed from 

1. Session to session-■ 

2. It is fixed/permanent -—- 


354 




3, Changes as and when required 

4, Change when student request for it 

5, Any other (please specify) 


6 . 


Provision for co-curricular activities are made in the time 
table 

Yes/No 


7. If Yes, number of periods allotted _ 

to them per week 

8. Provision for practiceims are made in the time table 

Yes/No 


9. If Yes, number of periods allotted _ 

to it per week 

10. The break period in the time table is for 

15 mts 15-30 mts 30-45 mts 45-60 mts 

11. Total working hours in the time table are 

4 hrs, 5 hrs. 6 hrs. 7 hrs. 8 hrs. 

12. Provision for library/game period is made in the time table 

Yes/No 


13. If Yes, number of periods allotted--- 

to it per week 

14. A special period is kept in the time talbe for knowing 
weakness/problems of the students 

Yes/No 

15. Provision is made in the time table for tutorial/extra 
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lectures lessons made by experts for outside the College 

Yes/No 

16. If Yes, number of periods allotted __ 

to it per week 
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Appendix D 


Teaching Strategies Inventory 


1, Name of the Teacher_ 

2 . Name of the College where employed 

3. Posted as__ 

4. Subject taught_ 

5, Teaching Experience__ 

6, Qualification_ 

The purpose of this inventory is to identify the strategies being 
adopted by the Teacher Educators in their day to day teaching. You 
are requested to react each statement carefully and put mark in the 
column that best describes your response. 

Always Most of Some Rarely Never 
the times times 


a) Preparation of Lecture 

1, Prepare my lectures 

before going to the class. 


2. I try to get the latest 
information on the 
topic to be taught. 


3. I consult a number of 
books in preparing 
my lectures. 


4. I prepare notes to be 
specifically given to my 
students during teaching. 
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Always Most of Some Rarely Never 
the times times 

5 , | formulate a blue print 

of my lecture before 
going to class. 


6, | mdofiy/alter my lecture 

notes every time for more 
effective future use. 


7, I try to give something 
new or additional while 
taking the same topic. 


b) Presentation/Classroom 
delivery and teacher 
pupil interaction 

8, I motivate my students 
before starting my lecture. 

9. I introduce my lecture by 
writing a brief outline 

on the black board. 

10, I relate the previous 
knowledge of the students 
with the new knowledge. 

11. I develop the lecture with 

the active participation 
of the students, 

12, I use the skill of closure 

after discussing each 
important aspect of 
my lecture. 

13. I dictate notes in 
my class. 


14, I use the OHP for the 
delivery, of my lecture. 




Always Most of Some Rarely Never 
the times times 

15. I encourage interaction 
with students while 
teaching. 

16. lam democratic in my 
approach, towards 
students while teaching. 


1 7. I use the lecture method 
to deliver my content. 

18. I use the discussion 

method in my teaching. 

c) Metholology of teaching 

19 I develop the lesson with 
the help of student. 

20. I vary my techniques of 

teaching so that the 

students are not bored. 


21. I employ pleasant and 

approving gestures 
while teaching. 

22. I use the OHP in most 
of my lectures. 

23. I create a democratic 
environment during my 
classroom teaching. 


24, I encourage students to 
ask questions during 
the lecture. 

d) Feedback and Pupil 
Evaluation 
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Always Most of Some Rarely Never 
the times times 


25. I administer class tests 
in order to assess the 
effectiveness of 
my teaching. 

26 I personally check the 
assignments given 
to the students. 

27. I provide a feedback to 
the students after 

the class tests. 

28. I identify the learning 
difficulties of the 
students. 

29. I use techniques like 
quiz to evaluate the 
outcome of my 
teaching. 

30. Maintain personal 
record of classroom 
tests conducted by me. 


31. I use different assessment 
techniques to the pupil s 
mastery over content, 
Oral tests 

Objective type 
Short answer type 
Proj 

32. I discuss the question 
paper after the test for 
the benefit of students. 


33. I notify my tests in 
advance in class to 
allow students sufficient 
time for preparation. 
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Always Most of Some Rarely Never 
the timestimes 


Use of audio visual aids 


I enriching teaching 
through the use of 
audio visual aids. 

I use the OHP in the 
delivery of my lecture. 

I make a lot of use of 
the chalk board. 


I explain my lecture by 
means of flow tables/graphs. 

I draw diagrams when¬ 
ever necessary to explain 
certain concepts. 

I prepare Charts / 

Models, to explain 
certain concepts, 

I encourage students 
to prepare audio visual 
aids to understood 
subject matter. 

I use Video/T.V. to make 
tracing more effective 


Follow up and remedial 
programmes 

I point out the weaknesses 
of the students in their 
test and make sure 
they don't repeat it. 
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Always Most of Some Rarely Never 
the times times 


43 . I check the subject 
matter note of the 
students with a view to 
improve the same, 

44 . I devote extra time to 
students who are not 
able to follow the 
class room lectures. 


45 . | take extra classes for 
weak students of my own 

46. I grade the learning 
material according to 
difficulty level before . 
giving it to the students. 

47 . I provide guidence to the 
students as and when 
they approach me. 

48. I enrich the learning 
material for the bright/ 
gifted students. 

49 . I take tutorial classes 

for the benefit of students 
to solve their academic 
problems. 

g) Method of class room 
management 

50. I insist on discipline 
in my class. 

51. I try to instill self 
discipline in my students. 
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Always Most of Some Rarely Never 
the times times 


52. I discourage students 
from talking during 
the lecture. 

53 . I like to address students 
by their names. 

54 . I reprimand students for 
their mistakes/lapses. 

55 . I don't allow non 
serious talk digression 
in my class. 

56. I don't discuss any thing 
else except my subject 
with the students in 
the classroom. 

57. I discourage late coming 
in m y class. 

58. I discourage students from 
going out during the 
lecture, coming late 

in classes, 

59. I insist on regularity and 
punctuality in the class. 

60. I decide the sitting order 
in the class. 

61. Ido not mind non 
formal seating pattern. 

62. Any body/students are 
present leave my class 
as when they feel liked. 
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Always Most of Some Rarely Never 
the times times 


63, As a teacher I never 
tolerate disrespectful/ 
non-formal addressing 
on the part of students. 


64. I am not particular about 
meeting/fixing dead 
lives in my class room 
teaching. 


65, I prepare a list of probable 
possible questions which 
can be put up by the 
students in the class and 
I prepare answers for 
such questions. 


66 , I note down in my dairy 
the questions put up 

by the students. 

67. I point out difficult 
words/terms and give 
their meaning also to the 
students. 


68 . I give reward and 
punishment to the students. 

69. I analyses the reasons 
responsible for the 
weakness of students 
and guide them 
accordingly to remove 
that weakness. 


70. I praise and appreciate 
those students who give 
correct responses in my 
class room teaching. 
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Always Most of Some Rarely Never 
the times times 


71. I accept the ideas and 
suggestions offered by 
the pupils in the class. 

72 I adopt the technique of 
pause, to think over the 
asked questions during 
my teaching. 


73. I repeat my questions as 
rule to help the students 
understand in the class. 

74. While teaching I frame 
the questions keeping 
in view the individual 
differences of the 
students. 

75. I vary my techniques of 
teaching so that students 
do not feel bored in 

the class 
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Appendix E 


Teacher Attitude Scale 


Name 


Age___ 

Sex. . . 

Rural/Urban___ 

Subject taught_ 

Educational Qualification_ 

Home Address_ _ 

Posted as___ 

School__ _ 

Teaching Experience __ 

No. of Teacher in school_ 


Instructions 

This is a Scale to have your opinions abou£3^ 
to Education and teaching. Kindly read each statement carer y 

If you strongly agree with the statement, encircle (0) in the 
column SA, 

If you agree encircle (0) the column A. If yon mildly agree 
encircle (0) in the column MA. 

If you strongly disagree with the statement encircle (0) in the 
coloumn (SD) 

If you mildly disagree, encircle (0) the column (MD). ^ ^ 

If you disagree, encircle(0) “|| g"enough to lend 

leave any item unmarked. I nop y 
me your full cooperation. 
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1. It IS sin to go in for teaching SA. A, MA. MD. D. 

2. Teaching profession has many personal rewards and it 

contributes to happier living. SA, A. MA, MD. D, 

3. A teacher can improve his standard of teaching if he knows 

how to work with small and large groups of pupils of 
varying ages. SA. A. MA. MD. D. SD. 

4. The teacher should accept the feeling of the students in a 

non threatening manner SA. A, MA. MD. D. SD. 

5. A teacher should read professional literature with intrinsic 

interest. SA. A. MA. MD. D. SD. 

6. A teacher should apply different evaluation devices and 

tools and their uses in appraising the growth of the child 
in education. SA. A. MA. MD. D. SD, 

7. A teacher plays a vital role in the development of the good 

citizens. SA. A. MA. MD, D. SD. 

8. A teacher should be a source of inspiration to the students. 

SA.A, MA. MD. D.SD. 


9. Every students has something admirable in him . 

SA. A. MA. MD. D. SD. 


10 , 


Teaching profession provides opportunities to grow and 
to learn SA. A. MA. MD. D. SD. 


11 . 


A teacher can 
understanding of 


progress only if he has maximum 
his pupils. SA. A. MA. MD. D. SD. 


1 ^ f e Xthe r r : hOUld n0 ' ^ Wi " ing "a ^ 

13. A teacher should promote problem■ sotvmj^Pproach 
among students. bA> a. mn. iv 


14. 


Students should be given more 
than they usually get. 


freedom in the classroom 
SA. A. MA. MD. D. SD. 
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1 5. Participation in games increases respect for the rules 

SA, A, MA. MD. D SD. 

16. Punishment trends to lower down the morale of the 
students. SA. A. MA. MD. D. SD. 

1 7. It is educationally sound for a teacher to know how to 
help his pupiis to be more eager, curious, inventive and 
creative. SA. A. MA. MD. D. SD. 

18. A teacher should not show interest in individual student's 
needs and problems, when approached. 

SA. A. MA. MD. D. SD. 


1 9. A teacher should work towards some goal that he has set 
for himself. SA. A. MA. MD, D. SD. 

20. Dignity of teaching profession should be maintained by 

the teachers. SA. A. MA. MD. D. SD. 

21. Unquestioned obedience in the child is desirable 

SA. A. MA. MD. D. SD. 


22. Students make excellent use of their leisure time by 
participating in games and sports.^ ^ ^ MD q sd 

23. Every awkward situation with classroom should not be 

turned into a joke. SA. A. MA. MD. D. SD. 

24. A teacher should know how to enable m^md'd^SD 1 
originally and independently. SA. A. MA. MD. D. SD. 

25. A teacher should have no desire to know about the family 

background of the students of hls MA MD q SD. 

26. A teacher should send students to? ma?MD"d?SD. 

information. ... 
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27 The prime objective of the school athletic programme is 

to provide for the satisfaction of the various needs of the 
students. SA. A, MA. MD. D. SD. 

28 A teacher should be conversant with the latest interest in 
the field of education for his professional growth 

SA. A. MA. MD. D. SD. 


on A teacher should participate in cultural activities of the 
2 ' students. SA. A. MA. MD. D, SD. 

30. Teachers just cannot be trusted. SA. A. MA. MD. D. SD. 

31 Bachelor's degree in Education is valuable for the reason 
that it prepares an individual for e s ff ® c ^ v ^ ac ^ ng D _ SD> 


32. A teacher should have human feelingsfor h^tudents.^ 

33 Social prestige of ateacher should notbehigherthan that 

■ Of a lawyer, a doctor or an engineer. ^ ^ Mp Q 5D 


34. Games and sports lead to unhealthy competition. ^ ^ 

35. Most of the students do not “PP re “^MA. MD.'dTdI 
does for them. 

36. A teacher must accept his personaUimitat'on^^ ^ SD 

37. Good teachers have fewer discipline^ ro ^ m ^D a jJ ) p SDi 
teachers. 

3,. Social pr..tlp »<> « ,eh ' r b ‘ . . **' 

lawyer, a doctor, or an engineer. ^ ^ MA MD. D. SD. 

, s . 

to participate in certain sch ^ A ^ MD. D. SD. 




40. 

41. 

42. 

43. 

44. 

45. 

46. 

47. 

48. 

49. 

50. 

51. 

52. 


Talented people would be wasting their time in teaching. 

SA, A. MA. MD. D. SD. 

Active participation in professional organisations give deep 
satisfaction and stimulation to teachers. 

SA. A. MA. MD. D. SD. 

A teacher must not accept his personal limitations. 

SA. A, MA. MD. D. SD. 

A teacher should not have and desire to know about his 
students. SA. A. MA. MD, D. SD. 


Teaching is an interesting occupation. 

SA. A. MA. MD. D. SD. 


Language in essence is a tool for effective teaching. 

SA. A. MA. MD. D.SD. 

A teacher should remain altogether insensitive to gifted 
student's needs and problems. 

SA. A. MA. MD. D. SD. 


The teacher should not be an adviser to the students. 

SA. A. MA. MD. D. SD. 


A teacher should help boys and girls to develop effective 
skills for living and working together in an increasingly 
interdependent world, 

H SA. A. MA. MD. D.SD. 


A teacher should give moral support to his students. 

SA, A. MA. MD. D. 5D. 


Reading editorials is only waste of teacher s time as it is 
least helpful in his professional growth. ^ ^ ^ ^ 


Refresher courses serve as a valuable means of enhancing 
the service education of teachers.^ ^ MA MD D SD . 


Generally should do work expected of hmn. ^ ^ sD 
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53. School clubs and student bodies develop sense of 
belongingness among students. 

SA. A. MA. MD. D. SD. 

54. The intellectual stimulation gained from participation in 
well conducted workshop is bound to add much to 
teacher's professional growth. 

SA. A. MA. MD. D. SD. 

55. A teacher should hate slow learners and they should be 

dropped. SA. A. MA. MD, D. SD. 

56. Workshops provide for the pooling of information 
regarding contents and methods of instruction. 

SA. A. MA.MD. D. SD. 

57. A teacher has to work out some sort of compromise 
between ideals and practice. 

SA. A. MA. MD. D.SD. 


58, Teachers should take problems of students conduct 

seriously, SA. A. MA. MD. D. SD. 

59. A teacher should encourage the students doing extra study. 

SA.A. MA.MD. D.SD. 


60. Co-curricular activities are generally responsible for 
aggressive behaviour. 

SA.A. MA.MD, D.SD, 


61. The teacher should try to guide the behaviour of the 

students through socially desirable channels. 

SA.A. MA.MD. D.SD. 


62. The appropriateness of the audio-visual aids is basic in 

determining the effectiveness of a given lesson. 

SA. A. MA. MD. D. SD. 


63. Action research provides no potential for changing 

behaviour of teachers towards improved teaching. 

SA. A, MA, MD. D. SD, 


64. Co-curricular activities are absolutely useless as they create 

unnecessary rivalries among stud |^ te ^ MA MD . D . SD. 




65. Facilities for advanced study and research should be 

provided for teachers, SA. A. MA MD. D. SD. 

66. A teacher should like his pupils as they are generally very 

loyal to him. SA. A. MA. MD. D. SD. 


67. Corporal punishment is undesirable. 

SA. A. MA.MD. D.SD. 

68. Inter-school exchange of teachers gives added support for 

developing both individual and group skills in attacking 
new problems. SA, A. MA. MD. D. SD. 

69. Co-curricular activities play a vital role in the development 

of good citizens. SA, A, MA. MD. D. SD. 

70. A teacher should be prepared to accept differences in 
opinion regarding the work of different jobs. 

SA. A. MA.MD. D.SD. 
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Answer Sheet 


1 . Name__ 

2. Age_Sex_Rural/Urban_ 

3. Subject taught__ 

4 . Educational Qualification_ 

5. Home Address_ 

6 . Posted As__ 

7. School_ 

8 . Teaching Experience_No. of teachers in school 



SA 

A 

MA MD D 

SD 

1. 

O 

o 

O 

o 

o 

o 

2. 

o 

o 

O 

o 

o 

o 

3. 

o 

o 

o 

o 

o 

o 

4. 

o 

o 

o 

o 

o 

o 

5. 

o 

o 

o 

o 

o 

o 

6. 

o 

o 

o 

o 

o 

o 

7. 

o 

o 

o 

o 

o 

o 

8. 

o 

o 

o 

o 

o 

o 

9. 

o 

o 

o 

o 

o 

o 

10. 

o 

o 

o 

o 

o 

o 

11. 

o 

o 

o 

o 

o 

o 

12. 

o 

o 

o 

o 

o 

o 

13. 

o 

o 

o 

o 

o 

o 

14. 

o 

o 

o 

o 

o 

o 

15. 

o 

o 

o 

o 

o 

o 

16. 

o 

o 

o 

o 

o 

o 

17. 

o 

o 

o 

o 

o 

o 



SA 

A 

MA MD D 

SD 

18. 

O 

o 

O 

o 

o 

o 

19. 

O 

o 

O 

o 

o 

o 

20, 

O 

o 

O 

o 

o 

o 

21. 

O 

o 

o 

o 

o 

0 

22 

o 

o 

o 

o 

o 

o 

23. 

o 

o 

o 

o 

o 

o 

24. 

o 

o 

o 

o 

o 

o 

25. 

o 

o 

0 

o 

o 

o 

26. 

o 

o 

o 

o 

o 

o 

27. 

o 

o 

o 

o 

o 

o 

28. 

o 

o 

o 

o 

o 

o 

29. 

o 

o 

0 

o 

o 

o 

30. 

o 

o 

0 

o 

o 

o 

31. 

o 

o 

o 

o 

o 

o 

32, 

o 

o 

o 

o 

o 

o 

33. 

o 

o 

o 

o 

o 

o 

34. 

o 

o 

o 

o 

o 

o 
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5A 

A 

MA 

MD 

D 

SD 

35. 

O 

O 

O 

o 

o 

o 

36. 

O 

o 

O 

o 

o 

o 

37, 

O 

o 

o 

o 

o 

o 

38. 

O 

o 

o 

o 

o 

o 

39. 

O 

o 

o 

o 

o 

o 

40, 

O 

o 

o 

o 

o 

o 

41. 

O 

o 

o 

o 

o 

o 

42. 

O 

o 

o 

o 

o 

o 

43. 

O 

o 

o 

o 

o 

o 

44. 

O 

o 

o 

o 

o 

o 

45. 

O 

o 

o 

o 

o 

o 

46. 

O 

o 

o 

o 

o 

o 

47. 

O 

o 

o 

o 

o 

o 

48, 

o 

o 

o 

o 

o 

o 

49, 

o 

o 

o 

o 

o 

o 

50. 

o 

o 

o 

o 

o 

o 

51, 

, o 

o 

o 

o 

o 

o 

52 

. o 

o 

o 

o 

o 

o 



SA 

A 

MA 

MD D 

SD 

53. 

O 

o 

O 

O 

o 

o 

54. 

O 

o 

o 

O 

o 

o 

55. 

O 

o 

o 

O 

o 

o 

56. 

O 

o 

o 

o 

o 

o 

57. 

0 

o 

o 

o 

o 

o 

58, 

O 

o 

o 

o 

o 

o 

59. 

O 

o 

o 

o 

o 

o 

60. 

O 

o 

o 

o 

o 

o 

61. 

O 

o 

o 

o 

o 

o 

62. 

o 

0 

o 

o 

o 

o 

63. 

o 

o 

o 

o 

o 

o 

64. 

o 

o 

o 

o 

o 

o 

65. 

o 

o 

o 

o 

o 

o 

66. 

o 

o 

o 

o 

o 

o 

67. 

o 

o 

o 

o 

o 

o 

68. 

o 

o 

o 

o 

0 

o 

69. 

o 

o 

o 

o 

o 

o 

70 

. o 

o 

o 

o 

o 

o 
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Appendix F 


Innovative Proneness Inventory 


The purpose of this inventory is to know the degree of 
innovativeness being exercised by teacher educators in their day to 
day teaching in Colleges of Education. Please indicate through (-/) 
mark the response that best indicates your innovativeness. 

5 c. Item Response 

No, No. Always Rarely Never 

1. A | often think to bring about change 

in my teaching. 

2. A I prefer to teach in my class through 

efficient and effective methods. 

3. F The students are encouraged by 

me to collect material from 
different sources for their study. 

4. E An opportunity is given to students 

to participate in debates and 
discussions. 

5. B I rephrase student's response in 

order to promote learning. 

6. E The students are encouraged to come 

up with creative ideas to solve 
problems at hand. 

7. F I motivate students to seek and 

collect information that is 
relevant to the content, 

8. A The technique of brainstorming 

is used by me to involve 
students in creative learning. 
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Item 


Response 

Always Rarely Never 


I wish to teach certain topics 
through discussions in place 
to routine cramming. 

Students are often encouraged by 
me to contribute in artistic and 
aesthetic magazines of the college 


Different types of tests are used by 
me in order to assess the outcome 
of my teaching strategy. 


I spur students to indulge in 
creative writing. 


I encourage students to come up 
with novel ideas for displaying 
their material. 


Different activities are assigned by 
me to students in accordance 
with their talent. 

I adopt team teaching to teach 
students topics of the syllabus. 

I hold quiz competition in class to 
make learning lively and dynamic. 

Periodical class tests are conducted 
by me as a part of monitoring 
learning activity. 


My class notes are supplemented 
with handouts and enriched 
content by the teachers. 

1 provide democratic atmosphere 
in the class. 
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Item 


Response 

Always Rarely Never 


Different techniques are used by 
me to identify the difficulties 
of the students 


I prefer to teach certain areas through 
schematic diagrams and models. 

I assess and use different practical 
assignments for different groups 
of students in my subjects, 

I pie-plan class tests and inform 
students about the same. 


I prefer to give new examples 
from real life situations to the 
students in place of routine 
examples of the book. 


I correlate my teaching with current 
affairs to prompt the students. 


Students are encouraged by me to 
solve their problems with the 
help of class fellows. 

Spoon-feeding is not encouraged by 
me for learning study material 
by the student. 

I expert students to change their 
seating arrangements frequently 
as per the need. 


Sitting arrangement is changed by 
me frequently for back-benchers 
and front-benchers in order to 
actively involve then in learning. 
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Item 


Response 

Always Rarely Never 


I motivate students to handle some 
topics on their own with 
my guidance. 


I want to teach some topics through 
video session in order to make 
them more effective. 

Open book examination of 
students is encouraged by 
me as it is desirable. 

I discouiage students from 
cramming material without 
understanding. 

Students are taken by me on tours, 
trips, excursions and so on, 

I spur students to express themselves 
freely in their own language. 

I do not try to use threats or 
abuses while teaching. 

I advise students to improve their 
study habits by giving them 
various reference material. 

Students are being encouraged by 
me to bring variety in 
their answers. 


I encourage students to attempt 
their assignment in 
methodical manner. 

I like to motivate students to write 
on the black board in bold 
and legible hand. 


?7 ft 




s. C. 

No. No. 


Item 


Response 

Always Rarely Never 


41. F Students are advised to study in 

effective and efficient fashion. 

42. A I prefer to co-relate the different 

topics of my subject while 
teaching. 

43. C Students are encouraged by me 

to self evaluate their performance 
in different class tests. 

44. F Students are advised by me to 

shaie their study material 
with their classmates. 

45. F Students are encouraged to study 

in the library while taking 
theii notes. 
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Appendix G 


Institutional Climate Inventory 


This inventory is to be filled by Teacher-educators who work m the 
Colleges of education 01 Teacher trainees who study in a Collese of 
Education. 6 


Directions : Please respond to the given statements in 

this inventory by making a tick (>/) either 
in the column. 


Yes (Y) 


No (N) 


Don't know (?) 


If the statement applies or is true at your 
College. 

Or 

If the statement does not apply or is not 
true at your College 

Or 

If you don't know whether the statement 
applies or is true. 


S.No. C.No. 


Item 


Responses 
Y N ? 


1. There is an art room in the college in 

which exhibitions or collections on 
loan are periodically displayed. 


2. There are programmes or activities 
clubs at this college which are 
concerned with discussion of 
significant local/social/national 
problems eg. poverty, illiteracy, 
population and pollution etc. 

3. Films/Film strips/Audio Tapes/Video 
Cassette etc, are often shown in the 
College hall/auditorium. 


4. There are occasions on which teachers 

may propose changes in the prescribed 
courses. 
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Item 


Responses 
Y N ? 


The College regularly arranges cultural 
events/social functions, lectures, plays, 
variety entertainment programmes and 
the like according to calendar of 
programmes/activities. 

There are no written regulations/ 
established norms regarding student 
dress. 

A number of eminent personalities, 
known educationists, teacher educators 
and the like are invited to the College 
to address students and faculty members 

The College elects/nominates a student 
council/representatives to arrange an 
organise different events/functions in the 
institution. 

The College authorities encourage 
students to adopt and conform to 
desirable and healthy attitudes and 
values. 

Quite a number of stu demts are 
encouraged to associate wi 
that see* to reform socie y 
community is one way or another. 

In cultural presumes in thiS 

College students are permitted w 
present modern songs, dances and 
current social issues. 

Teachers are encQuraged to ouldis'n^^ne^ 

journals/Articles in the College 
newsletter or elsewhere. 
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S.No. C.No. 


Item 


Responses 
V_N ? 


13. Promotions and tenure of the teachers 
at this College/Institution are based 
primarily on the estimate of 

their teacher effectiveness. 

14. This college is actively engaged in 
action research which is aimed at 
improving the quality of teaching 
ana academic life. 


15, 


16. 


17 . 


18, 


19. 


20 . 


21 . 


This College makes a concerted 
effort to attract students of diverse 
economic social and ethnic backgrounds. 

This College imposes restrictions on 
political activities of teachers as 
well as students, 

The College restricts admission of 
students on the basis of caste 
/sex/ region/economic status. 

Teachers of this college visit other 
institutions, for participating in 
Seminars/Workshops on teacher 
education related themes. 


In general, teachers and students are 
involved in the process of decision 
making on vital issues in this college. 


Tutorials and or independent study 
are salient features of the academic 
programmes in this College. 
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sJo. 


Item 


Responses 
Y N ? 


This College tends to attract students 
from a restricted range of 
socio-economic backgrounds, 

In this college avenues are available for 
expression of students opinion on 
institutional policies and programmes 

The college gives priority to invite 
outstanding persons to give 
extension lectures. 

In this College senior teachers 
seldom teach in classes. 

A visitor to this college would most 
certainly notice the presence of 
talented students-poets, writers, 
painters and artists. 

In dealing/handling institutional 
problems attempts are generally made 
to involve concerned persons without 
regard to their formal position or 
hierarchical status. 

At the time of recruitment of teachers, 
care is taken by the college to seek 
candidates with right kind of 
attitudes and values. 


In this college serious consideration 
is given to student opinion when 
policy decision affecting 
students are made 

Teachers of this college get to know 
most students in the first two 
months quite well. 
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o. 


Item 


Responses 
Y N ? 


The administration of the college 
generally makes attempts to involve 
all individuals who will/might be 
directly affected by a particular 
action/decision. 


Most teachers in the college do not 
wish to spend time with students 
about their personal interest 
and concerns. 

There is definite teacher involvement 
in important decisions about how 
the college is run. 


The management of this collage strongly 
supports the principle of academic 
freedom fro teachers and students. 

The concepts of 'Sharing and 

Cooperation' describe fairly well 

the system of governance in this college. 

Odd or nonconformist student personal 
styles and appearances viz., beards, 
long hairs are viewed with dis-favour 
by college authorities. 


The college has a long-range plan for 
development based on a reasonably 
clear statement of goals. 


Most of the teachers in this college are 
interested in teaching as well as research. 

Planning at this college is 

continuous and well-oi'wmsed 
rather than haphazard and adhoc. 
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3 


Item 


Responses 
V N ? 


Attention is given to maintaining 
fairly close cooperation with teachers 
and other educational institutions in 
the local area and neighborhood. 


There is a general willingness in this 
college to experiment with innovations 
that have shown promise at other 
colleges/institutions. 


In this college a sense of tradition is so 
strong that it is difficult to modify 
established procedures or undertake 
new programmes. 

No teacher of this college could be 
regarded as having national or 
international reputation for his 
educational or scholarly contribution. 

The change that has taken place at this 
college at last few years has been more 
the result of internal and external 
influences than of institutional purposes 
or deliberate planning based thereon. 

Generally speaking, communication 
between teachers and administrators 
in this college is poor. 


Staff in fighting, back biting and the like 
seem to be more the rule than 
exception in this college. 

The college is currently doing quite well 
in so far as achieving its various goals 
are concerned. 


In this college proposed curricular 
changes seem to be accepted or 
rejected more on the basis of financial 
consideration than educational merit. 
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o 


Item 


Responses 
Y N ? 


In comparison with other colleges, 
teacher performance in this college 
appears to be quite satisfactory/good. 


This college would be willing to be 
among the first to experiment with 
a novel educational programme or 
method if it appeared promising. 

Although teachers may criticise certain 
practices most of them seem to be loyal 
to the college. 


There is a strong sense of community, 
a feeling of shared interests and 
purposes among the teachers and 
the students in this college. 


There is a feeling of complacent 
among most teachers, a general belief 
that most things at the college are all 
right as they are. 


In my experience it has not been easy 
for new ideas about educational 
practices to receive due attention 
in this institution. 


Most teachers would not defend the 
college against criticism from outsiders. 


This college publishes annual magazines/ 
newsletters/journals with the assistance 
of teachers and students. 


To create an academic environment, 
the college admits only those students 
who have fairly similar personality and 
demographic characteristics. 
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Item 


Responses 
Y N ? 


D. 


Students are under pressure to maintain 
punctuality in the college attendance 
and assignment submission. 


Students take active interest in 
organising curricular and co-curricular 
activities of the college. 


The assignments/scripts of the 
students are often evaluated in an 
objective, in partial and unbiased manner. 

In ti uth a small group of chosen 
favourite few tend to run this college. 


The college has a bad name for 
encouraging favouritism and 
partiality among students and teachers. 

Motivation and morale of teachers and 
trainees in this college are high. 

The environment of this college is 
professionally delightful, lively and 
rewarding for teachers and students 


The surrounding community and 
neighbouring people are cordial 
and cooperative to students 
and teachers of this college. 


Neither students nor teachers in this 
college look to be anxious, 
depressed or tense. 


The general atmosphere of this college 
is educationally stimulating and satis yi g. 
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D, 


Item 


Responses 
Y N ? 


A high degree of academic honesty and 
professional fairness is characteristic of 
teachers at this college. 

Most teachers of this college seem 
genuinely committed to teaching 
and deeply interested in work. 


The assignments of the students or often 
evaluated in an objective, impartial 
and unbiased manner. 

There are occasions on which students 
may suggest changes in the prescribed 
courses of study. 

Students of this college actively involve 
themselves in activities of health, 
sanitation, environment and 
the social welfare. 

Students are encouraged to publish 
articles in the college magazine/ 
newsletters or elsewhere 


Students of this college visit other 
institutions for participation in Seminars/ 
workshops on teacher education are 
related themes/topics. 


The college nominates a student 
council/representatives to arrange 
and organise different events and 
functions in the college. 


Most students would not defend the 
college against criticism from outsiders 

The trainees are often encouraged by 
the teachers to practice various 
innovations in teaching practice. 
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o 


Item 


Responses 
Y N ? 


Guidance facilities are made available to 
the trainees for removing their difficulties 
by teachers as a general rule. 

Variation in the time table or scheduled 
programme is always welcomed 
by the students. 

The college has an experimental/ 
demonstration school attached to it 
which has necessary amenities. 

The experimental/demonstration school 
attached to this college is traditional 
and stereotyped. 

The teachers in this college and the 
experimental school lack training 
and experience in teaching. 

Most students of this college are 
disinterested in learning as they mark 
time either for marriage or for employment 

The general environment of this 
college is demotivating and dehumanising. 

Students tend to be aloof and somewhat 
afraid of the teachers in this college. 

Students with personal problems have 
easy access to teachers who are trained 
in guidance and counselling. 

In this College, there are restrictions 
on students for regulating conduct 
between male and female trainees. 


389 




Item 


Responses 
Y N ? 


88, The College administration shows 
displeasure with wearing unusual dress 
like a hippy or jockey, 

89, Personal grooming including dress and 
hair is considered to be a matter of 
individual taste and concern. 

90, Every year some students are suspended 
or expelled for disciplinary reasons. 

91 , To undergo training in this institution 
is a satisfying experience. 
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Appendix H 


Projective Test Of Individual And Social Values 

Name __ 

Class _ 

Roll No._ 

Qualification_Age_ 

Years_Months_ 

Institution/College_ 

Please indicate references for one of the words in each of the 
following pairs. 

1. Courage QHarmony □12. CooperationQPower □ 

2. Wealth □ Fame □ 13. Delemnination □ Love □ 

3. Tolerance I |Cooperation Ql4. Peace IZHPresen/ance□ 

4. Power | | Determination | 115, Initiative □ Sincerity □ 

5. Love □ Peace □ 16. Service ^Adventure □ 

6. Preservancej ] Initiative □ 17. Ambition □ Sympathy □ 

7. Sincerity □Service Q18. Courage □ Wealth □ 

8. Adventure □ Ambition □ 19. Tolerance ^Harmony □ 

9. Sympathy □Courage P20. Power QRame C 

10. Harmony □ Wealth Q21. PreservanceDD^inatonD 

11. Fame □Tolerance □ 22 . Sincerity □Peace O 
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23 . Adventure □Initiative Q43. Harmony □Preservance 

24 . Sympathy □Service □ 44. Fame □Sincerity 

25. Ambition □Courage □ 45. Cooperation □Adventure 


26 . Wealth 

□Tolerance 

□ 46. Determination □Sympathy 

27. Harmony 

| [Power 

□ 47. Peace 

| | Ambition 

28.Peace 

□Adventure □48. Initiative 

j | Service 

29.Cooperation) |Preservance| |49. Courage 

| | Power 

30. Initiative 

| [Sympathy 

| ] 50, Love 

□ Tolerance 

31. Service 

| [Ambition 

□ 51. Preservance| | Wealth 

32, Courage 

□Tolerance 

[ [ 52. Sincerity 

[ | Harmony 

33. Power 

□Wealth 

□ 53. Adventure 

□ Fame 

34. Love 

| [Harmony 

j | 54. Sympathy 

□ Cooperation 

35. Preservance | jFame 

□ 55. Ambition 

□ Determination 

36. Sincerity 

□Cooperation □ 56. Service 

□ Peace 

37, Adventure 

: □ Determination□ 57. Initiative 

□ Courage 

38, Sympathy 

□ Peace 

□ 58. Power 

□ Love 

39. Ambition 

□ Peace 

□ 59. Tolerance 

□ Preservance 

40. Service 

□ Courage 

□ 60. Wealth 

□ Sincerity 

41 .Tolerance 

| Power 

□ 61. Harmony 

□ Adventure 

42. Wealth 

□ Love 

□ 62. Fame 

□ Sympathy 
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63, Cooperation □Ambition 

□ 83, Adventure 

Q Power Q 

64, Determination^ Service 

□ 84. Sympathy 

□ Tolerance Q 

65,Peace 

1 [initiative 

□ 85. Ambition 

□Wealth □ 

66, Courage 

[ElLove 

□ 86. Service 

□ Harmony □ 

67. Preseivance □ Power 

□ 87. Initiative 

□ Fame □ 

68. Adventure □Wealth 

□ 88. Peace 

□ Cooperation □ 

69. Sincerity 

□Tolerance 

□ 89, Determination□ Courage □ 

70,Sympathy □ Harmony 

□ 90. PreservanceQSincerity □ 

71. Service 

□Cooperation □ 91. Love 

□ Adventure □ 

72. Ambition 

□ Fame 

□ 92, Power 

□ Sympathy □ 

73. Initiative 

Determination □ 93, Tolerance 

□Ambition □ 

74.Peace 

Encourage 

□ 94. Wealth 

□ Service Q 

75, Love 

| [PreservanceQ95. Harmony 

□ initiative □ 

76. Power 

□sincerity 

□ 96. Fame 

□ Peace □ 

77. Tolerance 

, □Adventure □ 97. Cooperation □DetemrafonD 

78. Fame 

□ Service 

□ 98. Courage 

□Sincerity □ 

79. Cooperation 1 [initiative 

□ 99, Adventure □ PreseivanceQ 

80. Determination EH Peace 

□ 100. Courage 

□ Sincerity □ 

81 .Courage 

□ PreservanceDlOl.Adventure □ PreservancO 

82, Sincerity 

□Love 

□ 102 .Sympathy DLove U 




103 Ambition 

I |Power 

1 1119 Service 

CD 

> 

o 

_I 

□ 

□ 

104Service 

1 iTolerance 

1 1120 Initiative 

□Power 

□ 

105 In itiative 

1 IWealth 

□ 121 Peace 

□Tolerance □ 

106 Peace 

1 lHarmonv 

1 1122 Peace 
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Appendix I 


Teacher Effectiveness Scale 


The purpose of this inventory is to identify effective teachers 
on the basis of their behaviour in the day-to-day teaching learning 
situations. A set up of items has been constructed each subscribing 
a probable situation confronted by teachers in their daily routine in 
their institutions. Each item has four alternative responses one of 
which has to be checked out or ticked. This scale is exclusively 
meant for research purposes and the information gathered will be 
kept strictly confidential. 

1, While teaching a class you would 

a. Speak as loudly as you can 

b. Speak in your natural voice with plenty of variations in tone 

c. Speak very slowly and avoid variations in tone, 

d. Try to speak in the style of the best teacher you have 
come across. 

e. Not speak in any of the above manners but would. 

2, You are incharge of a class of 50 boys whose note books are to 
be checked, you would 

a. Check them during the period itself and made each 
individual aware of his mistakes. 

b. Only sign them in the class. , 

c. Check a few good exercise books and rest to be checked 

by the brilliant boys. 

d. Check them in the vacant period and make the boys aware 

about common mistakes. 

e. Follow none of the above. 

3, Your Principal asks you to do something which in your opin' 
is not fair, you would 

a. Avoid doing it as long as possible. 

b. Do it because it is the wish of your boss. 





C. Refuse to do it explaining why you are refusing it. 

d. Do it provided no harm come to you in the process, 

e. Not follow any one. 


4 , You are asked a question in the class and you do not know the 
answer you would 


a. Say I will deal with that tomorrow. 

b. Say I am sorry, I do not know the answer, I can surely find 
out. 

c. Say you ought to know that. Look it up for yourself and 
tell me tomorrow, 

d. Say leave that, let us first take the another aspect. 

e. None of the above. 

5. While teaching a class, you are 

a. Carefree 

b. Temperamental 

c. Serious 

d. Cheerful 

6. Some junior colleagues on the staff have suppressed you, you 
would 

a. Look annoyed and say nothing, 

b. Investigate others against them. 

c. Try to overtake them in profession. 

d. What so ever in your role, 

e. None of the above. 


7. A fellow teacher criticises you for your short commings as a 
teacher, you would 

a. Try to justify yourself by arguments, 

b. Try to be little by the counter criticising him. 

c. Not mind the criticism and just carry on your wor . 

d. None of the above, 
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8. As a teacher when you make mistake in your work you would 

a. Reso've to lear ^ from ‘t so that it does not happen again 

b. Think that it is beyond yourself to mend your mistake 

c. None of the above. 

9. You are teaching a lesson and despite your best efforts you find 
that they are not following, you would 

a. Repeat the lesson so that they can grasp it. 

b. Leave them to do their own work as they are not fit for the 
present lesson. 

c. Divide the lesson into units to be easily understood by 
each boy in the class. 

d. Repeat the topic with the purpose of making few students 
understand so that other can take help later on. 

e. Follow none of the above, 

10. You are asked to take a period of leave arrangement, you come 
across a topic which you have not studied before, you would 

a. Leave the topic to be taken up by the teacher concerned 
on his return. 

b. Take the help of the colleagues for getting readymade 
answer, 

c. Consult different sources to get up to date knowledge of 
the topic, 

d. Ask the boys to prepare the topic themselves, 

e. None of the above, 

11. Your Principal calls you to a staff meeting to find outthe solution 
of an educational problem, you would 

a. Keep silent and set others find the way out. 

b. Take initiative to suggest practical solutions to the problem. 

c. Decline comment unless you consult others. 

d. Support your superiors when the suggest something 
because they know things better, 
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12. Your class is lagging behind in co-curricular activities you 

would ' y 

a. Inform the authority that pupils are least interested in these 
activities. 

b. Take pupil aware about the importance of co-curricular 
activities, 

c, Demonstrate and develop genuine interest of pupils in 
these activities. 

d, None of the above. 

13. Finding that you have completed your lesson 20 minutes before 
than the period is over, you would 

a. Tell the class to relax quietly so as not to disturb the others 

b. Put a good students incharge of the class and relax in the 
staff room. 

c. Ask the class to read their notes. 

d. Run a quiz or discussion on the work of past few weeks. 

e. None of the above, 

14. A few boys in your class do not let other boys to study and 
create disturbances, you would 

a. Punish the miscreants so that calm atmosphere may 
prevail. 

b. Refuse to take the class till they behave nicely in the class. 

c. Report the principle for strict action againstthe miscreants. 

15. A group of students approaches for your guidance and 
cooperation in their confrontation with authority, you would 

a. Investigate and arouse their feeling against the authority. 

b. Say, I am least interested in these activities. 

c. Consult your colleagues in this context for guidance. 

d. None of the above. 
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16. You are participant in a group discussion among teachers you 

would ' y 


a. Listen to others and say nothing. 

b. Try to dominate others. 

c. Listen patiently to other and explain your views, 

d. Say dito to your superiors, 

e. Follow none of the above. 

17 . In order to motivate your students who don't seem interested 
in a topic, you would 

a. Tell them a funny story. 

b. Revise lessons taught yesterday. 

c. Embark on group discussion based on topic. 

d. Try to make your lesson simple and lucid. 

e. None of the above. 

18. While teaching in a class you come across some technical 
words, you would 

a. Use the first and explain them latter. 

b. Not explain them as meaning comes with use. 

c. Write them on the black board, explain and use them. 

d. Explain and ask them to use. 

e. Follow none of the above. 

19. While teaching a lesson in the class, you would 

a. Dictate the lesson in the class, 

b. Ask the boys to take down as per their discretion while 

you are teaching. , 

c. Write down headings, sub headings on the black boar 

and ask them to note it. 

d. Deliver the lesson and in the end suggest new books. 

e. None of the above. 


20 . When teaching a lesson in your class, you would 


a. Confine yourself to teaching. 
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b. Seek boys participation in the lesson. 

c. Ask the boys to listen patiently. 

d. Check the disinterested boys by asking questions. 

e. Follow none of the above, 

21. While asking questions in the class you would 

a. Ask mainly from the bright students. 

b. Ask mainly from the students who are shy. 

c. Spread your question evenly among students. 

d. Ask mainly from the weak students. 

e. Follow none of the above. 


22. Due to some unavoidable circumstances you are late from the 
duty. Your Principal has left your attendance column blank, you 
would 

a. Mark yourself late, 

b. Mark yourself on leave and go home. 

■ c. Sign and attend the class. 

d. Explain to the Principal the cause of your late coming. 

e. Not follow any of the above. 

23. Your Principal assigns you work to do in addition to your normal 
duties, you would 


a. Refuse flat taking of extra assignment. 

b. Take it as a challenge and responsibility. 

c. Convenience the Principal that you are already over 

burdened. 

d. Take it and pass it to your subordinates. 

24. You plan to use some teaching aid to illustrate a part of your 
lesson, you would 


a. 

b. 

c. 

d. 

e. 


Use it at the end of the lesson. 

Keep its use for some convenient day and time. 

Use it when the pupil interest seems to be at a low ebb. 
Use it at a time that fits it in your lesson plan. 

Follow none of the above alternatives but would. 
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25. Which out of the following do you place first while planning 

your lesson K B 

a. Determination of methods of evaluation and testing. 

b. Determination of methods of presentation 

c. Determination of objectives. 

d. Determination of behaviour outcomes. 

e. None of the above. 

26. Learning on the part of pupil is more effective when you 

a, Present your subject matter at a stretch. 

b, Breakup subject matter into small units related to each 
other and then teach, 

c, Follow the natural order as given in the book. 

d, Take up subject matter accordingly to the choice of pupil 
only. 

e, Follow none of the above, 

27. While addressing a question in a class, you would 

a. Address the question to the whole class and allow the 
pupil who knows the answer to it. 

b. Address the question to one boy in the class of your choice. 

c. Address the question to whole class, pause and then select 
one boy by same to answer. 

d. Address the question to whole class, pause and give the 
answer yourself to some time and avoid wrong answers. 

e. Follow none of the above, 

28. As an effective teacher, which of the following do you consider 
as the most important 

a. Mastery over the subject matter. 

b. Command over the language. 

c. Command over the students. 

d. Mastery over the teaching techniques 

e. Any other. 
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29, Which of the following would you consider indispensable for 
your being an effective teacher. 

a. Book, journal and periodicals. 

b. Colleagues. 

c. Head of the institution. 

d. Parents. 

e. Any other. 


30. A class 7 A' of boys obtained an average marks of 40% on passing 
out. Another class 'B' on a similar course of six months later obtained 
average 50% what would you conclude. 


a. Class 'A' is better than class 'B', 

b. The examiner was harder in class 'B'. 

c. Class 'B' was not trained as class 'A'. 

d. No conclusion is possible unless proper follow up is 

conducted. 

e. Any other. 

31. While presenting a lesson, you would 


32 


b. 

c. 

d. 

e. 


Digress from the plan if need be to make your lesson more 
comprehensive. 

Proceed strictly according to the plan. 

Be flexible yet to the point in the presentation of you 


lesson. 


Present it in a manner which please your pupi 
None of the above. 


. While planning a lesson your main aim would be 


a. 

b. 

c. 

d. 

e. 


ffSKT*. b«, —■ ■■ '•">*' *™ “ 

syllabus is not finished at time. 

To select few topics and proceed according y 

None of the above. 


402 




33, You have a class of boys sent to you for coaching what would 
you do. 

a. Assume they know nothing and start from a scratch. 

b. Assume they know what you have been told by your 
colleagues. 

c. Find out what they know as you go along. 

d. Follow none of the above. 

34. You have 90 boys to be divided into three groups of 30 each. 
What method would you follow for the most effective instruction. 


a. Divide them into three groups alphabetically. 

b. Divide them into groups to encourage a good mixture of 
all types of pupil in each group. 

c. Give a short test to grade the boys and form three groups 
according to their ability to learn. 

d. Leave it to the office to decide. 

e. Follow none of the above. 


35, In order to make your lesson successful; you would 


a. Have your lesson written out in full and follow it, 

b. Use a good text book as your lesson book. 

c. Use a few headings and subheadings framed during lesson 
preparation, 

d. Use no notes out rely on your strong memory. 

e. Follow none of the above, 

36. You are confronted with an educational problem which you 
find difficult and time consuming, what would you do. 


a. 

b. 

c. 

d. 

e. 


?ave the problem unsolved till its solution can emerge, 
■y to solve it on your own taking it as a challenge, 

>ek others to solve this problem for you, 

nn' bother yourself in seeking solution to the problem. 


None of the above. 
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37. Some times you fail to solve a question, The reason would be 


a. You are out of touch with the subject matter. 

b. You have not come across such problem/question. 

c. You have not mastery over the subject 

d. You have no time to solve it. 

e. None of the above. 

38. You have to plan an educational activity which among the 
followings would you consider most important prerequisite for its 
successful planning 


a. Experience 

b. Training 

c. Books and periodicals 

d. Colleagues and Advisors 

e. Any other alternative 


39. In the classroom instruction to which aspect would you give 
maximum importance in order to make it more effective? 


a. Order and quietness prevailing in the classroom 

b. Interaction between the teacher and the taught. 

c. Cooperation and group feelings among pupils. 

d. Total freedom to pupils to do any thing they like 

e. Any other if none of the above, 


40. As a teacher you find 


a. Most of the students try to take your help. 

b. Only a few students take your help. , . , 

c. The students don't feel the necessity of taking help from 

d. You do not allow them to come and disturb you. 

e. Any other if not above, 


41. You want to establish good relation with pupils in the class, 
what you do 

a. Keep yourself aloof in order to maintain your respect 
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among the boys. 

b. Know the pupil's shortcomings and explode them. 

c. Encourage them to spend their time with you. 

d. Try to fulfil their needs, 

e. Follow none of the above alternative. 


42. On entering the class you find that the boys are talking to each 
other and no attention is paid to you what would you do, 


a. Enforce discipline in the class and then proceed further. 

b. Deliver lesson despite noise and confusion. 

c. Create interest and absorb the students in the study or 
class work. 

d. Teach them manners so that they may behave nicely. 

e. Any other if not above. 

43. Whenever guardian of pupils has a chance to meet you what 
would you discuss with him? 


a. His ward's shortcomings and weakness. 

b. His ward's good points. 

c. His ward's real needs and capacity. 

d. His achievements in the examination. 

e. Any other. 

44, Suppose you are offered a lucrative job which does not involve 
teaching. What would you do. 


a. 

b. 

c. 

d. 

e. 


Opt for the new job only if it commands more respect. 
Stick to teaching because it gives you satisfaction. 

Give up your job as an alternative is available. 

Opt for the job as it results more money. 

Any other if not above. 


45. You like your profession primarily because 

c XTenabled you to remain young in the company of 
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students. 

d. It has given you happiness and satisfaction. 

e, Any other if any. 

46. In leisure time what would you like to do? 

a. Listen to music and news that are being relayed by All 
India Radio. 

b. Read novels and other light literature. 

c. Meet friends and relatives. 

d. Doing activities related to your profession for which you 
do not find time, 

e. None of the above but would. 

47. If you have free time in the school, what would you do? 

a. Spend it in the library reading books and periodicals. 

b. Relax in the staff room. 

c. Spend it in solving your personal problems, 

d. Organise co-curricular activities. 

e. None of the above but would. 

48. Under certain circumstances, you are not prepared for the day 
as lesson so you would 

a. Put the class under the change of class monitor 

b. Spend the time in conversation with pupils. 

c. Engage them in co-curricular activities, 

d. Ask one of yourcolleagues to take your class in your place. 

e. Follow one of the above but would. 

49. You see the particular training or refresher course can be useful 
for you, you would 

a. Join it whatever it costs you. 

b. join if deputed by the government. 

c Join it only if it is duly recognised by the government. 

d. Join it only if it deals to some monetary game after it 

completion. 

e. None of the above but would. 
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50. As a teacher your are satisfied with your institution mainly 
because 

a. It is near to your home, 

b. It provides you all facilities of growth and development. 

c. Your workload is minimum. 

d. Your principal is very cooperating and sympathetic. 

e. None of the above alternatives but would. 

51. As a teacher whenever you come across a new problem, you 
would 

a. Feel difficulty in solving it. 

b. Feel no difficulty in the beginning but usually overcome 
it. 

c. Take hardly any notice of it as difficulties got solved, 

d. Any other if any. 

52. Flow you feel when you come across any educational problem 


a Feel happy and energetic. 

b. Gloomy and sad. 

c. Troubled and disturbed. 

d. Indifferent. 

e. Any other. 


53. You are given an assignmentto be completed within a specified 
period, you would 


a. 


b. 

c. 

d. 


emain unconcerned as things do not completed in 
jutines. 

i 0 it leisurely and ask for more time 

>o it hurriedly to get it completed before time. 

lo it systematically and regularly to get it completed within 
specified time. 


54. Of the following you consider most important criterion for 
judging the value of a classroom test 


a. 


A test must be challenging. 





b. The test should be comprehensive 

c. The level of difficulty should be appropriate, 

d. It should measure the attainment of teaching objective. 

e. Any other. 

55. According to you what is the main purpose of school testing 
programme? 

a. Keep parents informed of pupil progress. 

b. Prove that the school institutional programme is adequate. 

c. Provide feed back of results to students. 

d. Measure teacher effectiveness. 

e. Any other if not above. 

56. Your school has undertaken a programme related to your field, 
you would 

a. Participate if asked by the authority. 

b. Lend support so far your capacity provides for. 

c. Do not later part it would disturb the whole class. 

d. Participate if paid for the extra time involved in the 
programme. 

e. Follow any other alternative. 

57. You are asked to writer an article for the magazine, you would 

a. Write down an article as a challenge. 

b. Refuse as you have no time. 

c. Ask other to write for you. 

d. Write down if you are paid for that, 

e. Follow none of the above, 

58. Of the following which you like most 


a. Making new experiments. 

b. Reading text books. 

c. Writing for magazine, 

d. Remaining upto date, 

e. Follow none of the above alternatives. 


408 






59. You are facing some personal difficulties. What will be your 
attitude in such circumstances? 

a. It will be impossible for you to continue school work. 

b. You will put in more efforts and try to control over yourself, 

c. This will not have any effect on your school work. 

d. You will try to forget such difficulties in the school. 

e. None of the above but would. 

60. As a teacher how do you primarily feel about teaching 
profession? 

a. It has no economic and social status. 

b. It has made you life strenuous and better, 

c. It is satisfying profession. 

d. It is respectful profession, 

e. Any other if none of the above, 

61. If you find a pupil helplessly weak in some school subjects, 
What would you do? 


a, 

b. 

c, 

d. 


Neglect that boy assuring that he will not be able to learn 

Advise the pupil to take private tuition and prepare the 

FmcTout the causes of his weakness in that subject and 
will try to remove them. , , 

Advise him to take help from the clever students in the 
e. Notfollow any of the above alternative but would. 

62. Pupil desire to arrange a picnic out side the school, you would 

a , Try to dissuade them from doing so because of pupil's 
b Take X n |eTespon n siS and plan the programme to the 

d . Tell to the school will suffer because of this. 
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e. None of the above alternatives but would. 


63. When you ask questions from the pupils what happens to be 
your motive? 

a. To keep the class alert 

b. To test their knowledge and comprehensive. 

c. To obtain the active participation of the class. 

d. To encourage the best boys. 

e. Follow none of the above alternatives but would. 


410 




Appendix J 



Prepared by : 

^j)r , °]{aruna ihfianf<ar cfytidra 
M.Sc„ M,Ed, Ph. D. 
Readsr, Dspartmsni ol Educallon 
University of AllahBbad, 
ALLAHABAD 


4 / I 



























































































419 












Appendix K 


Teacher Proficiency Scale 


This scale has been designed to study the outcome of the training 
course you are about to complete. It has been specially designed o 
study the extent of the proficiency you have gained in terms 
teaching skills as a result of this training. 

Please encircle the number that best indicates your proficiency 
in teaching. 


To a great extent 
To some extent 
Not at all 


( 3 ) 

( 2 ) 

(D 


1 _ |am able to prepare my lessons efficiently. 
2. lam able to use most of the teaching skills. 


lessons before going to class. 


use of audio-visual aids. 


3. I am able to pre-plan my 

4 . | am able to make proper 

5 . | am able to create interest in my students. 

able to motivate my students. 


skills while teaching. 


6. I am 

7 . | employ effective better questioning 

the stimulus to create interest 


8 . 

9 . 


am able to vary 

understand the problems of students. 


am able to 


10. lam able to use 


effectively the skill of reinforcement. 
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11. I have become resourceful after this training. 

1 2. I am able to use innovative technique in my teaching. 

13. I have learnt the knock of managing the classroom 
problems. 

14. lam able to maintain discipline in my class. 

15. I make effective use of the black board while teaching. 

1 6. I develop black board summary of the content to be taught. 

17. I am able to vary the method according to the content to 
be taught. 

18. lam able to involve the students in the learning of subject 
matter. 

19. lam able to present the lesson according to the interest 
and maturity level of the students. 

20. I am able to how to explain technical terms to the students. 

21. l am able to clarify the concept of the students through 
the use of audio visual aids. 

22. lam able to clear the concepts of the students through 
examples. 

23. lam able to develop the lesson with the help of appropriate 
questions. 

24. lam able to vary the language of the questions according 
to the mental level of the students. 

25. I am able to encourage creative students in the class. 
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26. I have understood the importance of reinforcing the student 
response. 

2 7. lam able notto give negative reinforcement to the students. 

28. I am able to probe into the students level of learning to 
get response. 

29. I am able to use of specific speech pattern to promote 
learning while teaching. 

30. I am able to how to modulate my speech while teaching 
in the class. 


31. lam able to explain content/meaning through appropriate 
gestures. 

32. I am able to establish rapport with the students while 
teaching, 

33. I am able to actively intellect with students while teaching. 

34. I am able to develop the habit of preparing my lesson in 
advance. 


35 I have developed the ability to keep the class busy even 
when I have finished the topic. 

36. I am able to how the check the previous knowledge of 
the students in the class room. 

37. I am able to correlate my content with other subject or 
areas of study. 


, „ I am able to refocus the attention of the students/learners 

WThe material earlier studied through appropriate 

questions. 
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39. I am able to ask analytical questions, 

40. I am able to frame questions relevant to the content, 

41. I am able to frame concise and specific questions to 
promote learning in classroom. 

42. I am able to frame well structured questions. 

43. lam able to achieve use the closure In time after explaining 
every sub-section. 

44. I am able to deliver my lesson at optimum speed. 

45. I have become able to inculcate desirable values in my 
students while teaching. 

46. I have been able to develop leadership qualities in the 
students. 

47. I am able to inculcate desirable attitudes in my students. 

48. I am able to diagnose the weaknesses of the students in 
specific areas in specific areas. 

49. I am able to impart accurate, up-to-date information to 
the students. 

50. I am able to plan and prepare teaching aids relevant to 
the content. 

51. lam able to bring out coherence and unity in my teaching. 

52. I have improved my blackboard writing. 

53. lam able to frame instructional objectives relevant to the 
content. 
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54. I am able to frame objective relevant to the learning 
outcomes, 

55. I am able to ask recapitulatory questions in my daily 
classroom teaching. 

56. lam able to pay attention to all students. 

57. I am able to diagnose individual problems. 

58. I have learnt to enforce proper discipline in my class on 
my own. 

59. I have learnt to maintain attendance registers neatly of 
students. 

60. I have learnt the technique of proper correction written 
work as part of my teaching. 

61. lam able to explain my content through relevant examples. 

62. lam able to identify students according to their level of 
ability so that they can be properly guided. 

63. lam able to focus the attention of the students to important 
point written on the black board. 

64. I am able to frame assignment questions according to the 
level of the students. 

65. lam able to actively involve the students in the teaching 
learning process, 

66. I try not to use irrelevant words and statements to divert 
student's attention. 

67. lam cautious of digressing from the topic. 

68. I am cautious of using superfluous phrases. 
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69. I am able to use the language words understood by the 
students, 

70. I do not over emphasise explanation in mother language/ 
tongue, 

71. I have gained confidence in the art of teaching. 
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Pupil's Talk Teachers Talk 


Appendix L 


Classroom Interaction Analysis Technique 


NSE No. Categories 


1. Praises; The teacher praises or encourages 
student's action or behaviour. 

2. Questions: Narrow questions emphasising 
recall, what, where, when, etc. 

3. Questions: Broad, open questions which clearly 
permit choice in way of answering. 

4. Lecture: (Narrow), factual, focus restricted 
concepts and purpose, low level in terms of 
reasoning. 

5. Lecture: (Elaborative), expands; elaborates, 
compares; contrasts; analysis and illustration 
from allied fields; uses material aids; builds up 
the lecture on the basis of student's response. 

6. Lecture: Other than categories 4 and 5 i.e. 
general directions and digression from main 
contents etc. 

7. Criticises: Statements intended to change 
student behaviour from non-acceptable to 
acceptable patterns. 


8 . 


9. 


Student's Response; A student makes a 
predictable response to teacher, 

Student's talk (Initiation): Talk by students which 
they initiate. 


10 Silence and Confusion: Pauses, short perils 
of silence and periods of confusion in which 
communication can not be understood by the 
observer. 
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Appendix M 


Leadership Style Questionnaire 
Identification Data 


Teacher's Name _ 
School/Institution 


Purpose Of The Questionnaire 

On the following pages is a list of items that may be used to 
describe the behaviour of your Head ofthe Institution and supervisors. 
Each item describes a specific kind of behaviour, nut does not ask 
you to judge whether the behaviour is desirable or undesirable. 
Although some items may appear similar, they express differences 
that are important in the description of leadership. Each item should 
be considered as a separate description. This is not a test of ability or 
consistency in making answers. Its only purpose is to make it possible 
for you to describe as accurately as you can, the behaviour of your 
supervisor. 

Note: The term "group" as employed in the following items, 

refers to teaching staff, a department, division or other 
unit of organization that is supervised by the person 
being described. 

The term "members" refers to all the people in the 
unit Organization (School) that is being supervised 
by the person being described. 


Directions 

a) 

b) 


d) 


Read each item carefully. 

Think about how frequently the leader engages in 
the behaviour described by the item. 

occasfo n aHy Hpfse Idom ot\e^ never 5 acfcas described 
by the item. 

selected. 

A - Always; B - Often; C - Occasionally; D - 
Seldom; E = Never 
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A = A lways; B - Often; C = O ccasionally; D = Seldom; E = Never 


e) 


Mark your answers as shown in the 
below:— 


examples 


Example : He often acts as described. 

A B C D E 

Example : He never acts as described. 

A B C D E 

Example . He occasionally acts as described. 

A B C D E 


1. He/She acts as the spokesman of the group. 

A B C D E 

2. He/She waits patiently for the results of a decision. 

A B C D E 

3. He/She makes pep talks to stimulate the group. 

A B C D E 

4. He/She lets group members know what is expected of them. 

A B C D E 

5. He/She allows the members complete freedom in their work. 

A B C D E 

6. He/She is hesitant about taking initiative in the group. 

A B C D E 

7. He/She is friendly and approachable. 

A B C D E 

8. He/She encourages overtime work. 

A B C D E 

9. He/She makes accurate decisions. 

A B C D E 

10 He/She gets along well with the people above him/her, 

A B C D E 

11 He/She publicizes the activities of the group. 

A B C D E 

12. He/She becomes anxious when he/she cannot find out what is 

coming next. A B C D E 

13. His/Her arguments are convincing. B c D e 

14. He/She encourages the use of uniform procedures. ^ ^ 
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A = Always; B = Often ; C = Occasionally; D = Seldom; E = Never 


15. 

16. 
17 . 


He/She permits the members to use their own judgement in 
solving problems. 

A B C D E 

He/She fails to take necessary action. 

A B C D E 

He/She does little things to make it pleasant to be a member 
of the group, 

A B C D E 


18. 

19. 

20 . 
21 . 
22 . 

23. 

24. 

25. 

26. 
27. 


He/She stresses being ahead of competing groups. 

A B C D E 

He/She keeps the group working together as a team. 

A B C D E 

He/She keeps the group in good standing with higher authority. 

A B C D E 

He/She speaks as the representative of the group. 

A B C D E 

He/She accepts defeat in stride. 

A B C D E 

He/She argues persuasively for his/her point of view^ 

A B C D t 

He/She tries out his/her ideas in the group. 

A B G U t 

He/She encourages initiative in the group members. 

A B u c 

He/She lets other persons take awayhis/her leadership. ^ 
He/She puts suggestions made by the group into operation. 


28. He/She needles members for greatereffort. Q D i 

29. He/She seems able to predict what incoming next. q £ 

30. He/She is working hard fora promotion. ^ c D g 

31. He/She speaks for the group when visitors are present. £ 

32. He/She accepts delays without becoming^ P c D E 
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Always; B ^OfteiyyC- Occasionally; D = Seld om: F = Never 
He/She is a very persuasive talker. 

A B C D E 

He/Sne n"isk©s his/hGr sttitudGs clGsr to tho group. 

A B C D E 

He/She lets the members do their work the way they think best. 

A B C D E 

He/She lets some members take advantage of him/her. 

A B C D E 

He/She treats all members as his/her equals. 

A B C D E 

He/She keeps the work moving at a rapid pace. 

A B C D E 

He/She settles conflicts when they occur in the group. 

A B C D E 

His/Her superiors act favourably on most of his/her suggestions. 

A B C D E 

He/She represents the group at outside meetings. 

A B C D E 

He/She becomes anxious when waiting for new developments. 

A B C D E 

He/She is very skillful in an argument. 

A B C D E 

He/She decides what shall be done and how it shall be done. 

A B C D E 

He/She assigns a task, then lets the members handle it. 

A B C D E 

He/She is the leader of the group in name only. 

A B C D E 

He/She gives advance notice of changes. 

A B C D E 

. He/She pushes for increased production. 

A B C D E 

Things usually turn out as he/she predicts. 

A B C D E 

He/She enjoys the privileges of his/her position. 

A B C D E 

. He/She handles complex problems efficiently. 

A B V- l 
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A^= Always; B = Often; C = Occasionally; D = Seldom; E = Never 


52. He/She is able to tolerate postponement and uncertainty, 

A B C D E 

53. He/She is not a very convincing talker. 

A B C D E 

54. He/She assigns group members to particular tasks, 

A B C D E 


55. 

56. 

57. 

58. 

59. 

60. 

61. 


He/She turns the members loose on a job and lets them go to it. 

A B C D E 


He/She backs down when he/she ought to stand firm. 

ABODE 
He/she asks the members to work harder. 

ABODE 

He/She keeps to himself/herself, 

ABODE 

He/She is accurate in predicting the trend of events 

ABODE 

He/She gets his/her superiors to act for the welfare of the group 
members. 

ABODE 

He/She gets swamped by details. 

ABODE 


62. He/She can wait just so long, then blows up. 

ABODE 


63 He/She speaks from a strong, inner conviction. 

abode 

64. He/She makes sure that his/her part in the group is understood 
by group members. ABODE 

65 He/She is reluctantto allow the members any freedom of action. 

ABODE 

66 He/She lets some members have authority that he/she should keep. 

A B 0 u t 

67. He/She looks out for the personal welfare of group members. 

A B O u c 

68. He/She permits the members to take^t easy in their work. 

69. He/She sees to it that work of the group ^coordinated. ^ 
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A = Alway s; B = Often; C = Occasio nally. D = Seldom; E = Never 

70. His/Her word carries weight with his/her superiors. 

A B C D E 

71. He/She gets things all tangled up. 

A B C D E 

72. He/She remains calm when uncertain about coming events. 

A B C D E 

73. He/She is an inspiring talker. 

A B C D E 

74. He/She schedules the work to be done. 

A B C D E 

75. He/She allows the group a high degree of initiative, 

ABODE 

76. He/She takes full charge when emergencies arise. 

ABODE 

77. He/She is willing to make changes. 

ABODE 

78. He/She drives hard when there is a job to be done, 

ABODE 

79. He/She helps group members settle their differences. 

ABODE 

80. He/She gets what he/she asks for from his/her superiors. 

ABODE 

81. He/She can reduce a mad house to system and order. 

ABODE 

82 He/She is able to delay action until the proper time occurs. 

abode 

83 He/She persuades others that his/her ideas are to their advantage. 

ABODE 

84. He/She maintains definite standards of performance. 

ABODE 

85. He/She trusts the members to exercise good judgement. 

abode 

86. He/She overcomes attempts madeto challenge his/her leadership. 

abode 

87. He/She refuses to explain his/her activities. 

A B C u t 

88. He/She urges the group to beat its previous record. 

A B u c 
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A _Al way s, B Ofte n, C — Occasionally; D = Seldom; E = Never 

89. He/She anticipates problems and plans for them. 

ABODE 

90. He/She is working his/her way to the top. 

ABODE 

91. He/She gets confused when too many demands are made of him/her. 

ABODE 

92. He/She worries about the outcome of any new procedure. 

ABODE 

93. He/She can inspire enthusiasm for a project. 

ABODE 

94. He/She asks that group members follow standard rules and 
regulations. 

ABODE 

95. He/She permits the group to set its own pace. 

ABODE 

96. He/She is easily recognized as the leader of the group. 

ABODE 

97. He/She acts without consulting the group. 

ABODE 

98 He/She keeps the group working up to capacity. 

ABODE 

99. He/She maintains a closely knit group. 

ABODE 

100. He/She maintains cordial relations with superiors. 

ABODE 
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Appendix N 


Test-Retest Reliability Coefficients 


S.No. 

Tool 

Correlation ' 

1. 

Teacher Attitudes Scale 
(N = 100) 

+ 0.857 

+ 0.725 

2. 

Teacher Strategies Inventory 
(N = 100) 


3, 

Innovative Proneness Inventory 
(N = 100) 

+ 0.579 

4. 

Teacher Proficiency Scale 
(N = 100) 

+ 0.733 

5. 

Teacher's Value Scale 


(a) 

(b) 

Personal Values 

Social Values 
(N = 100) 

+ 0.506 
+ 0.506 


Gap Between Test and Retest 
I month 


Validity Indicies 



1 . 


1. 


2 . 


3. 


Teacher 

Attitude 

Scale 


Teacher 

Strategies 

Inventory 

Innovative 

Proneness 

Inventory 

Teacher 
Values Scale 


Scores on 
Teaching 
Effectiveness 


Scores on 
Teaching 
Proficiency 

Scores on 
Teacher 
Strategies 
Inventory 

Scores on 
Teaching 
Proficiency 



Upper Lower 
Group 
Difference 
(N = 100) 

Upper Lower 
Group 
Difference 
(N = 100) 
Upper Lower 
Group 
Difference 
(N = 100) 

Upper Lower 
Group 
Difference 

N = 100) 


3.121 


2.038’ 


1.945’ 


2.392 s 


Significant 
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Lecture Narrow Questioning 


Box Flow Diagram For Total Group 
Of Teacher Educators 


Teacher Talk Student Talk 
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Appendix P 


Master Master Matrix of Female Teacher 
Educators (N = 25 ) 



Categories 

■1 

111 

2 

3 

4 

5 

6 

Dl 

Dl 

9 

10 

■ 


Praise 

1 

16 

3 

3 

Dl 

II 

2 

l 

16 

6 


54 


Questions 

(Narrow) 

2 

8 

19 

■ 

9 

18 

7 

3 

57 

28 

4 

154 


Questions 

(Broad) 

3 

■ 

■ 

■ 


a 

■ 

■ 

■ 


g 

9 

hi 

l/l 

a£ 

UJ 

Lecture 

(Narrow) 

a 

5 


■ 

621 

220 

23 

■ 

12 

2 

6 

m 

u 

a 

h 

Lecture 

(Broad) 

5 

4 

6 

g 

235 



■ 

13 

2 

26 

2446 


Directions 

and 

Digression 

6 

4 

■ 

1 

fl 

337 

587 

15 

36 


■ 

10CJ2 



7 


2 

■ 

D 

17 

18 

9 

4 

4 

D 

59 

h 

PH 

B 

10 

69 

■ 

5 

17 

37 

6 

57 

3 

2 

206 

-J 

CL 

D 

Cl 

Student's 

Initiation 

9 


H 

■ 

■ 

■ 

2 

■ 

a 

1 

■ 

D 


Silence/ 

Confusion 

10 


■ 



II 

■ 

■ 

6 

■ 


■ 




54 


B 

ID 

lEl 

m 


206 

59 


I2£l 
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Narrow Questionin' 


Box Flow Diagram For Female 
Teacher Educators 


Teacher Talk Student Talk 


u 
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Appendix Q 


Master Master Matrix of Male Teacher 
Educators (N = 9) 


Categories 

■ 

Dl 


Dl 

Bl 

5 

Bl 

Dl 

Dl 


10 

Total 1 

Prase 

a 

III 

B 

Dl 





12 

B 

D 

22 

Quessons 

INarow) 

D 

Q 1 

■ 

■ 

3 

8 

4 

■ 

2 

■ 

■ 

23 

Queslions 

Groadl 

3 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

Leclure 

INarow) 

D 

■ 

6 

■ 

251 

W 

2? 

■ 

■ 

i 

B 




■ 

■ 

■ 

164 

38 

73 

■ 

2 

■ 

8 

845 

Dreclonsand 

Dgesson 

1 

■ 

■ 

1 

1 

B3 


1 


1 

5 

H 

Gilnse 




B 


■ 

1 

B 

1 

B 

I 

2 

- 1 


8 

■ 

D 

■ 

1 

■ 

8 

■ 

17 

■ 

■ 

n 

Sludenl's 

Imliatlon 

9 

■ 

■ 

■ 



■ 

■ 

m 

2 

■ 

■ 

Slenc el 
Contusion 

10 


■ 




■ 

■ 

s 

4 

4D 

64 



17 


a 

pm 

E 

IB 

D 

s 

8 

£3 



w 























































Narrow Questioning 


Box Flow Diagram For Male 
Teacher Educators 


Teacher Talk Student Talk 
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Appendix R 


Master Master Matrix of More Experienced 
Teacher Educators (N = 23) 
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Elaboration Direction Lecture Narrow Questioning 
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Pupil Talk 


Appendix S 


Master Master Matrix of Less Experienced 
Teacher Educators (N = 11) 
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Direction Lecture Narro w Questionin g 


Box Flow Diagram For Less Experienced 
Teacher Educators 


Teacher Talk 


Student Talk 
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Appendix T 

Master Master Matrix of More Qualified 
Teacher Educators (N = 10) 



Categories 


D 

2 


D 

5 

6 

7 

8 

9 

10 

Total 


Praise 

1 

15 

3 

2 

3 

4 



8 


D 

39 

Teacher’s Talk 

Questions 

(Narrow) 

2 

6 


■ 

3 

9 

6 

D 

34 

16 

2 

89 

Questions 

(Broad) 

D 

■ 

■ 

■ 









Lecture 

(Narrow) 

a 

1 


■ 

235 

79 

8 


6 


3 

343 

Lecture 

(Broad) 

5 

■ 

6 


S? 

645 

69 

■ 

6 

■ 


■ 

Directions 

and 

Digression 

6 

1 

■ 

1 

10 

94 

311 

6 

17 

2 

2 

444 

Criticise 

7 


2 


2 

a 

8 

7 

n 

2 


23 

* 

U 

< 

h 

_i 

s: 

□ 

CL 

Student's 

Response 

8 

4 

45 

■ 

3 

3 

22 

3 

45 

2 

2 

131 

l 

■ 

9 

4 

17 

■ 

■ 

■ 

■ 


H 

5 

■ 

n 


Silence/ 

Confusion 

10 

4 

2 

2 

■ 

6 

■ 

■ 

3 

■ 

51 

73 




39 

94 

4 

345 

m 

IB 


123 

32 

75 

2000 
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Box Flow Diagram For More Qualified 
Teacher Educators 


Teacher Talk 
o 


Student Talk 
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Appendix U 


Master Master Matrix of Adequately Qualified 
Teacher Educators (N = 24) 


Categories 


1 

2 

3 

4 

5 

6 

7 

B 

9 

10 

Total 

Praise 

D 

a 

■ 

a 



2 


15 

2 


33 

Questions 

(Narrow) 

2 

■ 

■ 

■ 

9 

18 

6 

2 

25 

B 

D 

92 

Questions 

(Broad) 

3 

■ 

■ 

■ 


■ 

■ 

■ 

■ 

■ 

D 

4 


B 

2 

15 

■ 




■ 

7 

2 

D 

1013 

Lecture 

(Broad) 

5 

4 

■ 

■ 



182 

■ 

9 

■ 

25 

2582 

Directions 

end 

Digression 

B 

■ 

■ 

I 

32 

235 

521 

10 

23 

4 

4 

BCD 

Criticise 

7 




2 

n 

m 

3 

4 

2 

■ 

24 

Student's 

Response 

8 

6 

35 

■ 

2 

6 

24 

4 

31 

■ 

■ 

110 

Students 

Initiation 

9 

2 

16 

■ 

■ 

■ 

2 

3 


■ 

■ 

32 

Silence/ 

Confusion 

10 

3 

2 

■ 

3 

15 

2 

■ 

4 

■ 

84 

113 



31 

32 

4 

1004 

2391 

794 

22 

123 

28 

131 

4800 
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